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Executive summary

Set up under the European Union Work Plan for Youth 2016-2018, the expert group on
'Risks, opportunities and implications of digitalisation for youth, youth work and youth
policy' provides policy recommendations, training needs and good practice examples in
developing digital youth work across the EU.

Twenty-one Member States nominated a representative to this expert group from diverse
backgrounds, including from ministries, youth organisations and councils, and national
agencies working in the digital field. The European Youth Forum was invited as a
permanent participant.

This publication contains the main outcomes of this expert group:

= A working definition of 'digital youth work';

= Examples of innovative practices in delivering digital youth work and
upskilling youth workers' digital competences;

= Policy recommendations on the development of digital youth work;

= Identification of training needs of youth workers relevant for digital youth
work, based on existing competence frameworks for digital skills and for
youth work;

= Collection of training material which is available online and which
addresses the identified training needs of youth workers relevant for digital
youth work.

A working definition of 'digital youth work'
The expert group used the following working definition of digital youth work:

Digital youth work means proactively using or addressing digital media and technology in
youth work. Digital youth work is not a youth work method - digital youth work can be
included in any youth work setting (open youth work, youth information and counselling,
youth clubs, detached youth work, etc.). Digital youth work has the same goals as youth
work in general, and using digital media and technology in youth work should always
support these goals. Digital youth work can happen in face-to-face situations as well as
in online environments - or in a mixture of these two. Digital media and technology can
be either a tool, an activity or a content in youth work. Digital youth work is underpinned
by the same ethics, values and principles as youth work. Youth workers in this context
refer to both paid and volunteer youth workers

Examples of innovative practices in delivering digital youth work and upskilling
youth workers' digital competences

The expert group identified a set of innovative practices in both delivering digital youth
work and also upskilling youth workers' digital competences. They include the following
practical examples:

= Using social media in sharing information

= Online youth counselling

= Supporting digital literacy

= Enabling participation with digital tools

=  Supporting cultural youth work online

= Supporting the development of technological skills
= Using digital games in youth work
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Policy recommendations on the development of digital youth work

The expert group makes policy recommendations on the development of digital youth
work in the following areas: common understanding of digital youth work; strategic
development of digital youth work; youth participation and youth rights; knowledge and
evidence. These policy recommendations can be used by Member States and other
countries as inspiration when preparing national strategies and plans for youth work.
They can also serve as inspiration for organisational development in youth work
organisations.

Identification of training needs of youth workers relevant for digital youth
work, based on existing competence frameworks for digital skills and for youth
work

Having considered existing competence frameworks for digital skills and for youth work
the expert group identified competences to ensure youth workers have the skills and
knowledge required to deliver digital youth work. In addition to competence areas related
to using digital media (like, for example, in DigComp - the European Digital Competence
Framework for Citizens), the expert group took on board pedagogical competences.
These were drawn from the model of media education competence (Blémeke) and a
competence framework for teachers developed within the framework of the MENTEP
(MENtoring Technology-Enhanced Pedagogy) project.

Overall, training needs of youth workers were defined in the following areas:

. Digitalisation of society

. Planning, designing and evaluating digital youth work
. Information and data literacy

. Communication

. Digital creativity

. Safety

. Reflection and evaluation

N(O(UT[HA|W[N |-

These training needs can be used to inform training plans or programmes and develop
new training including new methodology and issues. Youth workers and organisations can
use them to assess individual and collective competence and identify training needs.

Collection of training material which is available online and which addresses the
identified training needs of youth workers relevant for digital youth work

In order to lay the basis for the creation of training modules aimed at upskilling youth
workers, the expert group collected training material which is available online and which
addresses the identified training needs of youth workers relevant for digital youth work.
The purpose of this collection is to offer concrete and readily available examples of
training material addressed to youth workers. The identified material, which is not an
exhaustive list, is listed separately for each field.

An agile mindset is crucial

Digital literacy and 215t century skills play a crucial role as part of modern-day citizenship
and modern life in general, and youth work should be able to encourage this.

Youth workers need an agile mindset, being willing to try new things and learn from both
success and failure, and be supported to do so.
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0. Introduction

What?

The mandate of the expert group on 'Risks, opportunities and implications of
digitalisation for youth, youth work and youth policy' was twofold:

= Based on identified good practice, barriers and gaps in digital youth work
and youth workers' continued professional development, to lay the basis
for the creation of training modules aimed at upskilling youth workers on
methods of digital youth work and on the risks, opportunities and
implications of digitalisation;

= Recommendations addressed to policy-makers as input to possible Council
conclusions on the development of innovative methods in youth work,
including digital tools.

The participation of Member States in the work of the group was voluntary and Member
States could join at any time. The following Member States appointed a representative:
Belgium, Czech Republic, Denmark, Germany, Estonia, Ireland, Spain, France, Croatia,
Italy, Latvia, Luxembourg, Malta, Austria, Poland, Portugal, Slovenia, Sweden, Slovakia,
Finland and the United Kingdom. The European Youth Forum was invited as a permanent
participant.

2. Why?

New technologies emerge rapidly. Through the Internet of Everything, billions of objects
and people are connected to each other. Automation, machine learning, mobile
computing and artificial intelligence are no longer futuristic concepts, they are our reality
(Gartner 2016). Knowing how technology is built, learning to be critical towards
information, and being curious as well as critical towards new technologies is more
important every day. Digital literacy and 215t century skills play a crucial role as part of
modern-day citizenship and modern life in general. All young people of today will need
technological skills and an agile mindset towards technology in their future work and
everyday life, and youth work should be able to encourage this.

3. How did we do it?

We started by identifying innovative practices in both delivering digital youth work and
upskilling youth workers' digital competences. We found out that there are many good
practices around Europe which can inspire others in their youth work practice. These
practical examples also helped us to come to a working definition of 'digital youth work'.*

We addressed recommendations to policy-makers as input to the Council conclusions on
smart youth work adopted on 20 November 2017.2

Having considered existing competence frameworks for digital skills and for youth work,
we identified the competences needed to ensure youth workers have the skills and
knowledge required to deliver digital youth work. These training needs can be used to
inform training plans or programmes and develop new training including new
methodology and issues. Youth workers and organisations can use them to assess
individual and collective competence and identify training needs.

In order to lay the basis for the creation of training modules aimed at upskilling youth
workers, we collected training material which is available online and which addresses the

1 Meanwhile, other concepts emerged, e.g. 'smart youth work', which has a different focus and which we took
into consideraton during our work.
2 http://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX:52017XG1207(01)
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identified training needs of youth workers relevant for digital youth work. The purpose of
this collection is to offer concrete and readily available examples of training material
addressed to youth workers.

In the course of our work, we exchanged with the ET 2020 Working Group on Digital
Skills & Competences and the expert group on youth work for active citizenship,
preventing marginalisation and violent radicalisation. We also took into account the
preliminary results of the study on the impact of internet and social media on youth
participation and youth work.

4. Who is this publication for?

The results of this expert group will be of interest to anyone involved in developments in
youth work in the 21t century, especially youth workers, organisations, training
providers, policy-makers, other practitioners, and researchers:

= Youth workers (the results are relevant to their daily work, professional
development, changing working field/demands; they will help them adapt,
play an active role in children and young people's personal development).
Youth workers are provided with a simple overview of competences and it
is recommended to use the existing platforms for training material listed in
Annex G 'Where to find more training material?’;

= Organisations (they need to provide youth workers with tools and support
them, offer training, organisations and youth workers should know where
to find appropriate training;

= Policy-makers (the recommendations on the development of innovative
methods in youth work, including digital tools, are addressed to policy-
makers at local, regional, national and European level);

= Various others: training providers, professional and standard-setting
bodies, curriculum developers, software developers to provide appropriate
tools, researchers, etc.
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1. What is digital youth work?

The expert group used the following working definition of digital youth work:3

= Digital youth work means proactively using or addressing digital media and
technology in youth work.

= Digital youth work is not a youth work method - digital youth work can be included
in any youth work setting (open youth work, youth information and counselling,
youth clubs, detached youth work...).

= Digital youth work has the same goals as youth work in general, and using
digital media and technology in youth work should always support these goals.

= Digital youth work can happen in face-to-face situations as well as in online
environments - or in a mixture of these two. Digital media and technology can be
used either as a tool, an activity or a content in youth work.

= Digital youth work is underpinned by the same ethics, values and principles as youth
work.

= Youth workers in this context refer to both paid and volunteer youth workers.

DIGITAL

Cel

MINDSET

3 Based on Verke's understanding of digital youth work (Verke = Development Centre for Digital Youth Work in
Finland).

10
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2. Policy recommendations on the development of digital
youth work

The expert group on risks, opportunities and implications of digitalisation for youth,
youth work and youth policy, set up by the European Union Work Plan for Youth for
2016-2018:

Acknowledging that:

New technologies emerge rapidly. Through the Internet of Everything, billions of
objects and people are connected to each other. Automation, machine learning,
mobile computing and artificial intelligence are no longer futuristic concepts, they are
our reality (Gartner 2016). Knowing how technology is built, learning to be critical
towards information, and being curious as well as critical towards new technologies is
more important every day. Digital literacy and 21t century skills play a crucial role
as part of modern-day citizenship and modern life in general. All young people of
today will need technological skills and an agile mindset towards technology in their
future work and everyday life, and youth work should be able to encourage this.

Young people in Europe spend an increasing amount of their time consuming digital
media and technology (video streaming, messaging, blogging, gaming, etc.). These
can provide a place for young people to learn, to share their experiences, to
exchange their views, to have fun with their friends and to actively participate in
society.

The term 'digital native' falsely suggests that young people intuitively know how to
use digital technologies. But evidence shows that a substantial percentage of young
people in Europe lack basic ICT skills (ECDL Foundation 2015). Another challenge is
the digital divide: access to the internet and social media can become problematic in
many EU countries for young people from disadvantaged backgrounds when they
leave school or are not in training (Youth participation in democratic life, LSE 2013).
This inevitably leads to a 'voice divide' in digital settings.

There are a lot of youth work practitioners who lack the digital skills or attitudes to
fully benefit from the opportunities created by digital technologies for delivering
quality youth work (National Youth Council of Ireland 2016).

Many youth workers see digital media only as social media. Their understanding of
the possibilities of digital media and technology should be widened (National Youth
Council of Ireland 2016).

Defining digital youth work as:

Digital youth work means proactively using or addressing digital media and
technology in youth work. Digital youth work is not a youth work method - digital
youth work can be included in any youth work setting (open youth work, youth
information and counselling, youth clubs, detached youth work, etc.). Digital youth
work has the same goals as youth work in general, and using digital media and
technology in youth work should always support these goals. Digital youth work can
happen in face-to-face situations as well as in online environments - or in a
mixture of these two. Digital media and technology can be either a tool, an activity
or a content in youth work.

11
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Digital youth work is underpinned by the same ethics, values and principles as youth
work.

Youth workers in the context of these recommendations refer to both paid and
volunteer youth workers.

Recommends the following to ensure and enhance the development of digital
youth work:

Common understanding of digital youth work

1.

Member States should consider the working definition of digital youth work, of the
expert group on digitalisation and youth, in their understanding and development of
digital youth work.

As digital cultures and media are an intrinsic part of young people’s lives, every youth
worker should understand the importance of digital youth work and be able to
address digital issues in their work.

Youth work should embrace technological developments and support young people to
develop the skills, competences and courage to actively shape digital technologies
and society.

Strategic development of digital youth work

4,

Every Member State should have a plan for developing and resourcing digital youth
work as an integral part of their youth policy. Young people and youth organisations
should be consulted and engaged in the development and implementation of this
plan.

Every Member State should provide strategic financial investment in digital youth
work. Resources should be allocated to youth worker training, development of
innovative digital youth work methodology, working time, infrastructure, and
devices/technologies to be used with young people.

Digital youth work should be incorporated into youth worker training, national youth
work occupational standards and youth worker competence standards.

Digitalisation and young people’s digital cultures should be taken into account when
designing youth work policy at local, national or European level.

Youth participation and youth rights

8.

It should be ensured that digital youth work incorporates an inclusive approach,
recognising the barriers to participation in digital engagement. Youth work should
make use of technology and pedagogical practices to increase access and break down
barriers for all young people to participation in society.

Digital youth work shall respect the safety and privacy of all young people, and equip
both youth workers and young people with the necessary competences to safeguard
the rights of young people online.

12
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Knowledge and evidence

10. Development of digital youth work should be evidence based. To ensure quality in
digital youth work, systems should be developed for evaluating its impact, reach and
effectiveness.

11. Continuous academic research on young people’s digital uses and cultures is needed
to ensure youth work is meeting the needs of young people in the digital age. The
research should be done both on national and on European level.

12. As digitalisation is a global phenomenon, it is imperative to facilitate knowledge
exchange on digital youth work and young people’s digital cultures on international
level. Initiatives should be supported at local, national and European level to share
knowledge and practice. Cross-sectoral knowledge exchange should be encouraged to
promote innovative thinking.

Brussels, 21 June 2017

References:

European Union Work Plan for Youth for 2016-2018, http://eur-lex.europa.eu/legal-
content/EN/TXT/?uri=celex:42015Y1215%2801%29

European Commission (2013), Youth participation in democratic life, LSE,
http://ec.europa.eu/assets/eac/youth/policy/youth_strategy/documents/youth-
participation-study_en.pdf

ECDL Foundation (2015), The Fallacy of the 'Digital Native': Why Young People Need to
Develop their Digital Skills,
http://ecdl.org/media/thefallacyofthe'digitalnative'positionpaperl_1.pdf

National Youth Council of Ireland (2016), Using ICT, digital and social media in youth
work. A review of research findings from Austria, Denmark, Finland, Northern Ireland and
the Republic of Ireland,
http://www.youth.ie/sites/youth.ie/files/International%20report%?20final.pdf

Gartner (2016), Hype Cycle for Emerging Technologies,
http://www.gartner.com/newsroom/id/3412017

European Commission, Study on the impact of internet and social media on youth
participation and youth work, Consortium led by Open Evidence (preliminary results, to
be published in 2018)
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3. Competences for digital youth work

When looking at the planning, development and implementation of digital youth work
activities and projects, it is important to not only focus on the skills related to using
digital media but look more broadly at the knowledge, skills and attitudes needed to
ensure an engaging and meaningful digital youth work experience. An agile mindset is
crucial for youth workers to perform their work in our dynamic society.

We identified three dimensions impacting the success of digital youth work:

1. digitalisation of society,
2. organisational digital development and
3. youth work competences.#

ORGANISATIONAL
_ DIGITAL
DEVELOPMENT

Source: Expert group on digitalisation and youth, 2017

4 This notion draws on the concept of 'medienp&dagogische Kompetenz' (Blémeke 2000, Knaus et al. 2017).
This concept identifies relevant competences educators need to support children and young people to build up
their media literacy/media competence. For digital youth work this requires an educator to be aware of the
societal changes that are enabled by digitalisation and their effect on growing up, as well as being media
literate. It implies the ability to contribute to organisational digital development governed by professional
standards and guidelines, which should be enabled by an appropriate organisational culture. In addition to
digital competence (as in DigComp) youth workers need to be able to plan, design and implement digital youth
work.

14
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Through our process we identified 34 training needs across seven, distinct but linked
areas, based on these three dimensions.

Existing competence frameworks (like, for example, DigComp - the European Digital
Competence Framework for Citizens) need to be extended/elaborated as they often do
not take into account the importance of designing and planning youth work activities, the
organisational aspects and the broader aspects of digitalisation of society.

Relevant training needs of youth workers

Having considered existing competence frameworks for digital skills and for youth work>
the following competences have been identified to ensure youth workers have the skills
and knowledge required to deliver digital youth work, being aware of the continually
changing digital environment and the need to adapt content accordingly.

These training needs bring together the existing frameworks, connecting digital and
youth work competences to develop practice throughout the cycle of youth work;
understanding the context, planning, designing, implementation and evaluation alongside
young people. In addition to the competence areas related to using digital media (like,
for example, in DigComp - the European Digital Competence Framework for Citizens),
the expert group took on board pedagogical competences based on a competence
framework for teachers developed within the framework of the MENTEP (MENtoring
Technology-Enhanced Pedagogy) project.

These training needs can be used to inform training plans or programmes and develop
new training including new methodology and issues. Youth workers and organisations can
use them to assess individual and collective competence and identify training needs.

1. Digitalisation of society

1.1 To understand how digitalisation is shaping the societies, including its impact on
youth work and on young people

1.2 To be able to take young people's digital cultures into account in youth work
practices

1.3 To be able to encourage young people to shape the process of digitalisation
themselves

5 See Annex E 'Relevant competence frameworks for identifying youth workers' training needs'.
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2. Planning, designing and evaluating digital youth work

2.1 To develop an agile mindset towards digital youth work
2.2 To know how to support existing youth work goals with digital media and technology

2.3 To be able to plan digital youth work according to the needs and hopes of young
people: their interests, preferences, aspirations, hobbies, styles and online habits

2.4 To know how to involve young people in all stages - design, development,
implementation and evaluation - of digital youth work (for example peer activities, giving
responsible roles to young people, volunteering), and to recognise the barriers to
participation in these stages of digital youth work and how to overcome them

2.5 To be able to develop, implement, reflect and redesign engaging activities supported
by/with/about digital media and technology

2.6 To be able to assess the risks involved in digital youth work activities and to mitigate
them by applying appropriate measures

2.7 To be able to design individual and collaborative activities using digital media and
technology

2.8 To be aware of digital devices and applications available and to be able to choose
them for youth work

2.9 To be able to use assistive technology to support young people with disabilities to
access youth work; to recognise barriers to participation that may be presented in the
use of digital technology

2.10 To be able to use digital technologies to increase social inclusion and participation in
society

3. Information and data literacy

3.1 To be able to challenge young people to think critically about digital content and
services

3.2 To understand the digital literacy level of each young person (and to adjust digital
youth work activities to it)

3.3 To know what information can be stored from a legal perspective (protection of
young people's privacy, personal data, etc.)

16
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4. Communication

4.1 To know how young people communicate in digital environments and to adjust digital
youth work activities to that

4.2 To be able to help young people to make informed choices about the appropriate
digital tools with which to interact, collaborate and share with different target groups

4.3 To be able to help young people be aware of cultural and generational diversity in
digital environments

4.4 To be able to support young people become active citizens in digital society

4.5 To know how to react to hate speech, cyber bullying and other unwanted behaviour
online, and to encourage young people to do so

4.6 To be able to reflect on the youth worker's own digital identity in a youth work
setting

5. Digital creativity

5.1 To be able to encourage young people to create and edit digital content and to
express themselves through digital means

5.2 To be able to give young people opportunities to explore coding or get acquainted
with maker culture

5.3 To understand how copyright and licences apply to data, information and digital
content

5.4 To be aware of the available tools for digital creativity (including free and open
source tools)

17
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6. Safety

6.1 To be able to encourage young people to make informed decisions about how they
want to portray themselves and engage online, who they want to share their content
with and how to control this by using privacy settings

6.2 To be able to help young people to understand terms and conditions of digital
services and ownership of their data

6.3 To be able to help young people deal with problems they have encountered in digital
settings, for example cyber bullying, grooming, sexting and exposure to content they find
upsetting or shocking. To be able to refer young people on to appropriate support
services if necessary

6.4 To be able to help young people minimise the environmental impact of digital
technologies and their use

6.5 To be able to establish appropriate professional boundaries in their online
relationships with young people

7. Reflection and evaluation

7.1 To understand where the youth worker's own digital competence needs to be
improved or updated

7.2 To be able to use evaluative techniques to reflect on the effectiveness of undertaking
digital youth work and to improve practice

7.3 To know how to share experience and learn from other youth workers

18
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4. Available training material

The present collection contains training material which is available online and which
addresses the identified training needs of youth workers relevant for digital youth work.

The purpose of this collection is to offer concrete and readily available examples of
training material addressed to youth workers (not to young people directly). If suitable
for youth workers, material for teachers is also included. The identified material, which is
not an exhaustive list, is listed separately for each field.

Much of the training material addresses multiple training needs so double and triple
entries are numerous. This section contains hyperlinks to each item of training material.
Annex F 'Training material' presents a more detailed overview of each item and the
training needs it addresses.

These are examples of training material, it was not as easy as hoped to source training
materials available in all European languages. We invite readers to share their training
materials via the SALTO Toolbox for Training & Youth Work.6

Digitalisation of society

Training needs

1. Digitalisation of society

1.1 To understand how digitalisation is shaping the societies, including its impact on
youth work and on young people

1.2 To be able to take young people's digital cultures into account in youth work
practices

1.3 To be able to encourage young people to shape the process of digitalisation
themselves

Training material

This section contains hyperlinks to each item of training material. Annex F 'Training
material' presents a more detailed overview of each item and the training needs it
addresses.

Are you digitally savvy? - A quiz for parents - Er du rigtig digitalt klog?

Aye Mind

Blog posts and good practices about digital youth work

Centre for Digital Youth Care - Center for Digital Paedagogik

Connected Learning Resources

Cyberhelp.eu

Danish Media Council for Children and Youth - Medierddet for Born og Unge

6 https://www.salto-youth.net/tools/toolbox/
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Dig-it Up! — A model for a training course aimed at creating pedagogical and digital
bridges between youth workers and young people

Digital education in school and extracurricular institutions — Digitale Bildung in der Praxis
- werkstatt.bpb.de

Digital gap, digital competence of parents - Digitala plaisa, vecaku digitala kompetence
Digital Skills Pathways Programme for Youth Across Europe

Digital YIntro

Digital Youth Work - A Finnish Perspective

Digitally Agile CLD Resources

Digitally Agile National Principles

Easy Coding

Educational video on consequences that may arise if one sends a nude photo to someone
- 'Mocking'; 'Stealing' and 'Raping' - Video par: IzsmieSanu, Zagsanu un Izvarosanu

Emotional harassment - cyberhooliganism 'It is not funny is someone is hurt' -
Emocionala pazemosana - kiberhuliganisms "Nav smiekligi, ja citam sap"

EMU Denmark's learning portal — EMU Danmarks leeringsportal

Freelance. Prevention. Health - Freelance. Prdvention. Gesundheit

Gauting Internet Meeting — Gautinger Internettreffen

How young people use social media & basics on digital youth work

Initiative 'Growing up well with media' - Initiative "Gutes Aufwachsen mit Medien"
Innovative school of the 215t century - Innowacyjna szkota XXI wieku

Is the digital world real? - Vai digitala pasaule ir ista?

klicksafe.de

Learning with and about Digital Technology

Lesson plans - Stundu plani

MakelTsafe - a peer project for youth work — MakelTsafe - Jugendliche unterstiitzen
Jugendliche

Mobile application

Most frequent psychological and health issues - BieZzak sastopamas psihologiskas un
veselibas problémas

Mozilla tools and activities to develop web literacy

Multimedia skills

Online Collaboration

Online Course on Digital Youth Work

Open Educational Ressources on media education

Sexting - Sekstings

Smartphone sector educators corner — Handysektor.de Pddagogenecke

Social media in international youth work — Social Media in der Internationalen
Jugendarbeit
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Social Web - Social Work
SomecCast

SozPad - Social Media for organisations and youth workers — SozPad - Soziale Medien fiir
Organisationen und Fachkréfte in der Kinder- und Jugendhilfe

StartHardware.org
The responsible use of digital technologies - Atbildiga digitalo tehnologiju izmantoSana

The Web - As Experienced and Told by Young People - Verkko nuorten kokemana ja
kertomana

Towards Digital Youth Work - Kohti digitaalista nuorisotyoéta

Video editing

Video game and education: 20 workshops for an active and a gaming pedagogy
Web Design

Wi-fi School - Vaifija skola

World on a net - Pasaule timekli

Youth Work elLearning Partnership (YWeLP)

Youthpart - youth participation in the digital society - Jugendbeteiligung in der digitalen
Gesellschaft
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Planning and designing digital youth work

Training needs

2. Planning, designing and evaluating digital youth work

2.1 To develop an agile mindset towards digital youth work
2.2 To know how to support existing youth work goals with digital media and technology

2.3 To be able to plan digital youth work according to the needs and hopes of young
people: their interests, preferences, aspirations, hobbies, styles and online habits

2.4 To know how to involve young people in all stages - design, development,
implementation and evaluation - of digital youth work (for example peer activities, giving
responsible roles to young people, volunteering), and to recognise the barriers to
participation in these stages of digital youth work and how to overcome them

2.5 To be able to develop, implement, reflect and redesign engaging activities supported
by/with/about digital media and technology

2.6 To be able to assess the risks involved in digital youth work activities and to mitigate
them by applying appropriate measures.

2.7 To be able to design individual and collaborative activities using digital media and
technology

2.8 To be aware of digital devices and applications available and to be able to choose
them for youth work

2.9 To be able to use assistive technology to support young people with disabilities to
access youth work; to recognise barriers to participation that may be presented in the
use of digital technology

2.10 To be able to use digital technologies to increase social inclusion and participation in
society

Training material

This section contains hyperlinks to each item of training material. Annex F 'Training
material' presents a more detailed overview of each item and the training needs it
addresses.

Are you digitally savvy? — A quiz for parents - Er du rigtig digitalt klog?
Blog posts and good practices about digital youth work

Centre for Digital Youth Care - Center for Digital Peedagogik

Connected Learning Resources

Cyberhelp.eu

Danish Media Council for Children and Youth - Medierddet for Barn og Unge
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Dig-it Up! — A model for a training course aimed at creating pedagogical and digital
bridges between youth workers and young people

Digital education in school and extracurricular institutions — Digitale Bildung in der Praxis
- werkstatt.bpb.de

Digital gap, digital competence of parents - Digitala plaisa, vecaku digitala kompetence
Digital Skills Pathways Programme for Youth Across Europe

Digital YIntro

Digitally Agile CLD Resources

Digitally Agile National Principles

Easy Coding

Educational video on consequences that may arise if one sends a nude photo to someone
- 'Mocking'; 'Stealing' and 'Raping' - Video par: Izsmiesanu, Zagsanu un Izvarosanu

Emotional harassment - cyberhooliganism 'It is not funny is someone is hurt' -
Emocionala pazemosana - kiberhuliganisms "Nav smiekligi, ja citam sap"

EMU Denmark's learning portal - EMU Danmarks laeeringsportal

Freelance. Prevention. Health - Freelance. Prdvention. Gesundheit

Gauting Internet Meeting - Gautinger Internettreffen

How young people use social media & basics on digital youth work

Initiative 'Growing up well with media' - Initiative "Gutes Aufwachsen mit Medien"
Innovative school of the 215t century - Innowacyjna szkota XXI wieku

Is the digital world real? - Vai digitala pasaule ir ista?

klicksafe.de

Learning with and about Digital Technology

Lesson plans - Stundu plani

MakelTsafe - a peer project for youth work — MakelTsafe - Jugendliche unterstiitzen
Jugendliche

Mobile application

Most frequent psychological and health issues - BieZak sastopamas psihologiskas un
veselibas problémas

Mozilla tools and activities to develop web literacy

Multimedia skills

Online Collaboration

Online Course on Digital Youth Work

Open Educational Ressources on media education

OPIN guidelines

Sexting - Sekstings

Smartphone sector educators corner — Handysektor.de Pddagogenecke

Social media in international youth work — Social Media in der Internationalen
Jugendarbeit
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Social Web - Social Work
Social Work and Social Media - Lastensuojelu ja some

SozPad - Social Media for organisations and youth workers — SozPad - Soziale Medien fiir
Organisationen und Fachkréfte in der Kinder- und Jugendhilfe

StartHardware.org

The responsible use of digital technologies - Atbildiga digitalo tehnologiju izmantoSana
Towards Digital Youth Work - Kohti digitaalista nuorisotyoéta

Video editing

Video game and education: 20 workshops for an active and a gaming pedagogy
Web Design

Wi-fi School - Vaifija skola

World on a net - Pasaule timekli

Youth Work eLearning Partnership (YWeLP)

Youth Work Is Blogging - Nuorisotyd bloggaa

Youth Work Is Gaming - Nuorisotyé pelaa

Youth Work Throws a Lan Party

Youthpart - youth participation in the digital society - Jugendbeteiligung in der digitalen
Gesellschaft
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Information and data literacy

Training needs

3. Information and data literacy

3.1 To be able to challenge young people to think critically about digital content and
services

3.2 To understand the digital literacy level of each young person (and to adjust digital
youth work activities to it)

3.3 To know what information can be stored from a legal perspective (protection of
young people's privacy, personal data, etc.)

Training material

This section contains hyperlinks to each item of training material. Annex F 'Training
material' presents a more detailed overview of each item and the training needs it
addresses.

Blog on media pedagogy - Medienpadagogik Praxis Blog

Blog posts and good practices about digital youth work

Centre for Digital Youth Care - Center for Digital Peedagogik

Competence centre for the protection of minors on the internet - jugendschutz.net
Connected Learning Resources

Cyberhelp.eu

Cybernauts - be safe online - Cybernauci - badz bezpieczny w sieci

Danish Media Council for Children and Youth - Medier8det for Born og Unge

Digital education in school and extracurricular institutions - Digitale Bildung in der Praxis
- werkstatt.bpb.de

Digital gap, digital competence of parents - Digitala plaisa, vecaku digitala kompetence
Digital Heroes - Digitale Helden

Digital YIntro

Digitally Agile National Principles

EMU Denmark's learning portal — EMU Danmarks leeringsportal

Freelance. Prevention. Health - Freelance. Prdvention. Gesundheit

Gauting Internet Meeting - Gautinger Internettreffen

Initiative 'Growing up well with media' - Initiative "Gutes Aufwachsen mit Medien"
Innovative school of the 215t century - Innowacyjna szkota XXI wieku

klicksafe.de

Learning with and about Digital Technology
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Lesson plans - Stundu plani
'Media driving licence' youth work — Medienfiihrerschein AuBerschulische Jugendarbeit

Most frequent psychological and health issues - BieZak sastopamas psihologiskas un
veselibas problémas

Mozilla tools and activities to develop web literacy

Online Course on Digital Youth Work

Open Educational Ressources on media education

Screenagers: Digital Youth Work Guidelines

Smartphone sector educators corner — Handysektor.de Pddagogenecke

Social media in international youth work — Social Media in der Internationalen
Jugendarbeit

Social Web - Social Work
Social Work and Social Media - Lastensuojelu ja some
SomeCast

SozPad - Social Media for organisations and youth workers — SozPad - Soziale Medien fir
Organisationen und Fachkréfte in der Kinder- und Jugendhilfe

Think Big

Video game and education: 20 workshops for an active and a gaming pedagogy
webhelm.de - online competency - kompetent online

Wi-fi School - Vaifija skola

Youth Work elLearning Partnership (YWeLP)

Youthpart - youth participation in the digital society - Jugendbeteiligung in der digitalen
Gesellschaft
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Communication

Training needs

4. Communication

4.1 To know how young people communicate in digital environments and to adjust digital
youth work activities to that

4.2 To be able to help young people to make informed choices about the appropriate
digital tools with which to interact, collaborate and share with different target groups

4.3 To be able to help young people be aware of cultural and generational diversity in
digital environments

4.4 To be able to support young people become active citizens in digital society

4.5 To know how to react to hate speech, cyber bullying and other unwanted behaviour
online, and to encourage young people to do so

4.6 To be able to reflect on the youth worker's own digital identity in a youth work
setting

Training material

This section contains hyperlinks to each item of training material. Annex F 'Training
material' presents a more detailed overview of each item and the training needs it
addresses.

Aye Mind

Blog posts and good practices about digital youth work

Centre for Digital Youth Care - Center for Digital Paedagogik
Checklist for twitter and snapchat

Clubhouse

Connected Learning Resources

Conspiracy theories: mechanisms

Cyberhelp.eu

Danish Media Council for Children and Youth - Medier8det for Born og Unge
Digital Heroes - Digitale Helden

Digital YIntro

Digital Youth Work - A Finnish Perspective

Digitally Agile National Principles

EMU Denmark's learning portal - EMU Danmarks leeringsportal
Gauting Internet Meeting — Gautinger Internettreffen

How young people use social media & basics on digital youth work

27




European
Commission

Innovative school of the 215t century - Innowacyjna szkota XXI wieku

Lesson plans - Stundu plani

'Media driving licence' youth work — Medienfiihrerschein AuBerschulische Jugendarbeit
Mozilla tools and activities to develop web literacy

Online Collaboration

Online Course on Digital Youth Work

OPIN guidelines

Screenagers: Digital Youth Work Guidelines

Smartphone sector educators corner — Handysektor.de Pddagogenecke

Social media in international youth work — Social Media in der Internationalen
Jugendarbeit

SomeCast

The Web - As Experienced and Told by Young People - Verkko nuorten kokemana ja
kertomana

Think Big

Towards Digital Youth Work - Kohti digitaalista nuorisotyéta

Video game and education: 20 workshops for an active and a gaming pedagogy
Wi-fi School - Vaifija skola

Youth Work eLearning Partnership (YWeLP)

Youth Work Is Blogging - Nuorisotyé bloggaa
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Digital creativity

Training needs

5. Digital creativity

5.1 To be able to encourage young people to create and edit digital content and to
express themselves through digital means

5.2 To be able to give young people opportunities to explore coding or get acquainted
with maker culture

5.3 To understand how copyright and licences apply to data, information and digital
content

5.4 To be aware of the available tools for digital creativity (including free and open
source tools)

Training material

This section contains hyperlinks to each item of training material. Annex F 'Training
material' presents a more detailed overview of each item and the training needs it
addresses.

Blog on media pedagogy - Medienpadagogik Praxis Blog

Blog posts and good practices about digital youth work

Centre for Digital Youth Care - Center for Digital Paedagogik

Clubhouse

Connected Learning Resources

Conspiracy theories: mechanisms

Danish Media Council for Children and Youth - Medier8det for Born og Unge

Digital education in school and extracurricular institutions - Digitale Bildung in der Praxis
- werkstatt.bpb.de

Digital Skills Pathways Programme for Youth Across Europe

Digital Youth Work — A Finnish Perspective

Easy Coding

EMU Denmark's learning portal — EMU Danmarks leeringsportal

How young people use social media & basics on digital youth work
Innovative school of the 215t century - Innowacyjna szkota XXI wieku
Learning with and about Digital Technology

Lesson plans - Stundu plani

Mobile application

Mozilla tools and activities to develop web literacy
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Multimedia skills

Online Collaboration

Online Course on Digital Youth Work

Screenagers: Digital Youth Work Guidelines

Social Work and Social Media - Lastensuojelu ja some
SomeCast

StartHardware.org

The Web - As Experienced and Told by Young People - Verkko nuorten kokemana ja
kertomana

Think Big

Towards Digital Youth Work - Kohti digitaalista nuorisotyéta

Video editing

Video game and education: 20 workshops for an active and a gaming pedagogy
Web Design

Youth Work elLearning Partnership (YWeLP)

Youth Work Is Blogging - Nuorisotyd bloggaa
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Safety

Training needs

6. Safety

6.1 To be able to encourage young people to make informed decisions about how they
want to portray themselves and engage online, who they want to share their content
with and how to control this by using privacy settings

6.2 To be able to help young people to understand terms and conditions of digital
services and ownership of their data

6.3 To be able to help young people deal with problems they have encountered in digital
settings, for example cyber bullying, grooming, sexting and exposure to content they find
upsetting or shocking. To be able to refer young people on to appropriate support
services if necessary

6.4 To be able to help young people minimise the environmental impact of digital
technologies and their use

6.5 To be able to establish appropriate professional boundaries in their online
relationships with young people

Training material

This section contains hyperlinks to each item of training material. Annex F 'Training
material' presents a more detailed overview of each item and the training needs it
addresses.

Are you digitally savvy? - A quiz for parents - Er du rigtig digitalt klog?

Aye Mind

Blog posts and good practices about digital youth work

Centre for Digital Youth Care - Center for Digital Paedagogik

Checklist for twitter and snapchat

Competence centre for the protection of minors on the internet — jugendschutz.net
Connected Learning Resources

Cybernauts - be safe online - Cybernauci - badz bezpieczny w sieci

Danish Media Council for Children and Youth - Medier8det for Born og Unge

Digital education in school and extracurricular institutions - Digitale Bildung in der Praxis
- werkstatt.bpb.de

Digital gap, digital competence of parents - Digitdla plaisa, vecaku digitala kompetence
Digital Heroes - Digitale Helden

Digital YIntro

Digitally Agile CLD Resources
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Digitally Agile National Principles

Educational video on consequences that may arise if one sends a nude photo to someone
- 'Mocking'; 'Stealing' and 'Raping' - Video par: Izsmiesanu, Zagsanu un IzvaroSanu

Emotional harassment - cyberhooliganism 'It is not funny is someone is hurt' -
Emocionala pazemosana - kiberhuliganisms "Nav smiekligi, ja citam sap"

EMU Denmark's learning portal - EMU Danmarks leeringsportal
Gauting Internet Meeting - Gautinger Internettreffen

Guide on the privacy/security settings when using Instagram - Nastavitve zasebnosti in
varnosti na Instagramu

Guide on the privacy/security settings when using Viber application - Varnost in
zasebnost v aplikaciji Viber

Initiative 'Growing up well with media' - Initiative "Gutes Aufwachsen mit Medien"
Innovative school of the 215t century - Innowacyjna szkota XXI wieku

Instagram guide - SuuBouAéc yia AopdAcia oTo Instagram

Instructions - Instrukcijas

Interdisciplinary discourses on youth in mediated lifeworlds - Interdisziplindrer Diskurs
Uber das Heranwachsen in mediatisierten Lebenswelten

Is the digital world real? - Vai digitala pasaule ir ista?
klicksafe.de

Learning with and about Digital Technology

Lesson plans - Stundu plani

MakelTsafe - a peer project for youth work — MakelTsafe - Jugendliche unterstiitzen
Jugendliche

'Media driving licence' youth work — Medienfiihrerschein AuBerschulische Jugendarbeit
Mozilla tools and activities to develop web literacy

Online Course on Digital Youth Work

Open Educational Ressources on media education

Screenagers: Digital Youth Work Guidelines

Secrets of a child's room - Egy gyerek szoba titkai

Sexting - Sekstings

Smartly on the web online course - be3onacHsiit IHTepHeT (Targalt internetis) - a4ns
yyunTenen AeETCKUX CaAoB, LWKOJ U NPpog-Tex yuynaniy

Smartphone sector educators corner — Handysektor.de Pddagogenecke

Social Web - Social Work

Social Work and Social Media - Lastensuojelu ja some

SomeCast

The other dictionary for Internet

The responsible use of digital technologies - Atbildiga digitalo tehnologiju izmantosSana
Think Big
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Web Safety in Youth Work

webhelm.de - online competency - kompetent online
Wi-fi School - Vaifija skola

Youth Work elLearning Partnership (YWeLP)

Youth Work Is Gaming - Nuorisotyé pelaa
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Reflection and evaluation

Training needs

7. Reflection and evaluation

7.1 To understand where the youth worker's own digital competence needs to be
improved or updated

7.2 To be able to use evaluative techniques to reflect on the effectiveness of undertaking
digital youth work and to improve practice

7.3 To know how to share experience and learn from other youth workers

Training material

This section contains hyperlinks to each item of training material. Annex F 'Training
material' presents a more detailed overview of each item and the training needs it
addresses.

Are you digitally savvy? — A quiz for parents - Er du rigtig digitalt klog?

Badge Wallet App

Centre for Digital Youth Care - Center for Digital Peedagogik

Competence centre for the protection of minors on the internet - jugendschutz.net
Connected Learning Resources

Conspiracy theories: mechanisms

Danish Media Council for Children and Youth - Medier8det for Born og Unge

Dig-it Up! — A model for a training course aimed at creating pedagogical and digital
bridges between youth workers and young people

Digital Heroes — Digitale Helden

Digital Youth Work - A Finnish Perspective

Digitally Agile National Principles

EMU Denmark's learning portal - EMU Danmarks laeringsportal

Interdisciplinary discourses on youth in mediated lifeworlds - Interdisziplinérer Diskurs
liber das Heranwachsen in mediatisierten Lebenswelten

klicksafe.de

'Media driving licence' youth work — Medienfiihrerschein AuBerschulische Jugendarbeit
Mozilla tools and activities to develop web literacy

Open Badges for Youth Workers

Smartphone sector educators corner — Handysektor.de Pddagogenecke

Social Web - Social Work

Social Work and Social Media - Lastensuojelu ja some

Towards Digital Youth Work - Kohti digitaalista nuorisotyétd
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Youth Work elLearning Partnership (YWeLP)
Youth Work Throws a Lan Party

35



European
Commission

Annex

A. Members of the expert group

Member State?

Name

Organisation

BE fr

Ms Isabelle DE VRIENDT

Service de la Jeunesse du
Ministére de la Fédération
Wallonie-Bruxelles
isabelle.devriendt@cfwb.be

BE nl

Mr Joos CALLENS

Mediaraven - Staff member
innovation
Joos.Callens@mediaraven.be

cz

Ms Michaela PRILEPKOVA

Ministry of Education, Youth and
Sports

Youth Affairs Department
Michaela.prilepkova@msmt.cz

DK

Mr Kristian KALLESEN

National Agency for IT and
Learning
Kristian.Kallesen@stil.dk

DE

Mr Niels BRUGGEN

JFF - Institut fir Medienpadagogik
in Forschung und Praxis
niels.brueggen@jff.de

EE

Mr Ardo ROHTLA

Ministry of Education and
Research

Youth Affairs Department
Reelika.Ojakivi@hm.ee

IE

Ms Jean-Marie CULLEN

National Youth Council of Ireland
Jeanmarie@nyci.ie

ES

Mr Juan Pedro HERNANDO
ESPINOSA

Spanish Youth Institute

FR

Mr William VERRIER

Ms Audrey LEMOINE

Ministére de la ville, de la
jeunesse et des sports
william.verrier@jeunesse-
sports.gouv.fr
audrey.lemoine@jeunesse-
sports.gouv.fr

HR

Mr Darko COP

Association of Youth Information
Centres

IT

Mr Carlo PRESENTI

Permanent Representation of Italy
to the EU

LV

Mr Rinalds RUDZITIS

NGO "Projektu darbnica
kopienam"
rinalds.rudzitis@gmail.com

7 Roman alphabethical order of the countries' geographical names in the original language(s).
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LU

Ms Debbie PLEIN

Service National de la Jeunesse
debora.plein@snj.lu

MT

Ms Isabelle MALLIA

Ministry for Education and
Employment
isabelle.mallia@gov.mt

AT

Ms Barbara BUCHEGGER

Osterreichisches Institut fiir
angewandte Telekommunikation
buchegger@oiat.at

PL

Mr Rafal LEW-STAROWICZ

Ministry of National Education
Textbooks, Program & Innovation
Dept.
Rafal.Lew-Starowicz@men.gov.pl

PT

Mr. Hugo CARVALHO

National Youth Council
hugo.carvalho@cnj.pt

SI

Mr Matjaz MEDVESEK

Slovenian Youth Councelling and
Information Center
Matjaz@misss.org

SE

Mr Johnny LINDQVIST

Swedish Agency for Youth and
Civil Society
johnny.lindgvist@mucf.se

SK

Ms Miroslava GAJDOZOVA

Ministry of Education, Science,
Research and Sport of the Slovak
Republic

FI

Ms Suvi TUOMINEN

National Development Centre for
Digital Youth Work
suvi.tuominen@verke.org

UK

Ms Liz GREEN

YouthLink Scotland
Igreen@youthlinkscotland.org

YFJ

Mr Jo DEMAN
Mr Manuel GIL

European Youth Forum
jo.deman@youthforum.org
manuel.gil@youthforum.org

37




European
Commission

B. What is youth work?

The Council Resolution of 27 November 2009 on a renewed framework for European
cooperation in the youth field (2010-2018) points out that 'youth work is a broad term
covering a large scope of activities of a social, cultural, educational or political nature
both by, with and for young people. Increasingly, such activities also include sport and
services for young people. Youth work belongs to the area of "out-of-school" education,
as well as specific leisure time activities managed by professional or voluntary youth
workers and youth leaders and is based on non-formal learning processes and on
voluntary participation.'

The two previous expert groups used the following working definition of youth work:
actions directed towards young people regarding activities where they take part
voluntarily, designed for supporting their personal and social development through non-
formal and informal learning.

Youth work takes place in many different forms and settings. The most common ones
are: youth centres, youth projects, outreach/detached youth work, informal youth
groups, youth camps/colonies, vyouth information, youth organisations, youth
movements. These different forms of youth work can be carried out and/or governed by
different entities (municipalities, NGOs, etc.) and take place in different localities (youth
centres, schools, churches, etc.). These are the most common forms of youth work; due
to different terms used in different countries and/or local conditions, there are other
(sub-) forms of youth work that still apply to the working definition above.

Youth work understands a young person not as a unit of labour or as a problem to be
solved, but rather as a person with talent, skills and abilities some of which have yet to
be realised. It engages with young people, builds relations and trust and empowers them
to use their strengths and address their weaknesses. Youth work also supports young
people to become active citizens and engage in decisions and actions which affect them
and their community. As a result it enables young people to better understand the views
and concerns of others and those of wider society, which in turn contributes to greater
harmony and social inclusion. In this context, youth work also has a preventive effect on
polarisation and radicalisation potentially resulting in violent behaviour.

C. What is digital youth work?
The expert group used the following working definition of digital youth work:

Digital youth work means proactively using or addressing digital media and technology in
youth work. Digital youth work is not a youth work method - digital youth work can be
included in any youth work setting (open youth work, youth information and counselling,
youth clubs, detached youth work, etc.). Digital youth work has the same goals as youth
work in general, and using digital media and technology in youth work should always
support these goals. Digital youth work can happen in face-to-face situations as well as
in online environments — or in a mixture of these two. Digital media and technology can
be either a tool, an activity or a content in youth work. Digital youth work is underpinned
by the same ethics, values and principles as youth work. Youth workers in this context
refer to both paid and volunteer youth workers.

38



European
Commission

D. Good practice examples for digital youth work

The expert group identified a set of innovative practices in both delivering digital youth
work and also upskilling youth workers' digital competences. The expert group found out
that there are many good practices around Europe, and several of them concentrate in
online informing and counselling.

The expert group selected the most innovative good practices to this list, while also
taking care of a geographically good representation. The expert group also wanted to
concretise the term of digital youth work with these practical examples. Let these good
practices act as innovation of even more innovative ones!

1. Delivering digital youth work

= Using social media in sharing information

WhatsApp Broadcasting by 'Rataufdraht' and 'WebChecker' (Austria)
Language: German

Description: WhatsApp Broadcasting is a good method of providing information to young people, just like a
'newsletter’, but using young people's favourite form of communication.

= Rat auf Draht - the Austrian national youth helpline — pfovides relevatn information on all
topics, but mainly on smartphones, WhatsApp and helps to encourage young people to inform
themselves better when using the Internet.

=  WebChecker - a regional training project in Upper Austria - focuses on digital media and
mainly offers information about fraud and malware.

Comment: Information for young people in their most used communication platform. Both services are very
well used and accepted. Saferinternet.at provides a guide how to set up such a service since it is relevant for a
lot of youth organisations. Problem: not all organisations have a smartphone available for such a service.

Organisation: Rat auf Draht, WebChecker
http://www.rataufdraht.at/
https://online.webchecker.at/
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Using a mascot in youth work online presence (Finland)
Language: Finnish

Description: Eight neighbouring municipalities (population: 2,000-85,000) of Satakunta, also known as the
Bear Municipalities, decided to join their forces and create a joint website + social media accunts in 2015. At
the same time, a new cartoon mascot began its journey on both the website + social media. The mascot is
called Nuokkakarhu (Youth House Bear) and its personality is negative, passive, and grumpy, which reflects
both Finnish mentality and ‘teenage angst’. The slogan of Bear Municipalities’ youth work is ‘Don’t listen to the
bear’, which encourages young people to abandon the passivity of Nuokkakarhu and to participate. The
expressions used by the character are written in a dialect of the Bear Municipalities region, and they always
have a hint of tongue-in-cheek sarcasm. It can be sometimes difficult to convey sarcasm in written form, but
young people seem to understand it. The Facebook, Instagram, Snapchat, Twitter and YouTube accounts of the
Bear Municipalities youth work are named after the mascot: @nuokkakarhu. The accounts are managed by local
young people, youth workers and other people who work with young people. By having multiple people
managing the accounts, the social media channels have new material more often than what a single busy youth
worker could produce. The Nuokkakarhu social media accounts are used to inform young people about
interesting current local affairs, to offer some entertaining content, to arrange campaigns and to help young
people to have an impact on services provided for them. There are laminated versions of Nuokkakarhu available
that can be taken along to youth houses, events and activities. Young people can write anything the bear might
say in a speech balloon and they can take a selfie with the bear.

Comment: The bear has made it easier for some employees to publish pictures on social media and to inform
about activities - they do not have to show their own face online if they do not want to, and the social media
presence is still done with a personal touch. The grumpy bear mascot also appeals to young people better than
being overly cheerful, and that is also one reason why Nuokkakarhu is distinctive from other similar youth work
mascots. Another good practice in this is that young people are given the actual responsibility to update youth
work services’s social media.

Organisation: Eight neighbouring municipalities of Satakunta

https://nuokka.fi/

= Online youth counselling

Kellimni.com - Speak to me (Malta)
Language: English, Maltese

Description: Kellimni.com offers free online support to young people, through smart messaging, e-mails, chat
or in a forum. Services offered are free and confidential and young people have the right to remain anonymous.
This service is run in partnership between four entities which provide their expertise towards the service, which
is manned by a team of professionally trained operators ready to support young people. Kellimni.com receives
funding through a voluntary organisations funding scheme to be able to operate.

Comment: Kellimni.com has been operating since 2011 and during the past years has registered a steady
increase in the number of young people who make use of the service. Although manned by volunteers, these
are highly trained and supervised by a professional in the field. It fills a lacuna in the field since youth
counselling is not readily available unless paid for or through schools. It also means that during school holidays
there is no 'free' counselling service the young people can turn to. It also has the advantage of allowing young
people to remain anonymous. Its powerful link to youth work is that is allows the young people to take control
of their own lives. Through youth information, all young people are made aware of this service and how and
when they can use it.

Organisation: Kellimni.com is a service run in partnership between the SOS Malta, Salesians of Don Bosco,
Agenzija Appogg, and Agenzija Zghazagh.

http://kellimni.com/
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IPcko.sk - Internet Advisory Service for Young People (Slovakia)
Language: Slovak

Description: IPcko.sk is an online, anonymous, free of charge counselling service for young people. The main
purpose of the counselling service is to be a safe place on the Internet where young people can find real help
and support. IPcko.sk offers psychological help, social, legal as well as personal-development counselling with
special focus on providing friendly support to all those who happen to be in a difficult situation. Online
counsellors (volunteers) are available online through a chat. They are often the first contact point for young
people who need to talk about their problems and need support with seeking help. Organisation is run by 50+
young people (social workers, psychologists...). All the team members are accredited by the Ministry of
Education (special training on psychological and social support in critical situations through Internet). The
organistation also runs a youth club (Upside Klub), organises debates and educational activities for students.

Comment: IPcko.sk is currently probably the best example of a good practice in Slovakia where online tools
and Internet are used as very efficient tool to help young people in difficult situations. It is an award winning
project. The organisation is very well known in Slovakia.

Organisation: IPcko.sk

http://ipcko.upside.sk/

= Supporting digital literacy

Portraits of young people by young people (Belgium)
Language: French

Description: The young volunteers of the youth organisation MagMA write portraits of young people which are
broadcast on the Internet. The genre of the portrait encourages them to meet different people. During the
meeting, they interact well and deconstruct stereotypes. After the meeting, the young volunteers work on the
realisation of a written portrait, photo or video of the person interviewed as a 'citizen witness', gathering also
extra information on the person. At the end of the process, the young volunteers draw conclusions and offer
citizen actions in favour of intercultural dialogue and social diversity. The portraits are broadcast on various
channels: social networks, internet, associative press and various groups.

Comment: The genre of the portrait is particularly suitable for the broadcast on social networks. Moreover,
even if the volunteers are not professional journalists, before disseminating these portraits, they apply the rules
of journalism: they verify the information and check the sources. In this way, the youth organisation is able to
promote critical thinking among the young volunteers.

Organisation: MagMA - Magazine Mixité Altérité

http://www.mag-ma.org/
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Street interview by a youth information service (Belgium)
Language: French

Description: Once a quarter, the team of Infor Jeunes Couvin chooses a theme related to either the youth
directly, either local and/or regional issues that impact the young inhabitants of Couvin (town in Wallonia). The
youth centre builds a questionnaire and a visual support in. Youth workers meet young people in the street and
interview them about the chosen topic, let them react about it and develop arguments as much as possible. All
the interviews are filmed. The testimonies of young people are then edited and broadcast online via the
YouTube channel of the youth information centre. This work is done with the help of the Public Digital Space
(Espace public numérique) of Infor Jeunes Couvin. The video is shared by the youth information centre via its
Facebook page, its website and its newsletter, with an impact on the local level and on the regional level as
well.

Comment: This practice is a good way to give young people a voice. It uses a media close to the young people
(YouTube). It has also an added value for the youth information centre, since it develops additional visibility for
it. It helps also the youth workers to develop digital skills, with the support of the Public Digital Space.

Organisation: Infor Jeunes Couvin
http://www.inforjeunescouvin.be/epn-couvin/

https://www.youtube.com/watch?v=rDRAiI8SfF58

CiTyVee (Germany)
Language: German

Description: CiTyVee is an innovative approach to youth work making use of digital online tools as well as
developing young people's digital skills. It is based in the city of Nuremberg and carried out by local partners in
the field of youth work: the Nuremberg youth information, youth council and the local youth media center
Parabol. CiTyVee is more than a YouTube channel. To describe CiTyVee three aspects are essential: first, the
active participation of young adolescents; second, the media-savvy use of digital media channels that are
popular with the target group; and third, the YouTube-style atmosphere that is created with relevant and
serious content. Additional to engaging in CiTyVee itself, the programme also provides with workshops for
those, who simply wish to develop their digital skills. Most prominent is the Youtube Barcamp, in which active
YouTube producers and adolescents who are interested in becoming a YouTube producer share ideas, support
each other and get connected in a barcamp-style workshop.

Comment: This is a good practice for four reasons:

= CiTyVee is good practice because it is an example for how the participatory potential of social
media for young people can be harvested in youth work. It would not work and reach their
audience in the same way, if the content were produced by professionals for youth. Instead,
with CiTyVee youth get support to produce appealing content for youth.

= CiTyVee relates in many ways to other formats of youth work and therefore brings youth
information into media channels that are relevant for the audiences.

= CiTyVee combines the participation in CiTyVee with the development of digital skills to engage
in @ mediatised society beyond the programme' scope.

= Itis a proven good practice because others awarded it as a nationwide outstanding project. In
2015 CiTyVee received the 'Dieter-Baacke-Preis, a reward for outstanding media education
practices in Germany. The participation scheme CTV is part of - 'laut!' - got rewarded with
the German award for civic education in 2013.

Organisation: Jugend Information Nirnberg
http://www.laut-cityvee.de/
https://www.youtube.com/user/CiTyVee
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DigiRallye (Luxembourg)
Language: French, German

Description: It is a Rallye with 10-12 stations within a facility or other place (throughout village or city). Groups
of 4 to 7 children (age 9-12 years) are given the task to visit twelve stations, each providing a short workshop,
where they are faced with different topics of a safer and responsible internet usage. (Examples: a memory
game to treat the topic phishing; Don't text while you drive: Children need to type a text while driving a go-
kart through an obstacle parcours; design your own app with paper, pens and scissors; password 'hacking'
activity: find the right combination of 4 digits and learn about safe passwords). Participation in each workshop
is documented in a 'Digipass' which is completed by the end of the day. It has also shown to be a nice closure
of the event to have a little show at the end, e.g. a magician.

Comment: The goal of the event is for children to learn how to deal with new media and technologies in a
responsible manner, as well as to pick up useful knowledge on the internet, computers and smartphones. The
DigiRallye usually has between 100-120 participants, who join the event in groups arranged by day care
centers. However, this concept can also be used for youngsters if activities are adapted accordingly, e.g. in the
style of so-called 'maker fairs’.

Organisation: The BEE SECURE DigiRallye is realised with the support of various different partners (e.g. the
police) who each provide a station.

https://www.bee-secure.lu/fr/digirallye

= Enabling participation with digital tools

Lomap (Belgium)
Language: Dutch, English, French

Description: Lomap is a smartphone app and photography tool with which people, but especially children and
young people, can easily share their opinion about their neighbourhood or city in a fun and intuitive way. By
simply adding color-codes and tags to their photos they can share their view on what they like or dislike in their
neighbourhood with the entire world. This free app is a very intuitive tool you can use as an individual or as a
youth worker, teacher or researcher with your group of children or youngsters. Lomap can be used as a tool in
particpation processes with youngsters, can be a way to teach youngsters media skills (media literacy) or to
research their social environment. It can be a way to map cultural hotspots in a neighbourhood, to focus on
environmental or traffic issues in a certain neighbourhood. It can be all of the above and much more.

Comment: This tool uses smartphone photography and filters (cfr. Instagram) as a way for youngsters to
express their opinion, which makes it very accessible and easy to use for them. Furthermore, the developers
provide lots of tips and tricks on how you can use the app (as a youth worker or researcher). Lots of content
has been produced so far and the application/method gets very high appreciation levels with the target
audience.

Organisation: Lomap was developed by BEAM, the Brussels based medialab of JES.
http://lomap.be/
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YAD Street Team - Volunteer Work Online (Finland)
Language: Finnish

Description: YAD Street Team is all about drug prevention from youth to youth. Street Team is an internet
based form of youth work, and the main goal is to offer an easy and an interesting way for young people to do
voluntary work and drug abuse prevention online. The volunteers are from 13 to 21 years old. Street Team is a
game based way to do volunteering the team members can achieve rewards by accomplishing different kind of
tasks by spreading information about drug abuse for example on social media. Young people are able to choose
which tasks they are willing to do and when. Street Team is an easy way to do volunteering, and young people
can spend their time and effort as much or little as they want.

Comment: Street Team is a great way to do 'light-activism' and is based on the interests of young volunteers.
It responds to the changes on the field of traditional volunteer work. Because the interaction is mostly done on
virtual channels and youngsters can do it anonymously, it lowers the treshold to participate and contributes
equality.

Organisation: YAD, a non-profit civil association that started out in 1988 as a small civil movement of young
people aiming to influence and prevent drug abuse

https://streetteam.yad.fi/

= Supporting cultural youth work online

Face2Art (Czech Republic)
Language: Czech

Description: Face2Art gives to young people from 13 to 23 years present themselves as artist with their pieces
of art towards public and gain new artistic experience. They can enhance all level of skills at:

=  Producing/making art
= Perceiving/analysing art
=  Reflect upon arts/culture (production as well as perception) in seven art disciplines.

The base for presentation is virtual gallery, where the pieces of art are placed and 'fans' can vote on them in
the contest. Every discipline has a patron (known artist), which study the pieces and become personal mentor
for the best. The online part is balanced with offline part — young people participating are invited to take part in
several workshops and meetings and meet the online community face-to-face.

Comment: It is obvious that young people of a certain age emphasise their original expression of own
personality. They often use art as mean of this expression and seek for feedback and exchange from the
community. They like to show pieces of art for example on facebook to get acknowledgment and reflection on
it. This kind of project supports them to make better use of it. In the safe online enviroment with pre-set rules,
which is as virtual space convenient for young people, they get adressed feedback and professional mentoring
to learn from it. The other strength of this approach to youth work is two levels connection between working
with young people online and giving them support and space offline, encouraging them to meet their peers with
similar attitudes.

Organisation: HUDEBNI MLADEZ (Jeunesses Musicales) Czech Republic
http://www.face2art.cz/index.php/o-projektu
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Ballymun Regional Youth Resource (Ireland)
Language: English

Description: Ballymun Regional Youth Resource (BRYR) use ICT, digital and social media in many projects such
as Hauted Asylum project, which aims:

= To realise an ambitious large-scale environmental theatre piece in the Reco building.
= To repurpose the building for creative aims.
= To manage a large multi discipline piece that will incorporate performance/art/technology.

Methodology/Activities: Brainstorming/liaising with duty staff and management; storyboarding and mapping the
project / drafting to-do lists / building costumes and props / filming and editing video inserts for the project /
recording and editing audio effects for the piece.

Comment: Ballymun Regional Youth Resource (BRYR) are using ICT, digital and social media to develop skills
and foster creativity but they are also exploring a strategic approach to ICT, digital and social media use in
youth work. The main goal is to create a best practice policy and culture of both generating and using digital
and social media in youth work that enshrines a culture of inclusion, etiquette and responsibility and 'digital
citizenship' amongst our young people.

Organisation: Ballymun Regional Youth Resource (BRYR)

http://www.cdysb.ie/Projects/Directory/BRYR.aspx

= Supporting the development of technological skills

IDEA 2030 project (France)
Language: French

Description: At the territorial level, the 2030 IDEA project allows the testing of a coherence of training actions
and employability around digital. It aims to strengthen collaboration and develop cooperative initiatives
between institutional actors and project leaders from civil society. It must allow, through the development of
new spaces (fablab, workshop, dedicated website) and collaborations (public-private, youth cooperatives,
cooperative activities and jobs) to promote technological innovation and educational (web TV ...) and
cooperation between workers, users, islands, outdoor. For beneficiaries of public actions planned, the project
IDEA 2030 target skills and knowledge:

= learn to code and decode, appropriating the digital world in which they operate,
=  promoting the emergence of new activities and new jobs,
= increasing opportunities to communicate, cooperate and move outside the island territory.

Strategic objectives and actions:
= . Developing the skills of young people to become actors emerging ecosystems;
= II. Generate collective intelligence: from competition to cooperation, from consumerism to the
collective production;
= III. Promote initiatives and youth mobility.

The 2030 IDEA project is intended to address five young test groups of 13 to 30: Young college students, high
school students; Young students, researchers, students; Young job creators (incubator and incubator); Youth
training in job seekers; and Unemployed Youth not in further education or training.

Comment: The good practice is in

= the governance of the project which has two dimensions: (a) a strategic dimension which is a
competence of the makers of the project partners' structures, authorities empowered to
commit human and financial resources for the implementation of the project; (b) an
operational dimension that seeks control of programming and planning of project actions.

= the territorial coverage: the IDEA 2030 project is broken down regionally in a north-
east/south-west axis grouping the two urban centers and major employment areas in the
region (Bastia urban community, urban community of Ajaccio country) integrating the campus
center of Corsica (Corte).

Organisation: Project led by Centre du Sport et de la Jeunesse de Corse (CSIC)

WWW.cCsjc.eu
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Coding Pirates (Denmark)
Language: Danish

Description: Coding Pirates aims to support and promote complex ideation, creative construction, design
thinking and enterprising through the use of mixed technologies, media and materials. It is an association that
constitutes the organisational framework around the network of Coding Pirates departments, events, activities,
courses and website.

The departments are spread across the whole country and seek to promote a democratic participatory culture.
Here children and youngsters (age 8-17) come together on club evenings with volunteers to design, construct,
code, invent, explore and experiment with technologies. Club evenings typically take place once a week and
last for two hours. In addition special events, activities and courses about e.g. robots or game construction are
arranged and can take place online as well as at a specific location. The volunteers have different backgrounds
and can be e.g. a student, a teacher, a programmer or an architect, but they have in common that they like to
use ICT in a creative way and are engaged in the social activity.

Comment: Coding Pirates appreciates and catches something and someone that the Danish educational system
does not catch that well at the moment. The use of ICT is integrated in the various subjects in the Danish
schools, but at very different levels (after K10 you can attend a few specific ICT subjects). Coding Pirates wants
to foster technological competencies and education as well as creative and reflective thinking with technologies
to an extent that you won't find in many schools. They succeed in providing an open space for technological
imagination and initiative.

Also the participatory culture in Coding Pirates is worth noticing. Across age, gender, culture and means people
come together to have fun, be creative and collaboratively solve problems. Some departments build partnership
with e.g. a local university, library or company and in that way create new dialogues and collaborations
between people meeting around mutual technological projects.

Organisation: Coding Pirates

https://codingpirates.dk/

STEM in Youth Work Maker Project (Ireland)
Language: English

Description: This project is supporting youth workers to inspire young people to create, invent and make with
Science, Technology, Engineering and Maths (STEM). As well as receiving a day of hands-on Techspace Maker
Training, youth workers will receive a grant for equipment that can be used to deliver technology-enhanced
activities spanning electronics, robotics and coding to music, arts and crafts. Following the training, through
TechSpace, they will have access to follow-up support, resources, an online community of practice and much,
much more. Young people will have the opportunity to showcase their work at regional and national events,
including the amazing annual Creative Tech Fest.

Find out more at.

Comment: Youth workers receive training but also a grant for equipment that can be used to deliver
technology-enhanced activities and there is ongoing online and face to face support for participants.

Organisation: NYCI and TechSpace

www.youth.ie/stem
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Makerspaces (Luxembourg)
Language: German, French

Description: Children and youngsters are provided a room, where they can be creative and realise their own
projects: the makerspace. Makerspaces are individual in what activities they offer: coding, robotics, 3D
printing, webdesign, digital music production, soldering, exploring electronics, etc. See for example the offers
the makerspace provided by BEE CREATIVE in their makerspace 'BaseOne' in a building at a school campus in
Luxembourg. The approach is mainly peer-to-peer activity, learn-by-doing and trial and error. But this is only
one example of many different makerspaces which are active in Luxemburg. The makerspaces in Luxemburg
exchange with each other, share knowledge and ideas and are also in contact with other makerspaces on an
international level.

Comment: Individual projects, walk-in workshops, workshops-on-demand, open space times -the concept is
flexible and can be adapted to local resources available. From low-cost BYOD coding to laser cutting and
building drones, a vast number of creative projects are possible. This allows for hands-on experiences and
learning digital skills in a non-formal and fun way. Coaches (experts) can be involved in helping the
children/youngsters with their projects, but any adult (youth worker) with curiosity can realise a makerspace
and learn/explore possibilities together with the children/youngsters as well. For youth workers, visiting
makerspaces in their community or building their own together with their youngsters is an attractive option to
learn and reflect about digital technologies.

Organisation: BEE CREATIVE

http://www.bee-creative.lu/

Makerspace BaseOne:

http://www.basel.lu/ (German, French, English))

For more examples of makerspaces, see overview on map:

http://www.bee-creative.lu/makerspaces (French)

= Using digital games

Open Badges - Gamifying learning recognition (Finland)
Language: Finnish

Description: Finnish Youth Centres (SNK) have been involved in developing online recognition systems based on
Mozilla’s open badges technological standard. Finnish Youth Centres have used the online recognition system
especially in international youth work, for example youth exchanges. Open Badges support directly the
recognition of the eight key competences, and implementation of Youthpass recognition process in this. As a
result Youthpass self-assessment will be done by reflecting on the overall learning experience and
achievements using badges as a source for data about participant's learning.

At any time participants will be able to share their achievements on their social networks (e.g. Facebook,
Twitter, LinkedIn, Google+) and in other web appearances (e.g. blogs, websites). Later they may decided to
include their collections of open badges into their in their CVs and digital portfolios. Badges will also help
participants to organise their learning outcomes and describe them for the Youthpass Self-assessment part (key
competences).

Finnish Youth Centres are using pre-designed set of badges specifically developed to support participants’
reflection on their non-formal learning. The badge system is always specifically linked to competence
framework of the activities offered for example in a youth camp setting. Besides the set of 'general' learning
badges created for youth exchanges, relating to support the key competences development, the groups also
create together in the preparatory phase (and during the first day) individual and themed learning badges -
based on their own learning objectives set early on in the activities and preparation.

Comment: Open badges is a good example of how online tools are used meaningfully in face-to-face work. The
open badges recognition system gamifies learning in a fun way, and also provides the opportunity to share
learning achievements online. This is a good way to visually share what a person is learning from non-formal
education activities.

Organisation: Finnish Youth Centres (SNK)
http://www.snk.fi/

https://www.verke.org/blog/osaamismerkit-gotta-catch-em-all/
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Digital Gaming Houses (Finland)
Language: Finnish

Description: Gaming houses give an opportunity for young people to have a place to play games together and a
place where their digital gaming hobby is well approved. Nowadays youth game houses all around Finland offer
many types of activities in gaming culture for young people. Game houses are usually in the same environment
as other youth activities, but they can also be located in a separate space. A usual setup for a game house is
anything from 5 to 40 gaming ready computers. Game houses can offer space and equipment for different
gaming groups such as eSports-teams, lan groups, tabletop groups, coding clubs, game development clubs,
guided group activities, game video editors and publishers, streamers, etc.

Comment: Game houses are good practice because:

= Coding and gamedev clubs give youth possibility to learn about working as a part of a group,
project management, graphic skills, sound effects and music, storytelling etc.

= The groups and activities provide a safe and inspirational environment to learn social skills,
get new friends and have a positive impact in life.

= Makes possible to utilize both face to face and digital environment in youth work.

Organisation: Many Finnish municipalities, parishes and NGOs:
http://bunkkeri.gg/
https://www.youtube.com/watch?v=_3F0O-VgZvé6c
http://www.po1lnt.fi/fi/kunnat/kuopio/pelitalo-muikku/
https://www.facebook.com/TurkuGameAcademy/

http://score.munstadi.fi/

Actionbound - Get to know local enterpreneurs (Latvia)
Language: Latvian

Description: Ogre city municipality in 2015 and 2016 organised Carrier week and invited students to participate
in an interactive game 'Open the door', where young people could get to know local businesses, labour market
and its requirements and working environment.

The game was based on Actionbound application and it mainly used city-hunting principles. Young people
participated in teams of 5 people, using the application on the phone they had to move around Ogre city and
with certain local businesses they had stops and pre-prepared tasks (tasks were included in the application).
Completing each task the team received points and in the result team who managed to complete tasks the
fastest and to the highest quality received prizes provided by entrepreneurs participating in the game.

The application allows combining movement in the city and getting to know the neighbourhood with a chance to
learn new things through specific tasks. The application also counts points and this makes job of the organiser
much easier.

Comment: The aim of this activity was to introduce young people to local entrepreneurs and businesses in an
attractive and participatory way. In addition to this young people explored digital technologies and its use for
learning purposes. Using games is a good way to involve young people and to make learning more interesting.
It is important to keep the balance between the result and the game, to make sure the process is not just a
game, therefore it is always important to define the aim of the game and learning goal and to understand who
will participate in the game.

Organisation: Ogre municipality

https://en.actionbound.com/bound/OgreskKN
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2. Building youth workers' competences

Media specialist counselling (Germany)
Language: German

Description: The media specialist counseling is a unique framework to support youth work with regard to media
practices (digital, online, audio, video, etc.) in youth work in Bavaria. The structure consists of at least one
salaried (and additional voluntary) counselors in each district of the federal state of Bavaria. It is based on the
framework 'Medienfachberatung Bayern' that has been developed by JFF (Institute for media education and
media research) and the Bavarian youth council (Bayerischer Jugendring).

Comment: This is a good practice for four reasons:

= The media specialist counselling is a deep-seated structural framework with a long record of
benefits as a support structure for youth work. It is not a short termed project.

= It is a structure that effectively combines bottom-up and top-down insight into new
affordances for youth work reflecting developments in the lifeworld of adolescents as well as
the media environment.

= It is a support structure that enables youth work on a local level to meet the challenge of
taking on digital media as part of youth work. Here the counselling is a good approach to help
to find relevant and sustainable methods based on each case in the counselling.

= Itis a framework that enables and fosters innovation in youth work regarding digital and
online media. The counseling both enables youth workers through projects that are
accompanied as well as many other means. The key aspect is that the media specialist
counsellors are close enough to the local level to transfer overall approaches to the actual
needs and affordances on the ground.

Organisation: Netzwerk Medienfachberatung Bayern

http://medienfachberatung.de

Collectif EDUCPOPNUM (France)
Language: French

Description: The team 'EDUCPOPNUM' is a non-formal collective. It explores what kind of links exists between
digitalisation and non-formal education. It is composed of non-formal education associations, 'espaces
publiques numériques' (public and digital places) and structures from the socio-economic field. This team works
on local level and proposes differents types of activities dealing with non-formal education and digital
experiences (study visits, conferences etc.). It is a professional network which tries to better understand digital
impacts on non formal education. The ultimate goal is to create local dynamics to encourage the development
of digital youth projects.

Comment: It is a good practice because the setting-up of a professional network permits to swarm and
develop new projects in a local dimension. Furthemore, this dynamics permits to have a local prospective vision
on digitalisation.

Organisation: Collective co-managed by the Comité Régional des Associations de Jeunesse et d'Education
Populaire (CRAJEP) Poitou-Charentes and the Direction Régionale et Départementale de la Jeunesse, des Sports
et de la Cohésion Sociale Nouvelle-Aquitaine

http://www.educpopnum.org/
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SomeJam - a hackathon for youth workers (Finland)
Language: Finnish, English

Description: Somelam is a hackathon event, and the aim is to create innovative technological solutions for
youth work over one weekend. We want to bring together the know-how and creativity of various branches.
Participants include youth workers, graphic designers, coders, service designers, social media experts etc. We
try to make sure that there is at least one youth worker and one coder in each group. The multi-talent teams
have 48 hours to create new concepts. The concepts can be for example web services for young people, mobile
applications or other services utilising digital technology.

Comment: We believe in the idea of SomeJam: providing youth workers hands-on experience on how to create
new technological solutions. We have gotten really good feedback from the youth work participants.
Organisation: Verke

https://www.somejam.fi/

SomeCamp - event for youth workers (Finland)
Language: Finnish

Description: SomeCamp (= social media camp) is a national event targeted for youth work professionals
interested in digital youth work. The idea of SomeCamp is to create an informal space for youth workers from
across Finland, and from all youth work sectors, to engage in dialogue on using ICT, digital media and gaming
in youth work, and to identify areas of collaboration and joint practices. The nature of the event is very
informal. It is arranged in camp facilities.

Comment: The feedback from all three SomeCamps (arranged from 2015-) has been very positive and
according to the feedback survey, the participants have been extremely satisfied with the event. They have
liked the cosy atmosphere, and they have gotten many new ideas for their own work. According to the
feedback, we had succeeded in creating an event where everyone felt like their expertise was appreciated and
everyone could share their own good practices.

Organisation: Verke

https://www.somecamp.fi/.

Seminar: Developing Digital Youth Work (Finland)
Language: English

Description: The aim of the Developing Digital Youth Work seminar was to demystify the idea of digital youth
work and identify common challenges. It supported organisations to develop digital youth work practices in
their local context. Seminar overview: http://trainings.salto-youth.net/5692

Comment: Some countries see social media as a big risk factor for young people and the role of youth work
has predominantly been enhancing youngsters' skills to safely use the web. While some countries can be
somewhat lagging behind in terms of using social media in youth work, they are often much more advanced in
adopting different digital tools, e.g. GPS tracking apps for adventure activities, hacklabs or makerspaces. There
is definitely much to be gained in the mutual exchange of experience and practices on a European level.

Organisation: CIMO (OPH)
https://www.verke.org/wp-content/uploads/2014/09/Taking-youth-work-to-the-digital-world.pdf
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Media Coach (Belgium)
Language: Dutch, Frernch

Description: Media Coach is a training course for teachers, library staff and youth workers and other
professionals interested in the challenges and opportunities of using digital media with youngsters. During an
elaborate 10-day training course, the professionals get to know good practices, methods and tips about how
they can use digital media in their everyday work. Besides this, the media coaches in training are coached in
setting up a media (literacy) project in their own work environment. The content of the course is disclosed for
non-participants via a MOOC.

Comment: The collaboration of experts on digital media from different fields (academics, government, youth
work, cultural sector) ensures a very broad range of backgrounds, first-hand experiences and knowledge of
good practices. For the coaches in training, the fact that they can share knowledge with direct colleagues and
with people working in different contexts is a bonus. After three editions, we see coaches going back to their
organisations and taking up an active role as media expert or media literacy expert.

Organisation: The project is a collaboration between Linc vzw (media literacy expert), CultuurConnect
(supporting libraries in the field of digital innovation), Mediawijs.be (knowledge centre for media literacy),
Mediaraven (digital youth work) and the University College of Leuven-Limburg.

http://www.media-coach.be/?lang=fr

https://en.mediawijs.be/mediawijsbe-launches-the-mediacoach-mooc

Certificate in Digital Creativity in Youth Settings (Ireland)
Language: English

Description: The NUI Certificate in Digital Creativity in Youth Settings is a Level 8 special purpose award of 20
ECTS across four modules: 1. The Digital Age; 2. Digital Creativity Learning Models; 3. Digital Tools for Igniting
Creative Confidence; 4. Digital Creativity Project and Showcase. The programme is designed to enable youth
workers and others working in youth settings with the ability to work effectively with young people to develop
215t century skills and improve their creative confidence and competence. This programme provides a blended
and applied learning experience for participants using varied methods of delivery - lectures, workshops,
individual reflective learning, creative group-oriented methodologies, presentations, direct contact with youth
organisations and groups.

Comment: The Digital Creativity in Youth Settings programme is unique in Europe that utilises an innovative
learning approach to developing digital creativity among young people in youth settings. The programme also
addresses the CPD needs of the youth work sector by developing youth work educators’ abilities to work
creatively with young people in diverse settings. This includes the deployment of a framework for integrating
educational technology in youth organisations supported by an established pedagogical approach to digital
creativity in youth work.

Organisation: The programme is an initiative of the Maynooth University Department of Applied Social Studies
and is offered in conjunction with TechSpace, a national organising hub situated in Camara Ireland for youth
organisations promoting young people’s digital creativity across the island of Ireland.

https://www.maynoothuniversity.ie/applied-social-studies

http://www.techspace.ie/
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Webcampus - a training programme for youth and social workers on digital media (Austria)
Language: German

Description: The curriculum of this training course focuses on the use of digital media for practical use in youth
work. It takes 6 months and consists of 84 hours of training. The focus lies on tranfer into practice.

Comment: This is a good practice for the following reasons:

= Youth worker from different regions work together and learn from each other
= The curriculum focuses on the practical use and transfer into practice
= Digital media is key content and not just an add on.

Organisation: wienXtra

http://www.wienxtra.at/institut-fuer-freizeitpaedagogik/lehrgaenge/webcamp/
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E. Relevant competence frameworks for identifying youth workers'

training needs

Title (Year)

Organisation

Comments

Competences

DigComp 2.1 - The digital
competence framework
for citizens with eight
proficiency levels and
examples of use

(2017)

https://publications.europ
a.eu/s/cYFB

Joint Research
Centre (JRC) of
the European
Commission

DigComp 2.1 is a further
development of the Digital
Competence Framework for
Citizens. Based on the
reference conceptual model
published in DigComp 2.0, we
present now eight proficiency
levels and examples of use
applied to the learning and
employment field.

1. Information and data
literacy

2. Communication and
collaboration

3. Digital content creation
4. Safety

5. Problem solving

Digital Competence
Framework for Educators
(DigCompEdu)

(2017)

https://ec.europa.eu/jrc/
en/digcompedu

Joint Research
Centre (JRC) of
the European
Commission

The objective of DigCompEdu
is to identify and describe the
key components of educators'
digital competence and to
provide an instrument for
(self-)assessment, based on
research and stakeholder
consultations.

The DigCompEdu framework is
directed towards educators at
all levels of education, from
early childhood to higher and
adult education, including
general and vocational
training, special needs
education, and non-formal
learning contexts.

Area 1 focuses on the
professional environment;

Area 2 on sourcing, creating
and sharing digital resources;

Area 3 on managing and
orchestrating the use of digital
tools in teaching and learning;

Area 4 on digital tools and
strategies to enhance
assessment;

Area 5 on the use of digital
tools to empower learners;

Area 6 on facilitating learners'
digital competence.

Areas 2 to 5 form the
pedagogic core of the
framework. They detail the
competences educators need
to possess to foster effective,
inclusive and innovative
learning strategies, using
digital tools.

ETS (European Training
Strategy) Competence
Model for Youth Workers
to Work Internationally

(2017)

https://www.salto-
youth.net/rc/training-
and-cooperation/tc-rc-
nanetworktcs/youthworke
rs-competence-model/

SALTO-YOUTH
Training and
Cooperation
Resource
Centre

Detailing the competences into
attitude-skills-knowledge-
behaviour

1 Facilitating individual and
group learning in an enriching
environment

2 Designing programmes

3 Organising and managing
resources

4 Collaborating successfully in
teams

5 Communicating meaningfully
with others

6 Displaying intercultural
competence

7 Networking and advocating 8
Developing evaluative
practices to assess and
implement appropriate change
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Title (Year)

Organisation

Comments

Competences

digi.kompP - Digitale
Kompetenzen fir
PadagogInnen (Digital
competences for
teachers)

(2016)

http://www.digikomp.at/
praxis/portale/digitale-
kompetenzen/digikompp-
paedagoginnen/ueber-
digikompp.html

Virtuelle PH
(Austria)

Based on digital competences
for students aged 10 to 14, a
competence framework for
teachers was defined. It serves
as a self-assessment tool and
for continued professional
development of teachers.

A - digital competences and
ICT competences (before
studying teachers)

B - digital life (during studies)

C - being digitally creative
(during studies)

D - teaching and learning
digitally - pedagogics (during
studies)

E - teaching digitally - content
(during studies)

F - organising teachers
activities digitally (during work
experience)

G - digital school and teachers
team (during work experience)

H - digital staff development
(during work experience)

Media Literacy Policy
(2016)

Broadcasting
Authority or

Sets out a range of skills to
help people to navigate

Core competency 1
Understand and critically

Ireland current, new and emerging evaluate broadcast, digital and
http://www.bai.ie/en/bai- content platforms. other media cc()jntent an<|j<
launches-media-literacy- . services, in order to make
policy/ iggsgii r?ellset ZTOC:gmxﬁ;ences informed choices and best

i r IS manage media use.
associated skills indicators and
success indicators Core competency 2. Access
and use broadcast and digital
media content and services in
a safe and secure manner, to
maximise opportunities and
minimise risks.
Core competency 3 Create and
participate, via media, in a
responsible, ethical and
effective manner, in the
creative, cultural and
democratic aspects of society.
Overview of 27 Flemish Analysed a lot of different https://mediawijs.be/dossiers
competence frameworks Knowledge frameworks and could help in
on media literacy Center for selecting the relevant ones for

(2016)

https://mediawijs.be/site
s/default/files/artikels/be
standen/27_competentie
modellen.pdf

Media Literacy

youth work and digital media

The MENTEP (MENtoring
Technology-Enhanced
Pedagogy) project

(2015-2018)
http://mentep.eun.org/

European
Schoolnet

MENTEP, a European Policy
Experimentation funded by the
Erasmus+ programme,
investigates the potential of an
online Self-Assessment Tool
(SAT) to empower teachers to
progress in their Technology-
Enhanced Teaching (TET)
competence at their own pace.

Four main areas related to
teachers' digital comptences:

Digital pedagogy
Digital use & production

Digital communication &
collaboration

Digital citizenship.
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Basic Digital Skills Go ON UK The Basic Digital Skills Managing information
Framework Framework shows a standard L
201 of what citizens and Communicating
( 5) organisations need to achieve Transacting
https://www.thetechpart to participate fully in the digital _
nership.com/basic-digital- world, and how to get there. Problem solving
skills/basic-digital-skills- Creating
framework/
Council of Europe Youth Council of A tool for the assessment and The competences that one
Work Portfolio Europe development of youth work needs to have in order to do
5 competence youth work have been divided
(2015) into two categories:
http://www.coe.int/en/w S i
. pecific youth work
eb/youth-portfolio competences —
pdf version: competences that make
https://rm.coe.int/16806 this field of activity unique
99d85 More general competences
- competences relevant for
other fields of activity but
which are usually important
for youth work
()
COMPETENCE 8.4 Use
information and
communication technology
tools when necessary
This involves:
Knowledge: information,
communication and media
tools (online)
Skills: using ICT in youth
work (projects), creativity
Attitudes and values:
curiosity, personal initiative
Digital skills metro map All Aboard is a Aims to identify the wide range | The National Digital Skills
for higher education project funded of skills and knowledge that Framework which we are
by Ireland’s students, and all those who building is not intended to be

(2015)

http://allaboardhe.org/di
gital-skills-framework/

National Forum
for the
Enhancement
of Teaching &
Learning

work in higher education, will
need to feel confident and
creative when learning,
working and exploring the
digital world.

Interactive version of the
‘Metro Map’ version of “A
National Skills Framework for
Irish Higher Education”
(contains a selection of
example frameworks for digital
and information literacy).
Short descriptive videos have
been produced for each of the
tracks and rollover text
summaries of the topic of each
‘station’ have also been added.
Work has also begun on
designing and scripting online
lessons and the collation of
relevant resources for each
topic.

an overly formal document
with huge levels of complexity,
but rather a living document
that adapts and evolves to suit
all of our needs and which
seeks to keep as up to date as
possible with technologies and
the related human skills. It is
intended to be community-
owned, building on the
excellent work of others in the
whole area of digital literacies,
skills & training, and
professional development
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Competences

Digital Strategy for
Schools 2015-2020

(2015)

http://www.education.ie/
en/Publications/Policy-
Reports/Digital-Strategy-
for-Schools-2015-
2020.pdf

Department of
Education and
Skills (Ireland)

The Digital Strategy for
Schools provides a rationale
and a Government action plan
for integrating ICT into
teaching, learning and
assessment practices in
schools over the next five
years.

Theme 2: Teacher Professional
Learning

Indicators of Success:

Use of ICT for teaching,
learning and assessment is
embedded at each stage of
the continuum of teacher
education i.e. Initial
Teacher Education,
Induction and Continuous
Professional Learning.

Department and Teaching
Council policies on teacher
education recognise the
role and potential of ICT to
enhance teaching and
learning.

Department-funded support
services and related bodies
have embedded the use of
ICT in CPD design,
development and delivery.

Guidance and examples of
good practice on the
effective, critical and ethical
use of ICT for teaching,
learning and assessment
are provided to and shared
by teachers.

. Digital Literacy

. Learning and Development

The framework catalogue | Team of A reference document when IT competences
of digital competences Authors shaping the intervention f .
(2015) (Poland) strategy in the scope of Information competences
development of the digital Functional competences:
https://mc.gov.pl/files/ra competences and planning of
mowy_katalog_kompeten trainings and other educational Work and personal
cji_cyfrowych_final_ang_j activities with regard to the e- development
j_2.pdf integration and the e- Leisure and hobby
stimulation.
Relationship with relatives
Everyday matters
Health
Civil commitment
Finance
Religion
Digitally Agile National YouthLink A national framework of 1. Practice
Principles Scotland, guiding principles for the use > Poli
(2014 - a living document Learning Link of digital technology and social - Folicy
Sy X Scotland and media in Community Learning | 3. professional Guidelines
which will be continually | gcottish and Development (CLD).
reviewed) Community 4. Resource
https://www.digitallyagile | Development 5. Inclusion
cld.org/ Centre
6. Evaluation
7
8
9

. Co-production
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Competences

Media, information and
digital literacy
competencies catalogue

(2014)

http://katalog.edukacjam
edialna.edu.pl/en/

Fundacja
Nowoczesna
Polska

Narodowy
Instytut
Audiowizualny

The aim of the catalogue is to
answer the very basic
question: 'What do we really
mean by media literacy?' It
covers a broad spectrum of
topics: from information use,
through media language,
ethics and law, to economical
aspects of media. It is a map
of information, media and
digital literacy, which allows
identification of knowledge,
skills and attitudes for every
age group in different thematic
fields.

1. Use of information

2. Relations in the media
environment

3. Media language
4. Creative use of media

4. Ethics and values in
communications and media

5. Safety in communications
and media

6. Law in communications and
media

7. Economic aspects of media
functioning

8. Digital competencies

9. Mobile security

North/South Education North/South NSETS is responsible for the Section 3 - Requirements for
and Training Standards Education and professional endorsement of the content of submissions (...)
(NSETS) professional Training youth work programmes on L )
endorsement - Criteria Standards the island of Ireland. NSETS 2. Instltu_tlonal Commitment,
and Procedures for the Committee for | works to ensure and promote | Le@dership, Management and
Professional Endorsement | Youth Work quality standards in the Development of the

of Higher Education (Ireland) education and training of Programme (...)

Programmes of Study in youth workers through an accommodation for the
Youth Work endorsement process based on programme that enables a
2013 a rigorous assessment of all full range of teaching and

( ) aspects of programme content learning methods to be
http://www.tagpalycw.or and delivery. employed, including up to
g/NSETS%20Professional date ICT (...)
% 20Endorsement%20Crit .
eria.pdf 8. Programme Dellv.ery:
Teaching and Learning
Methods (...)
methods employed to
ensure that students are
confident and competent
users of ICT (...)
Youth Work National NOS National These form the basis of Key areas:

Occupational Standards -
LSI YWO0O

(2012 Functional Map)

http://www.nya.org.uk/w
p_
content/uploads/2014/06
/National-Occupation-
Standards-for-Youth-
Work.pdf

Occupational
Standards (UK)

qualifications in youth work
and outline different
occupational standards and the
knowledge / understanding
and practical 'performance
criteria’ that youth workers
should demonstrate for each of
the standards below.

A: Work with young people
and others

B: Facilitate the personal,
social and educational
development of young people

C: Promote inclusion, equity
and young people’s interests
and welfare

D: Develop youth work
strategy and practice

E: Develop, lead and manage
self and others
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UNESCO Media and UNESCO This Media and Information Core teacher competencies:
Information Literacy - Literacy Curriculum for d di h le of
Curriculum for Teachers Teachers is a tool specifically 1. Lé'_" ers;a_nf Ing tt'e roieo
designed for teacher training media and information in
(2011) institutions. The curriculum is | democracy
http://unesdoc.unesco.or also relevant to NGOs, 2. Understanding media
g/images/0019/001929/1 government officials and content and its use
92971e.pdf ministries, and other social
organisations. 3. Accessing information
effectively and efficiently
4, Critically evaluating
information and information
sources
5. Applying new and traditional
media formats
6. Situating the sociocultural
context of media content
7. Promoting Media and
Information Literacy (MIL)
among students and managing
required changes
UNESCO ICT Competency | UNESCO The Framework intended to The Framework addresses all

Framework for Teachers
(2011)

http://unesdoc.unesco.or
g/images/0021/002134/2
13475E.pdf

inform educational policy
makers, teacher-educators,
providers of professional
learning and working teachers
on the role of ICT in
educational reform, as well as
to assist Member States in
developing national ICT
competency standards for
teachers with an ICT in
Education Master Plan
approach.

aspects of a teacher’s work:

UNDERSTANDING ICT IN
EDUCATION

CURRICULUM AND
ASSESSMENT

PEDAGOGY
ICT

ORGANIZATION AND
ADMINISTRATION

TEACHER PROFESSIONAL
LEARNING

The Framework is arranged in
three diffrent approaches to
teaching (three successive
stages of a teacher’s
development):

1. Technology Literacy
2. Knowledge Deepening

3. Knowledge Creation
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Competences

Competences for
Community Learning and
Development

Community
Learning and
Development

Competence framework for
youth workers, community
workers and adult educators

1. Know and understand the
community in which we work

2. Build and maintain

(CLD) they accompany National - ; b
(2009) Standards Occupational Standards for relgtlonshlps with individuals
http://cldstandardscounci | Council for Youth Work and Community and groups
l.org.uk/?page_id=8 Scotland Development 3. Provide learning and
development opportunities in a
range of contexts
4. Facilitate and promote
community empowerment
5. Organise and manage
resources
6. Develop and support
collaborative working
7. Evaluate and inform practice
Youth Work Core School's Out A review of existing youth Competency areas:
Competencies — A Review | Washington work core competencies icul
of Existing Frameworks (US) frameworks from the United Curriculum
and Purposes States. Compares 14 Professionalism
2009 competency frameworks in _ _ -
( ) terms of content, structure Connecting with Families
https://www.niost.org/pd and system-level uses, Health, Safety, and Nutrition
f/Core_CompetenC|es_Re Summarizing similarities and ! !
view_October_2009.pdf differences in each of these Child and Adolescent
three areas. Development
Cross-Cultural Competence
Professional Development
Program Management
Connecting with Communities
Environment
Child and Youth Assessment
Communication with Youth
Youth Empowerment
Connecting with Schools
P21 Framework The The P21 Framework represents | 3. Information, Media and

(2007)

http://www.p21.org/our-
work/p21-framework

Partnership for
215t Century
Learning,
Washington
(Us)

both 215t century student
outcomes and support
systems.

Technology Skills:
Information Literacy:

Access and Evaluate
Information

Use and Manage
Information

Media Literacy:

Analyze Media

Create Media Products
ICT Literacy:

Apply Technology
Effectively
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Recommendation
2006/962/EC on key
competences for lifelong
learning

(2006)

http://eur-
lex.europa.eu/legal-
content/EN/TXT/?uri=cele
X%3A32006H0962

European
Parliament and
Council of the
European
Union

The Reference Framework sets
out eight key competences.

1) Communication in the
mother tongue

2) Communication in foreign
languages

3) Mathematical competence
and basic competences in
science and technology

4) Digital competence
5) Learning to learn

6) Social and civic
competences

7) Sense of initiative and
entrepreneurship

8) Cultural awareness and
expression

60




Io

$/£GT=pPI924n0sa.¢ Al||eb/S904n0sa./|e1a0d /oM /Na*SPIX.0J19ulaiulIR1IDg MMM/ sdy
Ydewuaq wouy 9|doad BunoA pue uaJap|iyd 404 |1DUno) eipay :uonesiuebio

"2} suoljeIARIgge pasn 1SOW ‘s1agninoA 10y ‘saweb |00D 0] SBWO0D 31 UBYM SP|O JedA 7T

-0T 9y3 Bbuowe ApuaJy pue jJua.ind S| 1eym A|30eXa 3239|494 eyl suoiasanb ainsua 03 siapelb yig pue yiy Jo dnoib e yim
uoneladood ul padojaAap SI zinb 8y "a41] SUIjUO S,UaJP|IYD Ul 10U S,3eyM pue 10y S,3eym uo abpajmoud| eIALL J19Y3] 1593
0} wayy 4o} s| asodind ayy ‘sdn umouab pue sjualed pajabiey zinb sujjuo uny e s| ¢AAAes Ajje11bip NoA ady :uondiosag

|jelew buuied] ‘swen :jelalew jo adAl

ysiueq :abenbue

L 9 4 T (2102) ébopy yenubip 613611 np 13 - syudded J0j zinb v - ¢Annes Ajjeribip noA aay
eN| @olou| A dw BN oK
9x | uw|8o 0= 0D vog uondiidsap |elajew bululed
c 0 N ©S a3 @5 S& T - T
92| g5 | 3 o (33 25
0 2 3 o2 535 @ N
= 2 <K= Y3 @5 <=

o 5 % | @ @

= o %o | v =3

) 9 g3 3| o passa.lppe spaau bujuled

2 m. 2 =

"sassaJppe

1 spaau bBululed) ayy pue |eusjew bBuluiely yoes JO MBIIAISAO pajieisp e ‘(spn ysibuz) Jspdo |ediyreqeydie ul ‘sjussald s|gqey siyl

|el1d3ew bululed] "4

uoISSIWWOo)
ueadoung

* ¥ x

x¥x

*yK

Xx¥




29

/ua/na1g||lemabpeq -mmm//:sdiy
‘swwesbold +snwsedy sy Aq
papunj-0d pue ,swa3isAs abpeq pajsni], diysiaulied jeuoneulaiul ayl ybnouayl padojaaap si 19|jepm 26peg :uonesiuebip

*DUI|UO WIBY] BJeys pue ‘sjuswaAalyde Jiay) Jojiuow ‘sjeob bujuies)

19s ‘ssadboud bBuluies| 419yl MO||0) 03 SISMJIOM UINOA S9|qeud 31 ‘SjuswaAalyde pue buluies| Jo uoniubodad pue uoiyds|jal
J1943 Joddns 03 siaxJoM YinoA yiim 9A1309442 AJaA 9q 03 parodd ddy siyl uoos abenbue| ueadoing Aue ul 9|gejieae

94 |IIM ddy ay] swuwedsboid +snwsetd ayl Aq papuni-0d a19m syusawdo|anap 39|1epm 2bpeg ‘sebpeg uadQ |eybip

Buisn syuswaalyoe InoA aleys pue abeue|y ‘240315 ‘uieg 03 Aem 24ndas pue ajdwis e si 19)|ep 2b6peg :uondiuosaqg

ddy :jeus3ew jo adAl
ysibug :abenbue

L (£T0T passaooe) ddy 19|jem 26peg
/s|euoissajold/wod puiwaie//:diy
1005 BunoA »oous ‘uonepunod YyjeaH |_audy ‘OpA|D pue mobse|s dajeals) SHN :suonesiuebiQ
"9}IS U3 JO UOID3S ,S|_UOISSDJ0.1d, DY Ul d|qe|ieAe aJde paeogbulids |e3bip, e pue s204n0sal
‘11001 *ABojouysal uonediunwwod [eabip uo buimelp ul pue yijeay |eausw Jiayl bunaoddns ul jdoad BunoA yiim
obebua 03 pasedauad aiow 2q 03 si1apinoid a21AI9S pue siauue|d ‘suadew Adjjod ‘siaxJiom paje|ad-yinoA ajqeus 03 wie
pulln 9AY "Wyl Yim d4om oym asoyy pue ajdoad bBunoA yyoq Jo4 [eaiew yyim — buiaqg|am yinoA 0l sayodeoiadde aanisod
Hbuibeinoous 4oy wuojie|d e padojaasp sey pue auayds yjeay |ejusw ay3 ul asiwold jeaub aAey s904n0Sa. pue Ss|00)
uonediunwwod |eyibip 18yl pHOM 3yl punode wodl) 9duapiAa buibiswa uo smeldp pulp 9Ay "Aj|ed0| pue Ajjeuoiieulalul
y10qg Ajiorud Aoy e s| 9jdoad BunoA pue uaipjiyd jo buiag-||am pue yijeay jeausaw ayy buinosdwi ¢bulagjiom pue
yljeay [eausw Jiayy anoldwi 03 sa1bojouydal ajiqow pue eipaw |e1D0s ‘3aulajul ay3 asn ajdoad bunoA ue) :uondidsaqg
9)ISgaM :|eiajew jo adAl
ysi|bug :abenbue
) 14 T (£10T passadde) pullW aAvy
0 N o |own A dw aN Ok
< - . -lv- . . 5 - o " -,
93 n |9 o oox (09 vo uondiinsap jeriajew bujuied |
€0 | 8 25 | S 23 @2 8&
22 | 8155 3 39 B3 o5
oo | < gy | 3 w3 32 |z
35 E =z 3 7
=+ 9]
3 880 | 8| =
= 9 g 3 = ] passaJppe spaau bululed}
o m. < =

uoIssIuwo)
ueado.an3y

* ¥ x
Ry

*x ¥




£9

ua=b6ue|¢/60|q/b10 DA MMM //:sdYy

DA :uonesiuebip

‘Abobepad|eyibip# pue uopedIUNWWOd# Uo Aj3sow siseydwg "saoua3adwod [|e Ajjednoeld 03 paxul)|
Qg ued ‘01do3 ay3 uo buipuadaq "yjuow e U0 1se3| e 3sod mau e ysijignd 03 A1l 9\ “MHom yinoA |eubip jo syoadse
JUDJDHIP INOQe S3IM 03 SIS3IM DYAUI 03 S| eapl Byl “Y40M yinoA [e3ibip jo o1doy ay3 uo H0o|q e sey axIaA :uondiiosag

9SG :|eialew Jo adAl

(ysipams pue ysijbug o3 pajejsuedy sbuppsod Ho|q jo 9|dnod e) ysiuul4 :abenbueT

9 S 14 € 4 T (-1T02) d40Mm yinoA jenbip 3noqe sadipoead poob pue sysod 6og
/op-sixead-x1bobepaedusipawmmm//:sdiy
opsixeid->ibobepaeduaipaw[ie]ayia :1031p3 ‘Auewia) Ul suoibal Jualaip WOl S101ednpa eipaly :uonesiuebiQ
/US1IpaW-9S0|ua31s0y /ap sixeld-yibobepaedusipaw mmm//:sd1ay :>10M YinoA 10J Ju3u0d 9314 .
/21BM1J0S-9S0|Ud1S0¥ /ap sixeld-yibobeparduaipawmmm//:sd1ay :X40M UINOA J0J 91BMJ0S 9914 =
/uangpuey/ap-sixeld-yibobepaedusipawmmm//:sdly xoogpuey |edi3oeld .
Jooyds pue ylom yinoA ui Abobepad ejpawl 10
SMau pue syP1] pue sdi] ‘sajdwexa 309(oid ‘spoyiaw ‘jeliaiew :3uaju0d SUOWWO0D)-2AIRID) YIM wiojie|d :uonduodsag
2ISgaM ‘|eiew buluied] fuonedlgnd ‘awes ‘ddy :jelaiew jo adAl
uewao) :abenbuen
S € (2T 02 passadoe) bojg sixeldd xibobepeduaipap - Abobepad eipaw uo 60|g
eN| @lou| b lgwianN oK
o »w %o 0= (09 0o uondiLidsap jel1ajew bululed ]
c0 2 =g S a3 B8 S& o ) T
32| 8 S5 | 228 B3 55
og | SRy 283 852
g 3 52| @ |
= o 8o | o =
w m... 9 3 w. w passaJppe spaau buluied)
o m <
uolss|wwo) ¥

ueadoung

* ¥ x

Xx¥

*yK




9

/G881 T=pI924n0sals Aug||eb/sadinosal/|elod/qam/na spiydoaudaiuilanag mmm//sdiy
Atebuny wody (ZADN) Isoedeg ujeie) :uonesiuebiQ

J1913IM] 9y3 pue jeyodeus ayj - Ajajes syaomiau
e|paw |eos Jeindod g Buisn .10y s3sipoayd Apuey ¢ paonpodd sey aJjua) jaudaiu] Jajes uenebuny syl :uondudsaq

uonedlgqnd :jeajew jo adAl
uelebuny :abenbue

(£T0Z passa2de) jeyddeus pue 133313 104 ISIPP3YD

N

©

n

<

M

o

Lo

/4duoneignd/sp-dpyo//:dny
Mibobepaed |R1161Q 410J 493ud) uonesiuebip

BIpaWl Mau pue YinoA inoge
syuodad pue abpajmou 1sa1e| Byl 03 SHUI| PUR MIIAISAO0 UR SapIA0Jd 1) YinoA [e1big J10) a13ua) ayl :uondidsaq

]IS/ ‘uonedlignd :|eralew jo adAl
ysiueq :abenbue

(2102 passadoe) yibobepaed [e31big 104 193ud) - 1) YINOoA |eybiq 103 213ud)

uonen|end

pue uonPaRY ‘£

Kysyes ‘9
[ STVFEEYR)

lenbiqa s

uonesiunwuwo)

Aoeia3l| ejep pue

uonew.ojus ‘g

p
pue bujuueld ¢

Buiubisa

Kyaoos jo
uonesijeubiq "1

uondinsap jelidjew Bululed]

passalppe spaau buluied

uoISSILIWo)
ueadoun3

* ¥ x
KX




99

/419139R|q3 Ry /39U  ZINYdSpuabnl-mmm//:dny

:uonesiuebip

0D @ %00gade4 1] SIIIUNWWOD Ul SI3Sh BUNOA 10) sainseaw Ajajes pue sysi jnoge =
pue asnge |enxas p|Iyd Jo seale Aaib ayy =
‘suolpe|ndiuew asayj JOA0OUN URD SI9Sh MOY U0 pue
eigoydouax dn Ji3s pue uojuido o1ignd 3403SIp 03 aujjuo buiuodas as|e) asn sysiwaaixa buim-yb moy =

1U0 SI9A}} pue sainydoig

*dUIjUO 3jes ArlSs uaJp|iyd moy uo sdiy |edoead apiaoid osje Aay] ‘sdeuy 3s0D J0 Ss30erju0d ‘Juajuod busbuepus

AQ pasned sysid |ennuajod JO ssaualeme asied 1auzinydspuabnl Jo s19Aj) pue sainydoaq ayl ‘ajdoad HunoA pue uaip|iyd
10J jJuepiodwil Ajjeaiy10ads ade jeyy SaIAISS pue so1do) uo S| SNJ04 Sy ‘39UJjuUl BY3 UO SYSI |e;jualod J0) saydieas
Aenbaa pue jusju0d [njwJiey pue |eH3||1 J10dad ued SI9sSN JoudluUl YdIym 0] SUljaoy B sund os|e Jau zanydspuabnl ‘sme|
u0I329304d YinoA JO SUOIIR|OIA 404 JUDIUOD JDUIDIUI SHIYD 39U zanyospuabnl *A|buip.aodoe sioujw 10} 9|qISS920BUl JUDIU0D
1193 9xew Jo aAowad ‘abueyd pue sme| uondajoid yinoA yum Ajdwod o3 suapinold sabin 3aurzanydspuabnl :uondinsaq

21SgaM ‘uonedijgnd ‘ainyooug :jelaiew jo adAl

uewuao) :abenbuen

L 9 € (£T0C passadoe) jou zinysspuabnl — }puiajul 3Yyj UO Sioujw Jo uondadjold ayj 10j 3.43udd 3duddwo)
bao abejjinasnoygno-mmm//:sdiy
M40MIBN 9snoyqgn|D ayL :uonesiuebip
'asnoyqgn|d ay3 Jo Jaquiaw
e Bulag 3INOYIIM JUNOIDR UR DARY J0UURD NOA pue sasnoygn|d ayj 03 anbiun aq pjnom asayl Ing suoniadwod Jnoge
uoj3RWIO4UI SeY OS|e }I pue seapi Joafo.ad a4eys 03 plHom ay3 punode sasnoyqgn|d ay3 ||e 40 wnioj e S| 3 :uondudsaq
9)ISgaM :|eiajew jo adAl
ysi|bug :abenbue
S 14 (2102 passadoe) asnoyqn|d
o N o [ow A DwaN [0k
< - . -lv- . . 5 - o " -,
9 3 n %o oox (09 vo uondiinsap jeriajew bujuied |
o 9 25 | 9 a2 9y S&
s | elsx| 3 2S 23 |gF
oo | < gy | 3 w3 32 |z
33 m =0 .w 7
=+ 9]
= 8 2o | o o
w 9 g 3 w. ] passaJppe spaau bululed}
o o K 2
=
uolss|wwo) ¥

ueadoung

* ¥ x

Xx¥

*yK




99

/2g-0jdwoonpsalioayly//:diy
|gse uonewiuy eipaly :uonesiuebiQ

‘eIpaW |euOnRIpeJ] Inoge Bupjuiyl 213D JIN0 MIIADI

03} Ajlunjioddo ay3 sia4j0 0s|e jey) yoeoadde painioniis pue |dI3JD B J9pun S3l10ay3 Adedidsuod yoeoidde o3 sasodoud
|003 SIy3 ‘so|nsded 3S1019Xd 09PIA 9 puk sa|nsded 03pIA pawayl T ybnodayy *saloay)l Adedidsuod buineqsp pue buipodap
S9]IAUI 1By} |00] ADRUD)I| BIpOW B S| 9}ISgaM SIY3 ‘sJ03eonpa BunoA pue siayoes) Joj |00} e se paubisag :uondiosag
9USOIM ‘03PIA {|ediew bujuled] fuonedlqnd ‘ainydodg :jeuaiew jo adAl

youal4 :abenbueT

L S 74 (£T0C possadoe) sawsiueddw 19 s340ssa. : Jojdwod np sa1109Yy [ - swsiueyddw :sa1109y) Adeaidsuo)
/s@24nosaJ/bio aouel|e|p//:sdny
2ouel||y buiuies] pajdsuuo) :uonesiuebip
"Jdom yinoA [e1bip ayy J4oj paddinba swooaq
0} paau Aay3l 1eYyM ydnuw uJdead| pue Sa2J4n0sad 3Sayl 03Ul SAIP 3SN[ ued SI9XJ0M YINOA *S|00] pue saiiAloe ‘suopedijgnd
pue sapie ‘saonoeld poob 03 ‘sbuipul) ydoieasad wod4 Juju0d [DAI[RINW B YIIM 22IN0SaJd Ydid AJDA S| siyl -9jdoad
BunoA yiim >Jom |ediroeld e ul pasn pue WoJd) paules| g 03 S92IN0S3J JO Y3|eaM B SI94J0 931sgam ay] ajdoad HunoA
||e 1oy Ajlunjuoddo pue ssadoe ‘Ajinba jo ao1AJ48s ay3 ul Abojouydal mau buisijiqow suonesiuebio buialas-yinoA pue
‘syjiadxa ‘s103edonpa JO »JOMISBU B JO 2duanjiul pue uoisuedxa ay3 syloddns souel|y buluiea] pajdosuuo) syl :uoididsag
91ISGIM\ ‘09PIA f|elaiew bujuied] ‘uonediignd :jelaiew jo adAl
ysi|bug :abenbue
L ) S 14 € 4 T (£10Z passodoe) s224n0say Hululea ] pajoauuo)
0 N o |own A DwaN [0k
A - - - . - = o " -
93 »w %o oox (09 vo uondiinsap jeriajew bujuied |
0 9 25 | 9 a2 @8 Ca&
82| 8<z| 3 88 23 |35
o | < [Fv| 3 w3 22 [z2
35 E =z 3 @
=+ 9]
= 5128 | 2| =
w 9 g 3 w. ] passaJppe spaau buluied)
o m. < 2

uoISSILIWo)
ueadoun3

* ¥ x
KX




49

/aulAoexnpa-Ajelsiew/|d -npa-pneulaqAd//:sdiy
B3S|0d eUSazdO0MON efepund :uonesiuebiQ

'S9WOY pue S|o0yds JNOA ul wayl asn [|IM noA adoy ap\ 'siaydea] Joj sue|d uosss| pue sjuaded
10} s31593 96pa|Mouy| ‘sjudsajope pue uaJp|iyd 404 SOIW0D - sdnodb ||e 4oy s|elsaiew patedald aAey S\ "IDUIDIUT BUY
JO 9SN 3jes JO S|eliajew [eUOIRONPA 3Y3 UM BSLIBl|IWe) 03 NOA S9]IAUI UOIIBPUNOS BXS|0d BUSDZDOMON 3y :uondiosag

zinb ‘sojwo) {0apIA {|eaiew bujuied] ‘uonedlgnd ‘a4nydolg :jelajew jo adAL
ysijod :abenbue

(2102 passadoe) 1pais m Auzaaidzaq zpeq - 1DneulaqA) - auijuo ajes aq - syheulaqi)

©

<

M

o

Lo

ua/na-djay4aqAd//:diy
(340m [e1pos AepAlana ul ‘Aep |0oyds Ul siayoea) Joy) sdnolb
1ob.ue] Juaiayip ssalppe 03 wie ayy ym syoafoid ueadoing om] Jo 1onpodd aya si 9ysgam [enbuljiinw siyy :uonesiuebip

T/usapejia|sydaeadsab/jiagaeleizos/sainpow/ua/na djpylaqAd//:dny apinb uoissnasiq =
1/100dusapl/ilagJe|eizos/sainpow/ua/na djaytaqAd//:djy :seapi Jo |00d .
T/I191dsua|jo4/319gJe|RIZOS/S9INpow /ua/na d|ay4agAd//:diay :sjusdsajope

pue uaJp|iyd Joy a0 bujuies| vy - seoueleadde sy pue buiqqowuagA) Inoge aweb bujjjoy =
soapIA/ud/na-d|aydaqAd//:dy :SoSpIA [euoledNpl .
‘Aep
|OOYIS Ul S101eDNPS 10 pUR IOM [RID0S JO 3JI| AepAlana ayj ul buiggowuagAd 3noge a1isgam [enbuljianiy :uondidsaqg
91ISO/M 09PIA f|eliew bululed] ‘aweo :jeajew jo adAl
ojueltads3 ‘ueissny ‘YBAO|S ‘URIUSAO|IS ‘uelurWIOY ‘uelueNYIT ‘Yoaz) ‘uewluan ‘ysiibug :abenbue

(2102 pue 5T0Z) na'd|ay4aqAd

uonen|end

pue uonPaRY ‘£

Kysyes ‘9
[ STVFEEYR)

lenbiqa s

uonesiunwuwo)

Aoeia3l| ejep pue

uonew.ojus ‘g

p
pue bujuueld ¢

Buiubisa

Kyaoos jo
uonesijeubiq "1

uondinsap jelidjew Bululed]

passalppe spaau buluied

uoISSIWWOo)
ueadoung

* ¥ x

x¥x

*yK

Xx¥




89

4pd' /2102 dNLI ©I1a buy/z1/,T02/Speojdn/iusiuod-dm/pnod-dnyibip mmm//:diy
iueAols | Jad ajeuoizeN eizuaby :uonesiuebip

'SI00PINO USAD ‘S|003 pue sueaw 3|dwis ylim padaAl|ap pue paubissp aq ued sal3iAloe 40M UYnoA |eyibip

MOY MOYS 03 9s1n02 bululely ayl wol) saxe3-1no pue sajdwexa suiejuod pue 3J4om yinoA |eyibip buipiebas sauljapinb pue
suoipepuawwodal ‘syybisul seapnppul uoiediignd ayl “Jom yinoA [eabip buipiebad sjjis |eonoead buiroidwi pue bujudes)
Ul pa3salalul S1ax40M YinoA je pawie jdn -b1g 9s1nod bBuiuiely ayl Jo uonipa 10 243 40 sawodinQ :uondiasaqg

uonedlgqnd :jerajew jo adAl
ysi|bug :abenbue
(£102) 91doad BunoA pue siaiom

L r4 T yinoA usaamiaq sabpiliq |eyibip pue jesibobepad Huijea.d je pawie 3s1nod buluiedy e 10y [dpow y - jdn N-61a
xdse-uayu0ddel-bo-uapip/iaiuaduspip/abun-60-ulaog-1o-19peelalpa/2bun~bHo uisogHp ipmmm//:diy
abun 6o ulgg 104 3opelaIpaly uonesiuebio
‘BIpaW M3Uu pue yinoA inoge syiodad pue
abpa|mou| 31s3e| DYl 03 SHUI| pUR MIIAJIDAO UR SapIA0Jd UINoA pue uaip|iyd 404 [1I2Uno) eipaj ysiueq ayl :uondudsaq
9}ISgaM :|eiajew jo adAl
ysiueq :abenbue
L ) S 4 € 4 T (2102 passadoe) abufn bo u.iog 104 19PEISBIPOW — YINOA pue uaipjiyd 10j [IDUno) eipay ysiueq
o N o [ow A dwanNn [or
< - - nlU— . - 5 - o " -
9 3 n %o 0= (09 0o uondiLidsap jel1ajew bululed ]
c0 m_.. & a O a3 KB M.m Lh At H 1yl
e e lsx| 3 29 2 3 &=
gg | < Er) 38335 z2
3 = =0 0
o = «Q Q
= 588 | a| =
g g 93 3| o passa.ippe spaau bujuied
o m. <

uoISSILIWo)
ueadoun3

* ¥ x
KX




69

1£89€/0/962T/AI'wauswibwebiwie|//:dyy
3jiqow Jo Japinoad) NODIDZ VIS :uonesiuebip

*uaJp|iyd bujsies uj saydeoidde snoliea
ybnouya diysuonea. dojaaap 03 ||1Xs pue siuaded Jo aouladwod |eubip ‘suonelausab usamiaq deb |e11big :uondidsag

uo1IRIUdSAId :|eldlew jo adA)

ueinje] :ebenbue

9 € r4 T (£T0C passadoe) asuajadwoy ejeiibip nyedan ‘esieid ejeybiqg - sjualed jo asuajadwod |eyibip ‘deb |eyibiqg
/Aeasxiam/bunpiig-s|enbip/usulal/ep qdq mmm//:sdny
Auewuan ‘(qdq/bunpjig ayosniijod 1ny ojeJausazsapung) uoieonp3 dIAID Joj Aduaby |edapa4 :uonesiuebio
*uoieonpa |e31b1p 104 papasau s|elialew
pue sjoo] ‘Bujuies| |e3161p J0 SBUIIIDS UIDPOIY fSUOIINFIASUI Je[ndLLINdeIIXS pue |00yds Ul uoieonpa |eubiq :uondiosag
sa|dwexa |ed13oe.dd S924n0Say |euoiieonpy uadQ !2lSgap ‘09pIA f|eralew bujuied] :jedaiew jo adAL
uew.uan :abenbue
(£10T passadde) ap'qdq-1ieisyiom
9 S € r4 T - sixedd 49p ul bunpjig aje3big - suoiin}iasul JejnNdLLINDEIIXD pue Jooyds uj uonieonpa jeubig
OEN| o gu| AjZw N O
9 3 »w %o oap @D 0o uondiLidsap jel1ajew bululed ]
8| 2125 | S o3 @B 3¢
=2 | 255|335 53 g5
ga| < FL| 2F3 @3 R:
o 3 % | @ o
= 8 2o | o o
g g 93 3| o possaJppe spaau buluied ]
o m. < =
uolssiuwo) e

ueadoung

* ¥ x

*yK

Xx¥




(074

/ap*uap|ay-ajenbip mmm//:sdy

Hqwo abjzanuuiewab uap|aH 9|eybig :uonesiuebio

‘@1enualayip
S9DIAJIDS 9S9Y3} MOY puB S9DIAIDS Je|IWIS pue welbeisu] asn sjuadsajope moy ojul sybisul =
!buiggowagAd S|puey ued S10}edNpPaS MOH =
!Buixas Inoge mou pjnoys noA Jeypy =
10D @ wedbeisul ‘aqnnoA 9|puey 0} MOH =
‘auoydiiewss 1noA 21n23as 0] MOH .
!buigqowuagAd jsuiebe op 03 3By =
!|eAeJ3i0d-J|9S Sul|UO pue UOIEDIUNWWOD SAI| 3noge buljeudsey 0s St Yy, =
!Ajojes suoydiiews Jnoge Moux pjnoys noA Jeypy =

1U0 (SJeulgam) SJeUIWSS BUIljUO JO Bulploday :uonduodsag
'219 ‘Jeuigem ‘2ousadajuod Jo buipioday :|elajew jo adAl

uewao) :abenbuen

L 9 14 € (£T0TZ passadoe) uapjaH a/e3biqg — s9049H |enbiq
O g u - Hal 3=
93| wlilo| olan 0% |vo uondidsap jeajew bululea)
0 9 (g S a3 @8 Q@&
g = o |<= 3 ad 33 2%
=2 | S 35| 3|53 5238
S2| S R=| E22 L5 Rz

o 5 Y% | @ o

= a ¢ v o

9 8 83| 3| o possaJppe spasau buluied)

o m. < =

uoIssIuwo)
ueado.an3y

* ¥ x
KX




I

na‘sAemyied|eyibip*mmm

(Auewuan) Hiaquianpn-uapeg D4IA pue (puejod) uoizepunod emozAzsy ‘(QvON)

ubisag pue vy Jo 9b69)|0D |euonen ay3 ‘(vaHa) Adusby juswdoljaaag gnH |enbig ay3 ‘buiuses gH :uonesiuebiQ
*Alybnoioyy

aJow so1doy @3ebiasanul 0] saojudly |eubiqg 104 papinoid ade s|eluaiew ,9AIp daaq, |[euonippy "eipaw [e1bip yim ajdoad
BunoA Buibebua ul |njssa0ons uanoid Apeadje aAey eyl sayoeoidde pue saibajelys buidojaasp uo aouepinb apinoad
UdIym sjersazew ddDd Jo 19s e padolaAsp os|e 30afoad syl "J0M JO PHOM [BDJ BUJ YIIM SBIAIIDE |00YIS-J0-3N0 ,uny,

J19y3 yui ued 9jdoad BunoA ‘Aem siya ul *Anasnpul eipaw |@11bIp ay3 ssotoe wol) 9jdoad yim abebus se ||om se ‘eipawl
|e3161p Jo seaJde 21109ds awos 940|dxa 03 dduUeYd e dABY ABY3} ,SUOISSIS J9)se), 9say3 buling "eipaw |e1D0S pue uoljewlue
‘JuswdojaAap aweb ‘Bunjew wijiy se yons seade ul s||s [eabip dojaasp pue Jayiabol yiom 031 ajdoad BunoA smoje
24n3ona3s ay] ‘bupje|y swes pue eIpajy [BID0S punos ‘uonewiuy g ‘uonewiuy uonol dois ‘bunip3y sbewrs |e1big
‘w4 ‘bulpjinquies] pue uoidNPOIIU] :DPN|DUl SBINPOW Y] ‘Ssyoejoine |eubip Jo 39S e pue !,Suo0issas J19)se)], JO 39S e
!ss|npow Hujuies| Jo 39S e Jo s3sisuod swwedboud ay] *adoan3 ssosoe Huiles bujuaes| |ew.ojul Aue ul palaAlldp 9q ued
1ey3 s|ivs |1eubip jo abued e sdojonap eyl swwedboad sAemyied |eybig painioniis e paosnpodd afoad ay] :uondiunsag

dUI|UO S224N0SaJ dAIp doaq !21ISgaM ‘03PIA ‘ainydoig :jelajew Jjo adAl

ysljod ‘uewuas) ‘ysijbug :sabenbue

q C T (£T02) 2doing sso.ioy Yino, 10} sawwesbold sAemyied s|ipis |eubia

0 N o o wn L Dw AN [O0R
< - . w . - 5 - o " -
9 3 n 8o 0oam 0o [vwo uondiLidsap jel1ajew bululed ]
£ | % 25 | & o3 @0 8&
25| 85| 2 S 22 BE
= o = o
sa| S| 2 iR Rz

o S = = Q@ 4

= o %0 | o o

) g 93 3| o passa.lppe spaau bujuied

o o K =

3
uoissiwwo) e

ueadoung

* ¥ x

*x ¥

*yK




94

(suonesiuebio Jaquiaw 10} 3|qissadde Ajuo ‘bBuiaq awiy ayj J40j) oJjuiA-jeabip/ebed/bao ediAia//:diy

(¥DIAY3) Aduaby bBuijjasuno) pue uoizewJaoju] yinox ueadoan3y :uonesiuebiQ

"]l @SN A|9AI30R 0] SI9XJOA\ UOIIRWIOJUT YINOA S1BAIJOW pue ,UoljewIojul
UINoA 3uljuQ ul Ajlend pue A3a4es, uo 3330049 ay3 pue doys3IoMm S3IGIM YIIAYT Y3 ajowold 03 =
5I0MIBU YOTIAYT U1 UIYIM dJomawed) Ajijenb uowwod e adueyua 03 =

/SJUDWIUOJIAUD

|eubip uil 9jdoad BunoA yiim Bupjiom uaym S3sel pue S||I3s 214109ds U0 9SIn0d diseq e J3JJ0 0 =
‘uoijewloyu] Yynoa [eubig uiyiim sj|iqs pue ssousiadwod ‘seale JueAd|ad 90NpoJiul 03 =
10J3UIA [eH6IQ By} Jo swiy
‘Bujulesy |euoeu JIayo
Jo/pue bupjiom |edf3oeld ybnodyl abpaimous uoijewloju] Yynoa diseq ul aoualiadxa pauleb aAey 40 0uIA B pa3d|dwod

AlINJSS200NS Apead|e 9ABY OUM SJ9XJ0M UOIIRWIOJUT YINOA J0) paubisap 2J40j9J9U3 SI 3] "UOIeWIOoUT YINoA ojul buiddais
- 0JJUTA 3S4N0D sJiauuibag YDIAYT @Y 0} 9|NPOW [_UOIIIPPE SUO S| UOIRRWIOJUT YINOA |ebig uo ajnpow ay] :uondiosaq

aJnydo.g :|eualew Jjo adAl

youal4 ‘ysibug :ssbenbue

) 4 € 4 T (£T0Z pessadoe) oJjuIA [eubia

o N o ow A owlaN or
< - . -lv- . . 5 - o - - =
93 | v |Bo 0= 0D vg uondiinsap jeriajew bujuied |
£ | % 25 | & o3 @0 8&
35| 85| 2 28 23 B35
< Yy 5 1y
sa| S| 2 iR Rz

o 5 72 [ @ @

= o o o o

9 8185 | 3| ¢ passaJppe spaau buluiea]

o m. < =

uoISSILIWo)
ueadoun3

* ¥ x
Ry




&L

s904no0saJ /b0 ppajibeA|eyibip:mmm//:sdiy
puUB|302S MUITYinoA :uonesiuebiQ

'suabeuew

pue sJauojjinoeld 10} $924n0SaJ J9Ylo pue sjuawndop aouepinb ‘syiodad yoleasad ‘syusawndop Adijod Jo uoi309)|0d
e S| SIYL "uo13Npoid-0D ‘Juswdoaaag pue bujuiea ‘Adeuay [ea1big ‘uonenieAa ‘uoisnipul ‘924nosay ‘sauleping
|euoissajold ‘Ad1jod ‘@o1deld :sojdidulld [euoneN 31by Ajjeaibig ayl Jo yoes 03 buine|ad sa01nosay :uoirdinsag
9)ISaM :|erjew jo adA)

ysi|bug :abenbue

9 c| T (£10T passadde) sadinosay @10 2116V Ajjeibia
ua=bue|¢ /M4omyinoA|eyibip/jeraiew /610 axaA MMM //:sd1y
MIDA :uonesiuebiQ
"Y40M YinoA ui sayoeoidde |e3i6Ip umo JnoA
Bupueyus usym uonedidsul ue se Joe pue Jom YinoA [eubip Jo Ajljinestan ayy jo buipueisiapun ue apiaoldd ued Asyl
‘sailIAI0R YJo0M YinoA |e1ibip 9qissod ||e Jo 1SI| 9AIsuayaldwod e sueaw ou Ag aie uiylim pauiejuod sajdwexs ayl 3jiymm
"}1 UO sey uo3es|bojouyda] S129449 BYJ pue ‘XJOM UYINOoA Ul pa3Satalul SUOAIDAS 104 S| X00q 3y ‘solbajelis yuswdo|aAsp
pue poddns |euonesiuebio se ||om se saljiAIoe [edoeld ay3 yjoq Jjo sasdwib buimoys Aq 3J4om yinoA |enbip jJo Aym
9y} pue moy ay3 yyoq uo ybisul apiaoad sajdwexs ayl *p|al ¥40M YinoA ysiuui4 sy ul 3dom yinoA |enbip jo pienbuen
93 WOJj SI10INQIIJU0D ZE WOy S9ID134. JO UOIIID|0D B S| ,9A130adSIad ysiuul4 B — MJOM UYInoA |e3ibiq, :uondiunsag
uonedlqnd :|eajew jo adAl
ysijbug :ssbenbue
L S v T (£10T passadoe) anndadsiad ysiuuld v - Y40M Yino, jeubia
EN| @gu| A 3w AN QK
9 x w %o 0O Qos 09 vg uondiinsap jeriajew bujuied |
co 9 (g © a3 @5 & LE Al ! it
35| 85| 2 28 23 B35
og | SRy 283 852
o 3 % | @ o
3 880 | 8| =
= m.. g 3 = w passaJppe spaau buluied)
o m <
uoissiwwo) rx

ueadoung

* ¥ x

Xx¥

*yK




174

0-S|elajew-|euoieanpa/ua/na 1o ToUOREIBUSB MMM //:Sdy

*A9yJdn] pue ejuenyi] ‘einje]
‘Alea1 ‘snudAD ‘eneod) :sa13unod g usamiaq diystaulied d16a3edls e sI TOTO uonelausn afoad +snwsed] :uonesiuebiQ

".Udild J03eAs|3, ay3 buieatd pue yoiid Joieas|3 aAissaidwil ang ‘Aj3doys uopeadd InoA uie|dx3 ‘aAllg 916005 03 Jap|ol
aweb pajiodxa 4noA peojdn ‘31 sn MOH - aAlp 316005 !suaAIas 414 ‘buiysignd swes {Aydndwis ‘ubisaqg !soyuds
pajewiuy ‘34odwi spunos ‘sa10ds ojge] ‘(anH) Aejdsip dn-speay e buieal) pue saJ00S ‘plig YlIm |jeg uol
JUSAD ppY {S109449 uoiso|dx3 !z 39NJ3Suo) yiim juswdojpAag awes) ‘1031p3 J|XId yim Bupjiom jo saiseq ay] :uondinsag

uonedlqnd :jerajew jo adAl

9349 ‘ueluenyii] "ueiAle ‘uelel] ‘ueneod) ‘ysiibug :sabenbue

S (4 T (£1072) Buipo) Asez
/B40°p|d3jibeA|enbipmmm//:sdiy
2J3ua) juswdoljaAa@ AJunwWiWOD YSI100S ay3 pue puepods yui bujuies ] Yylim pueods yuiyinoa :uonesiuebio
‘siabeuew
pue siauoiinoeld juswdojaAsp Ajiunwiwod pue Bujules| 3npe ‘>Jom YyinoA Aq paiealdd alom sadidulld |euonen 9|1by
A1e1b61a 2yl "AjpAea1d pue AjaAndaue ‘Ajajes yJdom Jiayy ul Abojouyday |e1161p 9sn 03 sisuoiiloedd 10) JUSWUOIIAUD
ue Hujpeald Ul spiemol Jom 03 suopesiueblo je pawie pue |euopedidse ale Asy] -juswdolpAsg pue bujulea
Ajunwiwo) ul eipaw [e1D0S pue Abojouyday |e1bip Jo asn ayj 104 sojdidulid buipinb Jo Yuomawely [euonneu y :uoindidsag
uonedl|qnd :|eajew jo adAl
ysi|bug :abenbue
L| 9 v €| ¢ 1 (#102) saidpulid |euonen 3|16y Ajjenbia
o N o o wn A dwanNn [or
< - " nlU— . " = o " -
93 n |9 o 0= (0w vo uondiinsap jeriajew bujuied |
co 9 =g © a3 @ &
35| 85| 2 28 23 B35
gg | < g2 2183 35 22
) 3 &= Q 3
= 5128 | 2| =
) g 93 3| o passa.ippe spaau bujuied
o m. < 2

uoISSILIWo)
ueadoun3

* ¥ x
KX




Lv4

0Nd0SY¥bD 1|/29 MINoA//:sdy

V1d8P~ 6YYUM/29°nInoA//isdny

02damobnd9/2g nnoA//:sdny
/sewuojie|d-sele|eniia-euesowazed-e|RUOIDOWD/60/60/9T0Z/Al'SSOIpISD MMM//:sdY

uonpajold sybul s,pliyd 40 uoildadsu] 91e1S pue |0J3u0d pue uoijuaAald ssau||l 10J J93u) uonesiuebip
'S|003 QuIjUO HuISN JDUIDIUT Ul DIUI|OIA [RUOIFOWS UO 03PIA :uondiasag

03pIA ‘uonedlgnd :jeualew jo adAl

ueinje :ebenbueT

(9102) ..des wejn el ‘161parws aeN,, swisjuebinyaqiy

9 r4 T - euesowazed ejeuoidoowy — 3Ny si duoawos s1 Auuny jou si 31, wisiuebijooysaqhd - Juawsseaey jeuoijowy
Jd4H9PSWaDZ/2q nINoA//isdiy
NZd09HbUDH/2q MN0A//:sdny
JTWipp440em/aq-ninoA//isdny
BIAJET 2JeS-19N :uonesiuebiQ
's9|1404d eipaw [B1D0S axe) pulyaq buipiy ajdoad yim uonewdojul ewiiul ‘aieald paleys
ASU3 Usym 12UJUT Ul |lewDe|q JO SSWIIDIA 9w 0daq aArY oym jdoad BUnoA pue ualp|iyd Uuo SoapIA 934y :uondidsaqg
O03PIA :|ealew jo adAl
ueinje :ebenbueT
(s102) nueso.teazr un nuesbez ‘nuesanuszy :1ed osapip - buidey, pue buijesals,
9 r4 T {,6uDjoop, — duoawos 03 ojoyd apnu e spuas auo ji asiie Aew jeyy saouanbasuod uo o0apiIA jeuoieonpy
EN| @Qgu| A 3w iaN QK
9 »w %o oox (09 vo uondiinsap jeriajew bujuied |
£ | 8 2g | S =3 By &
32| 8 S5 | 228 B3 55
og | SRy 283 852
g 3 52| @ |
= o 8o | o =
) g 93 3| o passa.ippe spaau bujuied
o m. < 2
uoissiwwo)

ueadoung

* ¥ x

Xx¥

*yK




274

ua}19yuIasiydlIa3un/uajpaw-a|ebip/a|Npowsiydiilaiun /ap/3auadur@al)-aq MMM/ /:dy
pueluaz3IMS ‘(49gA) ZIamyds Jap ul buniapagisiisypunsan) anj usibesyjneag uajeuoijuey| Jap bunbiuiaiap :uonesiuebip

‘sauoydyiews
pue ‘eipaw |eID0s ‘bunxas ‘buijqueb auluo ‘buiweb ‘buiAjngiagAd se yons soidol uo syjiun buiyoea] :uondidsaqg

s3d2ou0d 9s4n0) ‘|elajew bujuied] :jelaiew jo adAL

ueley] ‘uewuan) :abenbuen

€ r4 T (£T0C passadoe) 112ypunsan "UOIFUIAEId "20Ue[d3.14 - }|EDH "UOIJUdAId "ddUue|d3.i4
#a1abiogpaw-a|e11b1p-Je-bulpjiApn/inpow /> p nwa mmm//:diy
0-3s|auuep-|eybip/Inpow/>p nwa mmm//:diy
Burize 60 31 4104 uss|aiAls uonesiuebip
diysuaziid |eabip Inoge om] 9sayy 63 "SI9XJIOM YinoA 10) 31S9493Ul JO 9Q URD JeY) S90.4N0S3
Sey 1nNQg UoiIedNPa |PWIOS J10J JueaW SI 3] "uoiedNp3 Jo AJ3SiUlly ysiueq aya Aq unua |eyod buluies| e si N3 :uonduosag
9}ISgaM :|eiajew jo adAl
ysiueq :abenbue
L 9 S 4 € r4 T (2102 passadoe) jepiodsburice] sytewueq NW3 - |eyod Bujuaea] spyiewuad NN
o N o [ow A DwaN [0k
< - - - . - 5 - o - - o=
o »w %o 0= (09 0o uondiLidsap jel1ajew bululed ]
c0 2 |=za S a3 B8 S& o ) T
32| 8 S5 | 228 B3 55
sa| SR | 223R5FRE
o 3 % | @ o
- 588 | a| =
w 9 g 3 w. ] passaJppe spaau buluied)
o m. < 2

uoISSILIWo)
ueadoun3

* ¥ x
KX




L

6T/9T=pI224n0salsAug||eb/sad1nosal/|elod/qam/na spiydoauldaiuilanag - mmm//sdiy
Is'2jes :uonesiuebiQ

*Ajjes weabejsul asn 03 moy uo ajdoad HunoA pue
sjuaued J10j uonewIojul Alessadau ay3 sapiaodd jeyy s3xa) Joys pue sbuizles Jo sainidid yyim apinb joys :uondiosag

|eslew bulured] :jeualew Jjo adAl
uejUdA0|S :abenbueq

(£102) nweibejsur

9 eu 13soudeA Ul 13souqasez anjinelsenN - wedbejsul buisn uaym sbuijras Ajindas/Asealad ayjy uo apinp
90 'NIN0A=34N31RARDIXTM-OZPS4d=A¢ YoM /W02 9qNIN0A" MMM //:sd1y
:,sjuelbiw bunoA jo aujjuo uopedpilled |eJ13I0d ¢juawaamodwa |eubip 4o uolieulwWDSIp |BABIQ, uoneIUSSaId
u4jataudaiul-aabuianeb/epafoad/ep ziouwiolpnis' MMM //:sd1Y 1S24N303| 230U A
uaydun|n 1peisidneysapue Jap 340ds pun bunpjig Jnj sielajoy sop INASUl
sayoasibobeped ay3 yim uoneladood ul ‘ziaN wi oipnis - NIS pue buines jiagiepuabnr any 3n3isul :uonesiuebiQ
Suesbiw
HunoA jo auluo uonedpided [eoRI0d ¢3uawaamodwa |e3bip Jo uopeulwLDSIp [B116IQ, UoIIRIUDSALd =
"}IOM UYinoA pue uoiednpa uo SNJ04 =
‘elpaw jJo SouLNUIBYL =
‘uonedpniied auluo aAROe Jo |eualod Byl =
19T0T 40 SN204 "03PIA BIA S2INJIJ| 910U A3 JO UOIRIUBWIND0Q
MOM UinoA/|e1d0os 404 suopedijdull 419yl pue SJUSWUOIIAUD BIPSW MU UO SNJ0) B Y3IM 9dUSJ94U0D [enuuy :uoidinsag
03pIA {232 ‘Jeuigam ‘@oualajuod Jo HBuipioday :jelaiew jo adAL
uewao) :abenbuen
) 14 € 4 T (£T0Z passodde) uayaaljauldjur 1obuipnes — bunaap Pulajur buinen
o N o [ow A DwaN [0k
< - - m . - 5 - o " -
o n %o oox (09 vo uondiinsap jeriajew bujuied |
£ | 8 =5 | S 22 ©5 S&
82| @ |sx| 2 |v9 23 55
=2 g 0 3 |83 53 &9
S 2 < <= t 22 @5 R=
3o 5 Y| @ o
= 8 2o | o o
g g 93 3| o passa.ippe spaau bujuied
o o K 2
=
uoissiwwo) ¥

ueadoung

* ¥ x

Xx¥

*yK




8/

MIWYIHAYTIOSADIDASIUSR00ALNIHE[Td =1S1|¢3S!1AR|d/W0d 3qnINoA  Mmmm//:sdy
9/ :uonesiuebio

*s90130e.1d poob Jo sajdwexa ‘Mdom yinoA [eubip sizeym ‘buibboja ‘sswsw ‘eipaw
|B1D0S Ul spuaJ} ulew ‘31 asn ajdoad BunoA Aym pue eipsw |BID0S S| 3eYM UO OJul dISeq AJSA *SIXDIU0D JUSJISHIP Ul pasn
9Q UBed INQg 3SJIN0D BUI|UO UR U0} dpRW DI9M SOSPIA 9SBY] *I1_WIO0S 03PIA Ul Buluiedy pajuem 3sow s,axIaA :uondiosag

03PIA :|eloiew jo adAL

ysiuui4 :abenbue

S 74 r4 T (£T02C passadoe) yiom yinoA [ejbip uo soiseq 13 eipaw |e1os 3sh 3jdoad 6unoA moH
8T/9T=pPI224n0sal¢A1d||eb/S904n0sa./|elu0d/gam /N3 SPId0j32ulaiulIang MMM/ sdy
IS"2jes :uonesiuebiQ
*Ajajes uonedidde Jaqip ash 03 moy uo ojdoad bunoA pue
sjua.ed .10} uoiewIouUl AleSSa09U y3 sapiAodd 3ey3 S3Xa] Moys pue sbuilles Jo sadnidid yim apinb juoys :uondiiosag
|eslew bululed] :jeuzew jo adAl
ueljUaAO|S :abenbueq
(£102) 12qIA
9 Hpeyide A 3souqasez uj 3soulep - uonedijdde 13qiA Buisn uaym sbuinyas A3indas /Asearsd ayjy uo apino
N | @ou | 3w AN QKR
o 3 0 o 02y 23 vy uondiLidsap jel1ajew bululed ]
m alv: - (@ m Q = —w 2 AQ
=2 | 3 55| 3 35S 53 25
g2 | ~R=| g 23 @5 k=
o 3 % | @ o
3 8 %20 | 8| =
g g 93 3| o passa.ippe spaau bujuied
o m. < =

uoISSILIWo)
ueadoun3

* ¥ x
KX




6/

n)aIM-IXX-e|0Xzs-eulAcemouul/|d imw//:d1y
JIDINYILNI M VLISVIW 21uszsAziemols :uonesjuebio

‘Buiwwesbouad pue bupjuiyl 1o3ndwod jo Apnis aya buipnpoul ‘11 buisn uaap|iyd jooyds

104 S913IAIROR Je|NdLlIndeIlIXa dAIdRIIe ‘sbulyy siayio buowe ‘s3ponpuod uopieposse ay] tstayoeal buowe sousiadwod
|e3161p pue |e2IpOYIDW JO UOIRUIWSSSIP 9yl 03 ddueipodw Jendied Buiyoeize ‘suoianiiasul [eUOIIRINPS J19Y3] SSiulapowl
A||e213SI|0Y 03 SJ10323J1p |00YIS pue SjuawulIaAob |ed0| sdjay 2109uld93ul M BISBI|A JO UOIRID0SSY 9yl :uondiasag
9SO {09PpIA {Jeaiew bululed] ‘uonedlgngd ‘awes ‘ainydoig :|eldaljew jo adAl

ysijod :abenbue

9 S 74 € r4 T (£102Z passadoe) nmyaim IXX ejoxzs euffoemouu] - Ainjuad ,sTZ 9Y3 JO |[00YDS dAI}RAOUUT
/uap|Igda3lomM/ap uaipaw-]iw-uasydemine-sainb-mmm//:sdiy
Auewlan ‘(YINOA pue USWON ‘Suazi) J0IUS ‘siiely Ajlwed 10j AJlsiully |edapad) [4S4INg uonesiuebio
‘uopedNpa eIpawW
J0 s3d2ou0d ‘uoidwnsuod eipaw Ss,uaJp|iyd ojul saybisul se yons ‘soidol Juadayip UO S9OUDIJU0D duljuQ uondidsaqg
09pIA f|eiarew bujuied] 1'0319 ‘deuigom ‘eouadajuod Jo Buipioday :jelajew jo adAl
uewao) :abenbuen
9 € [4 T (£102) . UudIpaW W uasysemyny sajnn” aAeIuT — eipaw yum ||om dn buimoun, anneijul
o N o |own A DwaN [0k
< - " m . " = o " -
9 n |9 o oox (09 vo uondiinsap jeriajew bujuied |
€0 | ¥ |=5 | S |3 @0 &
2% | &8 =5 | 2|29 B2 g7
gg | < g2 3 B3 335 |z
) 5 2| @ | @
- 5128 | 2| =
w 9 g 3 w. o passaJppe spaau buluied)
o o K 2
=
uolss|wwo) ¥

ueadoung

* ¥ x

*yK

Xx¥




08

G/ € /obed/A|'sypuijuissolp//:sdiy
BIAJRT 9)RS-19N :uonesiuebiQ

‘eIpaW |BID0S
uo sbuias Adealid pue A31IN23S UO UOIIDNJISUl OS|e SI 949yl "(4940jdX3 12uldIu] pue X04adi4 B|[1ZO|N ‘Dwody) 9|6009)
apinoad sawwelboid Jousaiul Jejndod 3sow sHu@S A3IND3S UO UOIRWIOUI S9PIACId OS|e 3] "2gNnINOA Uo Ajljige|ieAe

09pIA abe 10) jelidoiddeul 1o Juesesjdun ‘3us|oIA 101134 03 Moy pue buig 10 9]6005 Ul Spow Ydieas ajes e 19s 01 Moy
Uuo uOl3_WIOJUI SB ||9M Sk ‘sauoydiiews pue suaindwod 104 sbuilles AINdas ‘suaj|ly JUS3U0D UO UOlRW.IOUT :uondldsaq

2SI ‘|eriew bujuied] :jeajew jo adAl

ueinje :ebenbueT

9 (£T0T passadoe) selidynijsuy — suondnJjsuy
1Z9% T =pI224nosals A1a|eb/saoinosal/|eyiod/gam/na spilo1aulaiuilainag mmm//:sdiy
16 sppiy3suiaquiiales tuonesiuebiQ
‘sdnumoub
Joj 3|ge1ins aJow ybua| 03 anp Inqg ‘spp J40) parabie)y AjjeulbliQ "welbeisul uo ajes buiAeys Joj sdi] :uondidsag
uonedlgnd :|eajew jo adAl
9349 :abenbue
9 (£102) weuibejsur oLo pizypdoy piA 53ynogring - opinb welbejsux
0 N o |own A DwaN [0k
< - " - . " . " -
95| w|2o| o 2o |3 T |vo uondiinsap jeriajew bujuied |
€0 | 8 25 | S 23 @2 8&
Ss| 85| 2 2S 23 57
ga | < E2| 2335 2%
g 2 [Fx| @ 8
> 8 |9 w [=f 6
= e |23 = w passa.lppe spaau bulule.dl
o o K
=

uoISSILIWo)
ueadoun3

* ¥ x
KX




I8

1£89€/0/962T/AI'wauawibwebiwie|//:dyy
3jiqow Jo Japinoad) NODIDZ VIS :uonesiuebip

‘swiiojield
|BIDOS Ul JOIARYDQ pUB U0I3d2uu0dJaiul J1ay) ‘siabeuaal usamiaq diysuolie|al uo eiep pue uoljewlojus :uonduasag

uo1RIUdSAId :|eldlew jo adA)

ueinle :ebenbue

9 (4 T (£10T passadde) ¢éejsi Ui djnesed ejepbIp 1eA - ¢|ead pliom |enbip ay) sI
9688//£T0Z-9T0Z-19IS2WSIUIM/US /2P’ NW| NPS°3Ul|U003pIA//:sdiy
Juaipaw /ap-bunbel-prrmmm//:dny
Auewuan ‘(YInoOA pue UsWON) ‘suazili) J0IUdS ‘siieyy Ajlwed 104 A1lSiul [eldapad) [4S4IWNg wody
poddns yum ‘(uaipap anau Jnj ajeJdyuazsapue] ayosiaAeqg) |N1g pue (ibobepeduaipaly N4 IN3ASUT) 44 :uonesiuebip
"Sy|SId 9A1924ad
AUl MOy pue Sa2IAISS-2UIjUO JO 3sn X ew abe Jo SieaA T pue QT usamiaq ualdp|iyd moy ojul syybisul .
!S90IAIBS
dUI|UO JO 3Sh X eW Sjuadsajope BUNOA/Ualp|iyd p|o UBYM ‘JueAdjad ale sMme| Jeym ojul syybisul =
190U.9ju0d AJeuldidsiplaiul Wody sa4n3da :uondiudsaq
0319 ‘Jeulgam ‘2oualajuod Jo HBulpioday :jelsiew jo adAL
uew.uan :abenbue
(£T10T passadde) uajjomsuaqa] ualidisijeIpaw ul udsysemueddH
L 9 sep 49qn sinysiq Aa1euljdizsipiajuy - SplAOMdJ1] pajeipaw ul YinoA uo sasinodsip Aleuijdidsipiajul
EN| @gu| A 3w AN QK
9 3 »w %o 0= (09 0o uondiLidsap jel1ajew bululed ]
€0 2 =g S a3 B8 S& o ) T
35| 85| 2 28 23 B35
sa| SR | 223R5FRE
o 3 % | @ o
= 8 2o | o o
g g 93 3| o passa.ippe spaau bujuied
o m. < 2
uolss|wwo) ¥

ueadoung

* ¥ x

*yK

Xx¥




zs8

/sel-aide-Ji-n[ibojouydal-sjAxow /ua /i snieyoau-mmm//:diy
snJaejdap :uonesiueblo

*92130e.d U sdde/s|00}
A3 pue sjuswuodiAua |eubip Jnoge bulules| 0] paje|ad Jusluod ‘salbojouyda)y |e1bip Jo sadAl snoleA yum Jeljiwie)
196 03 S49X40M YInoA 1oy doysyiom Bujuies| 9SISAIp B SI9440 YdIym 313 doysyIom uo-spuey 9SIaAIp e S| sy :uondiuosag

aJnydoug :jeualew Jjo adAl

ysibug :abenbue

9 S 0 I . (9102) ABojouyoay |enbiq noqe pue yyum Gujuies
Juaijeldaiew /ap ajesydip Mmmm//:dny jeraie
Juswiayl/apralesydip mmm//:diy saway
/2P 24eSMDIPI"MMM//:d1y
"(W41) elleydisam-auiyy YHoN 404 AJ1oyiny eIpajy dY3 pue ‘uoijeuiplood ay3 1oy ajqisuodsad si ydiym ‘(Mia1)
9leule|Rd-pPURBUIYY UOIIRDIUNWWOD pue RIP3J 104 AJlioyiny |el3ua) oyl Jo 30afoid |eninw e s| ajesydiy :uonesiuebip
'sdnoub 1964e3 9S9Y3 Ul UOIIRWIOUL JO UOIIRUIWSSSIP 9Y3
pue uopeodnpa buinuiauod 4o suojadacuod pue saNpow buluiedy s1a4j0 ajesydIp| ‘syualed pue siayoea) Jo uoiediyljenb
pue uonednpa |ednoeld syl 104 "padoid 03 MOy {10J IN0X00] 3yl Uo 99 03 1eym :s21do] |enpiAlpul ay3 uo sdi |eaioead
Aq (uonpe axe)) ,uspJdam Apje, eale ayj ul dn pamoj|os ‘(8s1ouod @ XoInb) ,ddeux g zuny, olIgnJ 8y3 Ul paule|dxa
s1 21do] yoe3 ruoneduNWWod 3jiqow pue ‘buibessaw jueisul ‘buinreyd ‘uajuod onews|qold uo ‘sjdwexs 1o} ‘3oulaiul
ay3 03 bupe|as sanss| Jownsuod pue Ajajes juelioduwl UO 9HPIIMOU> |RIJUSSSD SI94J0 91ISGOM DJBSHDIY Syl "Blpaw Mau
pue 32uJa3ul ay3 Jo bujpuey ajenbape pue Adeuaayl| eipaw bunowouad ubiedwed ssauaieme ue S| 94esydIpy 1uondiosaqg
91ISGIM\ ‘09PIA f|elaiew bujuied] ‘uonediignd :jelaiew jo adAl
(ueissny ‘yspdny ‘ysibug ul S|gejIRAR OS|E |RII9IRW SWOS) uewJIdL) :abenbueT
L 9 € [4 T (£T0Z passadoe) ap-asesyoIp|
eN| @ojow| A 3w laN ok
9 o o o oy @9 log uondiLidsap jel1ajew bululed ]
£ | 8 =g S e L@ RBa
22| 855 | 335 B2 2¢
g | TgEY| 28382 2:
5] 5 7% | @ i
3 8 2o | o o
w m.. g 3 w. w passaJppe spaau buluied)
o m <

uoIssIuwo)
ueado.an3y

* ¥ x
KX

*x ¥




£8

je'xogJaad - mmm
/X0Q|003/3e )RSy ew MMM/ /:diy
je-yedos :uonesiuebip

"SJ9XJoM YinoA pue ajdoad BunoA Aq aujjuo pasn ag ued pue s21do} pue Spoyiaw Jo AlalIeA peoiq

B SJ94J0 3 '|00ydS 10U pue 3Iom YinoA je palabiel Ajuo suoi3d9(|0d Ajuo ay3 JO SUO SI 3T "SIXYJIOM UInoA AqQ pash os|e

9q ued sJoad 40 s|eiiew bujuiedy ||y s309fo4d 3oulS3ul U9JBS UO HJOM 0] MOY ‘SBapI SJ9J40 X0q|00] SIYL *SI9XJ0M YinoA
AQ pasn os|e 2q ued 1ey] ‘padojaAap alam Spoylaw Yiim Xo0q|ool e ‘ajes] axely 19afoad 1aad ayj uiylipn tuonndinsag

|erajew bujuied] :jeraiew jo adAl
uewan) :abenbue

(£10T passae)

9 4 T ayoipuabnr uazinisiajun aydipuabnr - ajesiIaxew — M10m YyinoA 1oy} 1oafoad 19ad e - ajes]iaen
90¢/2bed/A| syoula3uissolp//:sdny
eIAjJeT 9jeS-19N :uonesiuebiQ
'S9INUIW 06-0f SI UOSSI| JO
yabus| ayl 'so1doy Jayyo pue 41| |RABIP pue |eal usamiaq aduejeq ‘bunxas ‘diysuazid |enibip ‘3oulalul UO Juswisseldey
jeuopows pue AjjwAuoue ‘uonewJojul aieAlld Jo uoidalodd ‘Buiajos-walqold ‘Adealid uo so1do)y ulejuod sjelialen
PO SIe9A 8T-/ SI S91IAIROR JO ddudlpne 39bie) Sy "32uUJdalU] JO 3sh ay3 03 paje|ead s21dol uo s|eldie|y :uondudsaq
|eaiew bujuied] :jeraiew jo adAl
ueinje :abenbueT
) S 14 € 4 T (2102 pessadoe) 1uejd npunis - suejd uossa
o N o o wn A DwaN [0k
< - " m . " = o " -
9 n |9 o oox (09 vo uondiinsap jeriajew bujuied |
0 9 25 | 9 a2 9y S&
25 | 81z | 23 29 22 37
gg | T 2| 283 @5 12¢
o 3 % | @ o
= 8 2o | o o
w 9 g 3 w. o passaJppe spaau buluied)
o m. < 2
uolss|wwo) ¥

ueadoung

* ¥ x

*yK

Xx¥




8

WY T6TUIRgIepUSbN[-2YdSI|NyYdSIassny /ap ulaAeq uiayosiaiyanjuaipawlmmm//:sdiy
utaAeg ibobepeduaipal Hunyns :uonesiuebip

'syun pasodoud aya
pue sjeliaiew ayy Jo bujwiy ayj Ul pajdalad si SIyl "10309S 3JoM YinoA Auejunjon ayl Aldejndided sassalpe |elaiew ayl

Jaued e se juswdojaAap ay3 paluedwodde (Yrg) bury

UInoA uelieAeg sy ‘ulaAeg yibobepedusipaly Buniils yym uolesadood 9s0|d Ul pue jjeysq uo sjelaiew ayl padoaAsp
92130B1d pUR YdJ1easay Ul uoi3ednp3 eIpajy 104 9INHISUT - 44C SYL "10309S YJ0M UYINoA ay] JO saAiejuasaldal yim

play a4om sdoys3dom |eaaAas “yun Bujuiedy syl Jo Juswdojaasp pue uoizdasuod ay3 03 [3||eded :jusawdo|aAsp |elidle
*Ajjeaid eipaw yym buijeap 4oj sdiz pue adiApe |edinoedd yiim siapes| yinoA

sapiaoJdd 31 '90e) Asyl sabuajjeyd syl pue SaJIAJISS BIpaW |RID0S 9Sh /T pue QT Jo sabe ayj usamiaq ajdoad HunoA moy
U0 S9sNd04 11 "yadap ul paiojdxa aq ued ,buildoe auljuo SAISUDLO, 40 |eAeiu0dy[as,’,9sn eipawl, s21do) 9y "UOIIRdIUNWIWOD
3|lgow uo sasnd04 Jiun Bujuiedy sy :,uoneIIUNWWO) 3|IgOj, U0 SN0 ‘elpaw 03} yoeoldde 3|qisuodsal pue aAI3I9|Ja.

e ul 9jdoad BunoA pue uaipjiyd Aueduwodde ued Ayl 1eyl 0s 2oualadwod eipaw ,Siapea| YinoA usayibuails 03 si wie ayl
'SJapea| YInoA Jo uonednpa Jayiiny pue bujuied) ayj 404 S19pes| 9s4n0d Ag pasn aq ued ,Adeuall| eIpal, 3un bujulesy syl

ruondudsaqg
09pIA ‘|eliaiew bujuied) :jeajew jo adAl

uewJo) :abenbue

L ) 4 € (£T102 passadoe) yaqiepuabng ayssinyss4agny UIdYISIa1ynjudipaj — YI0M YinoA ,20uadi] BUIALIp eIpa,
O N a own A OW QAN OR
< - . -lv- . - 5 - o " -
93| w|o| olax 00 [vo uondiiosap jeldajew buluies]
£0 | 2 |25 | S 22 @5 S&
27| 8|5 | 3 29 22 |57
gq | < Fx| 293 35|22
3o 5 |52 | @ o

= o Q

= o %o | & o

) g |83 3| o possaJppe spaau Buluiea]

o m. < =

uoISSILIWo)
ueadoun3

* ¥ x
Ry




§8

1£89€/0/96CT/AI'wauswibwebiwie|//:dny

3jigow jo Japiaodd) WODIDZ VIS :uonesiuebio

|I2aA3] y3jeay pue |eaibojoydAyd uo sasned 31 SaNssI pue suoidippe aweb pue 1pulalul Jo 9sn :uoindinsag
uo1IRIUdSAId :|eldlew jo adA)

ueinje] :ebenbue

(4102 passadoe)

€ 4 T sewd|qold seqijasan un seysibojoyisd sewedolses xezalg - sanssi Yyjjeay pue |edibojoydAsd juonba.y 3sonw
0-S|elajew-jeuonRedNpa/ua/na ToTouoReIBUSE MMM //:sd1y
"A9x4n] pue eiuenyi ‘einle]
‘Alea1 “sniadAD ‘eneod) :sal3unod 9 usamiaq diysiaulded dibajeais e si TOTO uonelauas 10afoad +snwsely :uonesiuebip
*Z 01 ¥ woJ) uonedidde ajiqow e buidojaaap uo sapinb ,syuapnis pue ,siaydes] :uonduosag
uonedlgnd :|eajew jo adAl
9349 ‘ueluenyi] "uelAje] ‘uelell ‘ueneod) ‘ysibug :sabenbuen
S [4 T (£102) uoneojdde sjiqow
ON| @l | B lgwi|anN oH
o »w %o 0= (0W 0o uondiLidsap jel1ajew bululed ]
c0 2 |=za S a3 B8 S& o ) T
32| 8 S5 | 228 B3 55
og | SRy 283 852
o 3 % | @ o
- 5128 | 2| =
w 9 g 3 w. o passaJppe spaau buluied)
o m. < 2
uolss|wwo) ¥

ueadoung

* ¥ x

Xx¥

*yK




98

saniApRde/sn-ua/bioe(izow bujuies|//:sdiy
uopepunod e||izol :uonesiuebiQ

'9Q p|N02 Jom YinoA

|eubip aAissalbouad 1eym Jo 2100 AISA 9Y3 1B ade Ayl "Sa1IAIldR apew Jojie] aleys pue peojdn ‘a1eald 03 Ajljigissod

3U3 Se ||oM Se Suol3n|os spew-Apead 1a9J0 Asy ‘|opow Adeuall| gom didads e 03 paubije ‘abieyd jo 994y ‘sasiueblo ||om
9Je s924no0saJ 9say] jbuibebus pue unj aq pinoys gam ay3 buiyoeal aAalaq am ‘Juajuod gam pasuadij-Ajuado buneaud
10 ‘suapew Adeald Aym Buipueistapun ‘apod 03 moy buluies| Jayisym "2qo|b ayj punode s1aiusd Ajunwwod pue
salielql| ‘sswwelboud jooyds-aa3e ‘s|jooyds Ul pa3sa) usaq sey pue suollonJisul dois-Ag-dals sapnjoul AJIAIROR pauaniesy
yoe3 ‘noA a1] s3sibojouyoa) pue s103eonpa ‘siaydea) Aq pajeadd Sa13IAIDe 9344 9S9Y] YIIM gam ay3 uo ajedpiled pue
9)1IM ‘pead 03 moy sJayjo buiyoea) 34e3s 03 S92IN0SaJ pue S3IAIOR ‘S|00) PaJao Sey uoizepunoS e||izojy :uoidiasag

9ISqaM ‘|elorew buluied] :jelaiew jo adAL

ysi|bug :abenbue

L 9 S 14 € [4 T (£T0Z passadoe) Ade.all] gom dojanap 03 SSIIAIIOE pue S|00} B||1ZOW
o N o ow D pwlaN |or
< - . nlU— . . 5 - o " -,
93| wlilo| olan 0% |vo uondidsap jeajew bululea)
£ | % 25 | & o3 @0 8&
35| 85| 2 28 23 B35
g3 | SR*| 223 B3R

o 5 58 [ @ o

= a ¢ v o

9 8 85| 3| o possaJppe spasau buluied)

o m. < =

uoISSILIWo)
ueadoun3

* ¥ x
KX




48

0-S|el@jew-|euoleonpa/ua/na’ T TouUonReIBUSb MMM//:sd1Y

*A9xJdn] pue ejuenyii] ‘einjen
‘Alea1 ‘snudAD ‘eizeod) :sa1u3uN0d 9 usamiaq diysiauled dib6a3eais e S| TOTO uoielauasn 10afold +snuwsed :uonesiuebip

‘uolpeJloqe||o0d

auluo jo sanssi 3ybluAdod pue A3undas ‘|ed1yla uo se ||am se ‘sieuigam pue sbunesw suljuo buisiuebio ‘saji) Jualap
Hbuiieys pue syafoid juiof Buieatd uo s jJuadde |epads 'sassad04d saiARde |B1D0S pue bujules| ‘Bupiom Jidyy ul
Jusw|dwi ued 3jdoad BunoA yoiym Sj003 UOI3RI0ge||0d SUIUO JO BSN PIdURAPE 3Y3 UO S9SND0J 9S4n0d ay] :uonduodsag

uoneolgqnd :jerajew jo adA
39949 ‘ueluenyil] "ueiAle ‘uelell ‘ueneod) ‘ysiibug :sabenbue

(£102) uonesoqe|jo) auljup

n

o

Lo

0-S|elajew-jeuoeanpa/us/na’ ToTouonelsusb mmm//:sdiy

*A9Jdn] pue ejuenyii] ‘einjen
‘Ajea1 ‘snadA) ‘eneod) :sa1u3UN0d 9 usamiaq diysiauiled dib6a1eais e S| TOTQ uoielauasn 10afold +snuwsed :uonesiuebip

S>JIOM |BNSIAOIPNE JO UOIIR3ID, SINPOW € =
!,591103s |eybIp JO uoneas), SNpow ‘g =

! Juswabeuew 103foud Jo soiseq, s|npow T .
:,Aoeuayl| eIpa, 9s4n0d yidap-u]

'O9PIA JO UOIIRAID JO SOISeg, 9INpPoW ‘€ =
! punos Jo uopeaJd Jo saiseq, dNpow ‘g =
! Aydeabojoyd jo soiseg, a|npow T .

1, Aoeu911] eIp9A, 9S4n0D diseg :uondiasaqg

uonedlgnd :|eajew jo adAl
9349 ‘ueluenyi] "ueiAje] ‘uelel] ‘ueneod) ‘ysibug :ssbenbue

(£102) slIpis elpawnnpy

uonen|end

pue uonPaRY ‘£

Asges 9

[ STVFEEYR)

lenbiqa s

uonesiunwuwo)

Aoeia3l| ejep pue

uonew.ojus ‘g

p
pue bujuueld ¢

Buiubisa

Kyaoos jo
uonesijeubiq "1

uondinsap jelidjew Bululed]

passalppe spaau buluied

uoISSIWWOo)
ueadoung

* ¥ x

x¥x

Xx¥

*yK




88

1J'1SSURISIP* MMM
JBA ‘1meeulplooy] ‘eljododis|y ‘Yewny :uonesiuebiQ

'019 ‘s|jod ‘sasipiaxa uoissnosip ‘sAessa ‘uononpoud

09pIA ‘S9SIDI9XD |enpIAIpUl ‘sasIDJaxa dnolb :palien aue saibobepad ayj 0S|y 9S4n0d ay3 J04 S|ellajew Apnis aonpodd 03
slauonioeld paAjoAUl OS|[B 9\ D39 ‘Yddeasal/sajdilde 01 Syul| ‘S1xa] ‘swealdls aAll ‘syulodiamod ‘sizaid ‘soapia ‘syseopod
1WJI0J Ul paLIBA BJe Ss|elaiew Apnls 9y ‘away) d14109ds e Sey 399M 9SIN0d Yded pue ‘S)a9M 4 SISe| 954n0d yoeg

‘Buljesunod auluO :£EDOOW =
uoiponpoud eipsw pue uonedpiied :ZDOOW =
SOM UINOA |eNbig 03 uoPNPOUL (TDOOW =

1$9S4N02 jJuapuadapul € :uondidsaqg
9}ISGOM\ ‘09pIA ‘|eliew bujuied] {239 ‘deuigam ‘@oualajuod jo HBuiploday :jelaiew jo adAL

ysiuul4 :abenbuen

9| S| ¥| €| ¢| T (£10Z pPue 910T) MI0M YINOA [EUBIQ UO 9SIN0D dUIjUQ
O N a own A OW QAN OR
< - - nlU— - - 5 - o - - o=
Sx| wllo| olew B 0o uondiidsap jeldajew buluied]
o 9 25 | 9 a2 9y S&
87| Blsx| 2 2SS B2 &7
go | <[Fy| 3 3 33 |z
= m 5 =0 Q (7]
-+ o+ 9]
3 o %¢g | v o
) 9 |33 3| 9 passaJppe spaau buluied]
o m. < =

uoISSILIWo)
ueadoun3

* ¥ x
KX




68

Jusway3-uaydsibobepaerdusipawi-nNz-usl|ella)ewSiydIIIa3uNn-a19.14/usl|elalew /ap Z3auwioIpnis  mmm//:sdiy
"A’® ZJON Wi 0IpN3S - NIS :uonesiuebiQ

'039 ‘elpaw U sioujw Jo uop3dalodd ‘|eAesiiod-jjas auljuo ‘Adealld ejep ‘buigqowagAd :s30algns Jualaiq
'(Y30) S224n0say |euonednp3 uadQ se 9|ge|ieAR uoneINPa Ja3ad J0j |eldaljew 3s1nod |edibobepad eipaly :uoirdiudsag

suonnjos ajdwes ‘suopejuasald apl|s ‘synopueH ‘jelajew bujuied] :jelaiew jo adAl
uewJan) :abenbue

(£T0Z pPassa20k) uoniedNpa BIpaW U0 S3241N0SS3Y |euoieonp3y uado

N

/sabpeq-siaxlom-yinoA/swaisAs-abpeq/iauralisqgameqa//:diy
ouel||y 2b6peg ueadoing :uopesiuebip

L, 91e011349) ssedyino) 001 uoiiubodal ueadoingy ayl poddns sabpeg uadQ *sajijoid upa)ui] 40 SAD JIdY3

U0 SJUBWIBASIYDR JI9Y3 9Jeys ued Asy] ‘juswdo|aAsp 90ua39dwod JO SDUSPIAS MOYS pue 323||0d ‘a|iJold |euoissajoud
J19y3 9sied suaxdom YyinoA ‘uoiyiubodad 10y sabpeq buisn Ag rsabpeq |e1ibip usadQ X20j|un pue SIUSWISASIYDE JO DDUSPIAD
309|102 ‘2210Yd J19Y3 JO suolissiw 939|dwod sjueddiiied *bujuies| buojayl| 104 S9oua32dw0d-ASy g JO Seade 3yl 0] payul|
jJusawdojaAap |euolssajold pue |euosdad ,siax10m YinoA ajowold sabpeg sabpeq jo Aieuqi| 21iqnd natyjeadabpeg wody
wa3sAs abpeq siy3 odwi 03 moy Jo saulapinb ayy buimol|jos waisAs abpeq siyi dn 39s ued suopesiuebiQ ‘syjuswaAaiIyoe
(Buiuaea)) s1vya Ajlubis yoiym sabpeq |eabip uadQ oojun pue saniunjioddo buluies| ey 0] syuedpniied abusjeyd
suoISsIW 21109dS *juswdo|aAsp |euolssajold pue |euostad 19y ssasse-4|as pue ssaaboud bujuies| Jojyiuow ‘sjeob

J19y3 19s 01 AliAinde bululesy jeuoeulajul ue ul Jed axe3 oym SIaxJom YinoA saliaul waisAs abpeq syl :uondinsag

|003 [eabiqg :jelaiew jo adAL
ysi|bug :abenbue
(£T0C passadoe) S0 UINOA 10) sabpeg uadQ

uonen|ena

pue uonPaRY ‘£

Kysyes ‘9
[ STVFEEYR)

lenbiqa s

uonesiunwuwo)

Aoeia3l| ejep pue

uonew.oyus *g

p
pue bujuueld ¢

Buiubisa

Kyaoos jo
uonesijeubiq "1

uondinsap jelidjew Bululed]

passalppe spaau buluied]

uoISSIWWOo)
ueadoung

* ¥ x

x¥x

Xx¥

*yK




06

saullapIinb-y1om-ynoA-jenubip/airyinoA:mmm//:diy

dnous 3JoMm
UINoA Ul 1DI YINOS/YMON By JO siaquuiall ay) pue adedsyoa] ‘pueal] Jo [IDUN0D YINOA |euoieN 3yl :uonesiueblo

YJOM YInoA [eabi1qg J40) s921n0say Ry buluied | .

sBuISS YIOM YINOA Ul BIPSN [e1D0S Buisn =

sbuias M40/ UINOA Ul A|l9ARDa43 pue Ajajes Abojouyda] pue eipaly |UBIQ Buisn .

SJOM UINOA [e3big 03 UoIPNPOJUT UY =
:buriojdxs ‘suonesiuebio diom
UInoA pue siaxew Adjjod yiim doysxdom siabeusalds e Auedwodoe Aay] -30afoad yoaeasad [euonjeulaju] stabeuaslos
dU3] Ul paliauapl suolrepuaWILLI0dal 3y 03 asuodsad ul padojaAap alam sjuswndop aduepinb asay] :uondiudsag

uonedlgqnd :jerajew jo adAl

ysi|bug :abenbue

9 S | % € (9102) saulapinD }1oMm YinoA |enbiq :siabeuds.ds
/saulppinb/djay/us/awruido//:sdny
103eu|p1o0d
y09loud ‘Auewuan ‘(snxau) yoieasay Aleuldidsipiaiull pue juswabeuely uoneladoo) J40) 91n3IsUl SNXIN :uonesiuebip
*,2doun3 ssoJuoe pue uj uoneddilied YyinoA |eabig pue ajiqoy 4oy sdil pue sjool - yin3,
109(04d ay3 uiyam padojaAsp sem x0q|003 3y ‘suoniedisiuiwpe 1o suonesiueblio yinoA Jo aouasald gam ul pappaquia
Qg 03 ApeaJ x0q|o0] uopedpied ajiqow pue |g3I6Ip B ‘NIJO 40 Med aie Asyl s3dafoad uoneddiieds ynoA yiim pasdons
0} J9pJ0 U] JOPISUOD 03 SDNSS| 0] UOIJUDIE Medp pue S3d1} pue sdiy |eoi3oedd uajo saulepinb NIdO 9yl :uoidudsag
9)ISga/\\ ‘uonedlgnd :|elalew jo adAL
ysi|bug :abenbue
14 [4 (£10T passadoe) sauljapinb NIdO
o N o (0w A DwaN [0k
A - - m - - u - a - -y =
9 n |9 o oox (09 vo uondiinsap jeriajew bujuied |
0 9 25 | 9 a2 9y S&
2% | &8 =5 | 2|29 B2 g7
og | < EL| 2 83 33 [z
3o 5 Y| @ o
= 1]
= o 8o | o =
w 9 g 3 w. o passaJppe spaau buluied)
o m. < 2

uoIssIuwo)
ueado.an3y

* ¥ x
KX

*x ¥




Ie

VNNAI-gUZe3/2q°ninoA//:sdny

/€€ /obed/A|'s1oulajuissolp//:sdny

BIA}RT 9)BS-19N :uonesiuebiQ

"2U0BWOoSs 03 0joyd SpnuU B SpPUSS BUO JI SHe A_W 1By} S9DUSNbASU0D UO 03PIA |euUOlIRONPT :uoididsaq
09PpIA ‘|el3ew buluied] :jelajew jo adAL

ueinje] :ebenbue

9 c T (£102 passadoe) sbunsyas - bunxss
/S8 T=pPI924n0sal¢ Al||eb/S904n0sa./|e1u0d /oM /N3 SPIXJ0J12ulaiulIRIng MMM/ sdy
Atebuny wouy (ZADN) Isoedeg ujeie) :uonesiuebiQ
‘uonoajoud Adealud pue ejep jnoge piyd Jidy3y waojul pue 39304d 03 9|qe
aJe sjuaJed jeyy ainsua 03 SI |eob ay] "}DuJa3uUl Ul Swa|qold Syl pIOAR 0} WdY) 93edNpa 03 J9PJ0 Ul SPIX 3yl YIM |e3 0}
MOY pue ualp|iyd J0J SYSIJ SUIJUO UOWWOD Isow ay3 ale yoiym buiqrosap sdnumodb/syuaied 10) 19pj0oq v :uondidsaq
uonedlgnd :|eajew jo adAl
uenebuny :abenbue
9 (£T0C passadoe) 1ex313 eqozs }a49A6 AB3 - w004 S,pJiYd B JO S}103S
0 N o |own A DwaN [0k
A - - - . - = o " -
9 »w %o 0= (09 0o uondiLidsap jel1ajew bululed ]
£E0 | % a5 | 9 o3 @0 S& o ’ T
35| 85| 2 28 23 B35
sa| SR | 223R5FRE
o 3 % | @ o
3 8 %20 | 8| =
w 9 g 3 w. ] passaJppe spaau buluied)
o m. < =
uoissiwwo) ¥

ueadoung

* ¥ x

Xx¥

*yK




c6

$ T2/ T=pI224n0sals Aug|jeb/sadinosal/jeluod/qam/na spidoaudaiuilanag - mmm//:sdiy
eluo3s3 wody (YSLIH - uoneanpg Joj uoijepunod Abojouyds] uoiewIoJuUT) OMUSSISII 143w uonesiuebiQ

*99'N|21j00>//:sd3y :(3J1] [00YIS) N|31j003 |B3I0d |[PUOIIRONPS URIUOIST Ul J3Sh paJaisibal s oym suoAIaAD
0] 924} pue uado s| s1no) ‘abenbue| ueISSNY Ul ,gaMm Y3 UO AjJJBWS, SIayoea) o) 9S4n0d auljuo Ajjnd :uonduasaq

|eslew bululed] :jeuzew jo adAl
ueissny :abenbue

(£T0C passadoe) muuwunnA xat-gpodu u roxm ‘gofed

9 X197 narainnhA sutl - (sipoudajul jjebae]) LaHdaLHY UIGHIELIOED]G - SN0 dUIjUO aM Y] uo Ajjiews

SN BRSO " BT W SRS,
93| w|So| olam 9D [vo uonduosap jeliajew buluied ]
£ | % 25 | & o3 @0 8&
35| 85| 2 28 23 B35
ga | <EY| 2 EI @85 R:

S 3 52| @ | §

0 Q o
) 9 m S 3| S passa.ippe spaau bujuied
o m. <

uoISSILIWo)
ueadoun3

* ¥ x
KX




£6

Jpd 10 gom™ |yeg4epuabng
-U9|BUOIIRUIDIUT-I9P-UI-BIPIIN-|RID0S™ gy[I/399yseiep/sionpo.adiy” x3/speojdn/ap-geli-mmm//:sdny

Auewlan Jo olignday |elapa4 9yl JO 9DIAIDS YINOA |euoneuldlu] - gyrl :uonesiuebip
"JOM UINOA |PUOIIRUIDIUI pPUB BIPAW |RID0S UO UOIIRAOUU] JOJ WNJI04 :uondiudsaq
uonedlgqnd :jeajew jo adAl

uew.ao) :abenbuen

4 € r4 T (€1072) 119q1EpUBBNL UBJRUOIIRUIDIUT 1P Ul BIPA [BID0S — YI0M YINOA |euoijeuldlul ul eipaw |BIDOS
|uy-a319s1ieis/axoauabobepaed/ap iopiasApuey mmm//:sdiy
(sydw) 3sampns
pungJansbunydsiod Jayosibobepeduaipaj pue (N1) us|ejasoM-UIsyJpJIoN USIpal InJ 3eisuesapue :uonesiuebio
*90Ud|0IA pue Aydesbousod ‘Bunxas ‘buiqqqowtagAd 931 s3oalgns Jnoge 1| pie isdiy [eabip =
‘auoyditews JnoA a1ndas 03 moy uo diydesboyul .
sdde auoydjiews jo syoadse a|gelapisuod uo oiydesbojur =
‘auoydiiews Aw ul s3500 uapply uo diydeabojul .
f1eyodeus uo ojydesbojul =
‘bunxas .
|0J3uod ssadoe Jiay) pue sddy sauoydpews =
/53500 auljuo bunuanald .
!buigqowuagA) jsuiebe uoioe axey 03 MOoH .
!pno|D e buisn AQ Japisuod 03 1eYmA .
!9403s ddy ue u] JapIsuod 03 1eYyM .
uo soiydeabojul pue soapia Alojeue|dx3 :uodlosag
03pIA ‘B4nydoug :|euaiew jo adAl
(sebenbue| Jayio pue ysijbug ui a|qejieAR 0S| SO9PIA dWOS) uerwlian) :abenbue
L 9 74 € 4 T (£T0C possadoe) apauabobeped ap 10PdsApueH - 19U.10 S.101ed2NPd 10103 duoydiiews
eN| @lou| b lgwianN oK
x| w|fo| 02y 23 vo uondiidsap jertajew bululed]
ce| 526 | § 2388 3a
=2 | 3 55| 3 35S 53 25
ga | < F¥| 2 F3 32 22
) 3 &Y% Q i
> 5125 | o | =
= 9 g 3 = ] passaJppe spaau buluied)
o m. < =
uoissiwwo) rx

ueadoung

* ¥ x

Xx¥

*yK




6

N
©
(v]
(o]
i

22 PID3S/WY0° XapUl/SUOIIDORS /3U3U0D /N3 MIOM|BID0S-GaM|BID0S MMM//:day :sjiun Buiules| auljuQ
/SU0I1095/3U23U02 /N3 3I0M|RID0S-GaM|RID0S MMM //: d13y

Auewuan ‘uasuey) a1e1big bununs :uonesiuebip

Jnoiaeyaq
BUI|UO AYSII pue S310eju0d [njwiey Ajjeljualod wod) usdp|iyd JusAald 03 MOY - UOIJUDADI :Q SINPOIY =
Hoddns pue uoiew.ojul b ayy
pulj 03 a4aym pue sysi buidey aue synoA pue uadp|iyd 9Sed Ul 30ead 03 MOY - UOIJUSAIDIUT :G SINPO =
S1e24y] pue SYSIY JO XIIRA SYL i SINPOI =
AnoiAeyaq auljuo
J19y3 03 paebad yam Aj@jeridoadde syinoA pue ualpjiyd ssalppe 03 moy buipueisiapun € SNPOR .
SY3InoA pue ua.p|iyd jo abesn joutaiul oyl buipueisisapun :Z SINPO =
saoueldde s3I pue gam |RID0S 3y uo abpamouy| diseg T SNPO .

1s)un bujudes| auluQ "Ajajes auljuo pue uof3dalold YinoA Jo piall

3Y3 Ul MJoMm [eID0S JO 3|04 3yl 3noge abpajmou adueyua 03 suaulied paleidosse Jo AlalieA peolq e yim Jayiabol bupdom
2Jom suauped 1oafoud ayy “‘30afoad ayy UIYUM "SI 3B SYINOA pue UuaJp|iyd uo XJ0M |BID0S JO 2duanjjul pue AbBisus
annisod ayj buljieae Aq Ajajes auijuo s,ualpjiyd aAoidwi 03 pawie YIOA\ |RIDOS — M |e100S Yafoud ay] :uonduodsag

1ISGOM 09PIA f|elaiew bujuled] ‘uonedignd ‘aweo :jelajew jo adAl
uejuenyil ‘ysijod ‘ysez) ‘ysiueds ‘uewdan ‘ysiibug :abenbueq

(¥T0Z-2T02T) MHOM [0S - gOM |eldos

7}

pue bujuueld ¢

Kyaoos jo

uonenjea’d

Ayayes 9

[ STVFEEYR)

lexbiq *s
Buiubisa

uonesijeubiq "1

pue uonoddY '/
uoniesIuNWWo)
Aoeaa31] ejep pue
uonew.oyus *g

uondinsap jelidjew Bululed]

passalppe spaau buluied

uoISSILIWo)
ueadoun3

* ¥ x
KX




96

1J°1SB22WOS MMM
M9 uonesiuebio

'saposida awos ul s3sanb
awos sn|d ‘s3soy Jejnbau se ajdoad Jno4 "ejpaw |BID0S U] palsalajul 9jdoad Jayjo 03 0s|e INg ‘Suax40m YnoA 03 Ajujew
pa1abie] *awod 0] aJow pue Jej 0s saposida 0z 1IN0y >J0M YINoA pue eipaw [BID0S 1noge 3seopod vy :uondiisaqg

1seOpOod :|elaiew jo adAL

ysiuui4 :abenbue

) S 14 € T (£T0Z passodoe) 3se)awos
/owos-el-njafonsuajse|/wod nsiex|nl-a:ps|//:dny
oNnIlsNYsay unjafonsuajse :uonesiuebio
"welbeisut Ul S10[|asunod jooyds ajdwexa Joj ‘saonoead
poob Jo sajdwexa awos Sapn|duUl "duljuo uaJlp|iyd 30a304d 03 moy ‘31 buisn uj 9j0J ,s|euoissajold S| 3eym pue eipawl |BID0S
SI 3eym 1| ‘ojul diseq Ausp "ajdoad HBunNoA pue uaip|iyd YIM YI0M OYM SI2XJ0M [BID0S J10) 9pIinb auljuo uy :uoidinsag
9}ISgaM :|eiajew jo adAl
ysiuul4 :abenbuen
L ) S € 4 (9102) 2wos el njafonsuajseq] — eIpa| |BID0S pue MYJIOM |eID0S
o N o o wn A DwaN [0k
< - - m . - 5 - o " -
S » w59 o Ry m. (g uondiLidsap jel1ajew bululed ]
c *q a
5z <3| 38923 3%
sa| SR | 223R5FRE
o) 5 2| @ | @
= 8 2o | o o
w 9 g 3 w. w passaJppe spaau buluied)
o m. <
uolss|wwo) ¥

ueadoung

* ¥ x

Xx¥

*yK




96

60£0T=pP1924n0sal¢A1a||eb/s01n0sal/|eji0d/qam/na spIJ043aulalullanag Mmmm//:sdiy
pun4 DYy :uonesiuebip

"9dIApR
Jo1iq pue 20e) A3Y] SHYSI BUIJUO US40 ISOW 3U3 IN0ge SIXa) Auuny pue 1oys Yyiim siabeuss) 1oy 39poog :uondiunsag

uolnedlqnd ‘a4nydoJig :jeaiew jo adA
uelebing :abenbuen

(S102) 19u493u] 10y Ateuondip 1ayjo aylL

/bJ1o0a1empieyieis//:diy

UURWLISH UBJDIS JO dAI3RIIUI Uy :uonesiuebiQ

'9p0d 01 MOH "YINOA pue ualp|iyd J40J alempiey aAnRdelalul buliojdxa pue buludes :uondidsag

sweubelp 3N2JD ‘suejd uoionIIsuo) fjeldew bujuled] {239 ‘Jeuigam ‘aouatajuod jo bulpioday :|eriaiew jo adA L
uewan) :abenbue

(10T pPassadoe) HiosiempieHiieis

M

o

Lo

B _ 8SYT6TT096TIL9ZAITTIRLH09I6RTS6S=
USEHR60T =PS%12NP0oidqs9,s1onpold 118689=PS%AId?22qqS %S1onpoid ¢ /|1e3ap/usuonexiignd/ap qeli'mmm//:sdny

Auewlan Jo o1ignday |ei9pa4 9Y3 JO SDIAIDS YINOA |RUORRUIDIUT - gV(] :uonesiuebip

"9UI|UO MJOM UINOA pue ualp|iyd JO SI9JJ0 pue JUd3U0D JO MIIAIDAO0 SIAIB Yyolym ainydoag :uondiasag
aJnydoug :jeuaew Jjo adAl

uew.uan :abenbue

(€102) 2411ypusdbng pun -1dpulyy 19p ul dyejysed pun
uduoijesiueblQ Inj usipap 9jeizos — pedzos — sI)IoM YinoA pue suonjesiueb.o 10j eIpaj |BID0S - pedzos

uonen|end

pue uonPaRY ‘£

Kysyes ‘9
[ STVFEEYR)

lenbiqa s

uonesiunwuwo)

Aoeia3l| ejep pue

uonew.ojus ‘g

p
pue bujuueld ¢

Buiubisa

Kyaoos jo
uonesijeubiq "1

uondinsap jelidjew Bululed]

passalppe spaau buluied

uoIssIuwo)
ueado.an3y

* ¥ x
KX

*x ¥




46

Jpd euewWaN 0 UdONU™ OXIBA/ZT/ST0Z/Speojdn/auaiuod-dm/bao axtan mmm//:sdiy
JIDA :uonesiuebip

31 Joddns ued Su9)J40M YnoA

moy pue 3jdoad BunoA jo yimoib syl djay ued pjdom auijuo MOy :UOISSNISIP 9Y3 03 JulodMm3IA Jualalip e 9AID 03 pajuem
am ‘aAnebau Bujylawos se uaas ualjo s| 9jdoad BUNOA JO INOIARYDQ BUI|UO BY3 SY *SJaydJeasad ‘siaxlom YyinoA ‘asjdoad
BunoA AqQ s9|214y *Sp|IOM Buljuo Byl 2dUaIRdXd pue asn ajdoad BunoA moy Inoge uoild9|0d JIMe Uy :uoindidsag

uonedlgqnd :jerajew jo adAl

ysiuui4 :abenbuen

S 74 T (ST0CT) eUPWO119) el euewdXj0) Ud3IoNU OX)idA - 9]doad BunoA Aq pjoLl pue pasualiddx3 sy - g9 UL
1£89€/0/962T/AI'wauswibwebiwiel//:dyy
WOD39Z VIS :uonesiuebiQ
"S92IASP JO 3sn Jo Aduanbaul uo 3s9] *saibojouydal Jo asn 3|qisuodsay :uondidsaqg
1S9} puk U0[}rIUBSAI :|ellajew Jo adAL
ueinje :abenbueT
9 r4 T (£10€C passadoe) euesojuewsz] nfibojouya; ojeybip ebip[iqly - sa1bojouyda) [eybip Jo asn d|qisuodsal ayL
o N o [ow A dwanNn [or
< - - nlU— . - 5 - o " -
9 =3 n 8o 0ola= 0o |vog uondiLidsap jel1ajew bululed ]
co 9 =g S a3 B35 &
35| 85| 2 28 23 B35
gg | < g2 2183 35 22
) 3 &= Q 3
= 8 2o | o o
g g 93 3| o passa.ippe spaau bujuied
o o K 2
=
uolssiuwo) ¥y

ueadoung

* ¥ x

Xx¥

*yK




86

/bunppimiua-dde/usyoapiua/biorbig-3uiyy mmm//:sdiy
/zanyasuajep/uaxdapiua/bao-big-yuiyy mmm//:sdny
/ayoewab-1yoia)-ubisap-yiyelb/uaxoapiua/biobig-yuiyy mmm//:sdiy
Jua3iaiydan|jab-jiw-apalold-pun-axiamziau-a|eizos/uaxdapiua/bio big-quiyymmm//:sdiy
/buiweaslsanl)/uaxdapiua/biorbig-3uiyy mmm//:sdiy
/02-wedbeisul-3oogades-yw-buipjing-Ayunwwod /uaxdapiua/bio-big-quiyymmm//:sdiy
/opaload-a|eizos-uauda|-uapod/uaxdapiua/bio big-3uiyly mmm//:sdiy
Juadapiua/bio-big-3quiyy mmm//:sdiy

Z0 YW wesulpwab
(so1@) bunynspuabnr pun -Japury usydsinag Jop pun bunynis esiuoysls) Jop wwedboidpusbnr :uonesiuebiQ

‘sdde auoydypews jo juswdoaAaq {s|003 ejep ‘eyep buipoous ‘Aceand ejeq {('0319 ‘43s0d ‘u9Al} UMO UnoA ubisap 03
MoH) ubisap d1ydesb 3noge mouy 03 pasau NoA BulyjAaAg U1y uo Inobuey 10 aAIT Moogadeq ‘youm] buisn suoydiyiews
INOA yum Buiwesisaal {SyJomiau [BID0S Yim AJiunwiwiod JnoA pjing 03 moH ‘buiwwesboid Ase3 :uondinsag

12Y209pIA & Jo BUIploday ‘09pIA :lelaiew jo adAL

uewao) :abenbuen

9| S| ¥| € (£T0Z passaooe) Big yuiyl

eN| @olow| p3wiaN or
95| w |o| o= 0o |vo uonduosap jeliajew buluied ]
co 9 =g © a3 @a |9 =
g = o |<= 3 ad 33 2%
=2 | S 35| 3|53 5238
S2| S R=| E22 L5 Rz

5 3 % | @ i

= o 8o | o =

9 8 83| 3| o passaJ4ppe spaau buluiea]

o m. < =

uoISSILIWo)
ueadoun3

KX x
K




66

0-S|elajew-jeuonedNpa/ua/na° TOTouUoRRIBUSE MMM //:sd1y
*A9yJdn] pue ejuenyii] ‘einje]
‘Alea1 “sniadAD ‘enneod) :sa13uN0d 9 uaaMiaq diystauled d1bajedis e s TOTO uoleldauan 3dafold +snwseug :uopesiuebio
7 01 ¥ wod) bunips ‘bupnjew oapiA {bulj@iAlols |eabig :uondinsaq
uonedlgqnd :jerajew jo adAl
9349 ‘ueluenyii] "ueiAle ‘uelel] ‘ueneod) ‘ysiibug :sabenbue
S (4 T (£102) Bunipa oapIA
ua=bue|¢ />40M-UyinoA-|eybip-104-saulppinb/jeldaiew /610 ax4aA MMM/ sdy
Jpd-T-e230A30S1H10NU-R)SI|RRBIP-1IYOXN/0T/9T0Z/speojdn/Auajuod-dm/bioaxtan mmm//:sdiy
IDA :uonesiuebip
"9W0D 03 Jow ‘J4ey 0s p|ay sbujuledy € :>00q Siyy uo paseq bujuiedy e 3jing sey XJ9A “MJ0M YinoA
|enbip 404 saulRpInb |euolRU YSiuul4 9Y] S9pN|dul 0s|e 400q ay] ‘saysiied pue sO9HN ‘saiijedidiunul woJy s103jeuiplood
‘S19)J0M UINOA ‘suaydieasad ‘siabeuewl 3Jom YInoA ade sajldp dom yinoA |eyibip buidojaasp pue bujuueld jo syoadse
JUDIBIP UO S9DIe J0YsS O€ Inoqy "4om yinoA |eyibip jo buiuued 21691435 In0OgR UOIRD||0D IR Uy :uonduodsag
uonedlgnd :|eajew jo adAl
(ys11buz ui saulpInb) ysiuui4 :abenbuen
L S 14 [4 T (9102) 10A30Stionu ejsijeeysbip 134oy - Y40 YInoA [enbia spiemoly
o N o [ow A DwaN [0k
< - - - . - 5 - o - - o=
o »w %o 0= (09 0o uondiLidsap jel1ajew bululed ]
c0 2 =g S a3 B8 S& o ) T
32| 8 S5 | 228 B3 55
sa| SR | 223R5FRE
o 3 % | @ o
- 5128 | 2| =
w 9 g 3 w. ] passaJppe spaau buluied)
o m. < =
uoissiwwo) ¥

ueadoung

* ¥ x

*yK

Xx¥




00T

0-S|el@jew-|euoleonpa/ua/na’ T TouUonRRIBUSb MMM//:sd1Y

*A9Jdn] pue ejuenyi] ‘einje]
‘Alea1 ‘snudAD ‘eizeod) :sa1i3unod g usamiaq diystaulded o1633ea3s e S| TOTO uonelauss afoad +snwseds :uonesiuebiQ

*Z 01 ¥ wouy abed swoy e buidojaAsp uo paonpoud 3oogpuey e a9 ||IM 343yl *1DI M3U JO p|al 8yl ul
padojanap aq |IM sawwelbold HBuluies| [ewl0j-uou / YdJeasad syl uo paseq pue saljunod Jauped ay3 ul sswwesboud
S||IS-9 U0 SUOP SeM YdJasead e ‘salijunod Jauped ul JuswAojdwaun YinoA asesudap 03 4opJo uf :uondiosag

uonedlqnd ‘aJinydolg :|euaew Jjo adAl

3}oa49 ‘ueluenyii ‘ueiale ‘ueljell ‘ueneod) ‘ysibug :ssbenbuen

S c T (£107) ubisag qom
Jpd-wwgjeul4” 1A onbibobepad ainyd04g/80//T0Z/speojdn/auajuod-dm/aqroTienb-mmm//:diy
0T 'en® pue (404 :uonesiuebip
*24n3|n2 03 uojieniul pue bujuies) |eUbIp ‘Bulop Aq Bujules| ‘uoneAnow 1oy sj00] se saweb oapIA buisn *SaIAISS YinoA
pue saoeds |ean3jnd ‘sjooyds ul Abobepad aanoe ue pue buiweb e Juswsdwi 03 sj003 pue sdoysyiom Qg :uondidsaqg
019 ‘Jeuigam ‘@oualajuod Jo Bulploday ‘uonedlignd ‘ainydolg :jelajew jo adAl
youal4 :abenbue
S 4 € r4 T (£T02Z passadoe) Abobepad Hujwebh e pue aAOe ue 10j sdoysy)iom Qg :uonednpa pue aweb 03pIA
N | @ou | 3w AN QKR
9 »w %o 02y BT 0o uondiLidsap jel1ajew bululed ]
c8 | 2 |za | §23188 8@
=2 | 3 55| 3 35S 53 25
g2 | ~R=| g 23 @5 k=
o 3 % | @ o
- 5128 | 2| =
w 9 g 3 w. ] passaJppe spaau buluied)
o m. < 2

uoISSILIWo)
ueadoun3

* ¥ x
KX




Ior

/uspoylsw/ap wiaygam//:dny
sixeldd pun Bunydsio4 ul yibobepeduaipaly Inj INJISUT - 44( :uonesiuebio

S10114u02 auljuQ 1ybuAdo) Aceand
ejeq :3noge (Jpd-ivigalaiiieq bunsaopnyabuliab z0E0/T0Z 2UlUO I9P00g~ WdYgam/80/ST0z/speojdn/ausiuod
-dM/GT0Z-W[aygam/ap wiaygam//:dijy) siaxJ0m UinoA Joj uoiewdojul diseq Yiim |eldajew a|ge|ieAe auljuQ :uonduosag

}ISGIM ‘09PIA fainydoug :jelajew jo adA)
uewan) :abenbue

(£102) 2unuo juazadwosy - Aouazyadwod aujjuo - ap wdyYgam

©

/a1'uinoA-Aysjesgam//:dny
puejaJ1 JO |IDUN0D YINOA |euoieN :uopesiuebio

'duluOo ajes ale uonesiueblio ayy
pue s1a33un|oA ‘yeis ‘aidoad BunoA |je bulnsua ul sebuajieyd pue SHSId ‘Suladu0d Jejiwis aJeys ualjo oym suonesiuebio
YJom YinoA abue| pue [|_rwS 10} U9IIM USq sey awwelbold uoilda30dd piyd S,IDAN WoJd) 921n0osad siy] :uondidsaqg

9}ISgaM :|eiajew jo adAl
ysi|bug :abenbue
(£T10T passadoe) }i1oM YinoA ul Aydjes qam

uonen|end

pue uonPaRY ‘£

Kysyes ‘9
[ STVFEEYR)

lenbiqa s

uonesiunwuwo)

Aoeia3l| ejep pue

uonew.ojus ‘g

p
pue bujuueld ¢

Buiubisa

Kyaoos jo
uonesijeubiq "1

uondinsap jelidjew Bululed]

passalppe spaau buluied

uoISSIWWOo)
ueadoung

* ¥ x

x¥x

Xx¥

*yK




cort

Jjpd-asep| 6-G IpjPwiy” 9|nesed/sejewelb/ijeliaiew/peojdn /Al siaulaiuissolp//:sdiy
eIAleT 9jeS-19N :uonesiuebip

'S||1MS uoljetadood se |[om
se ‘s||ps suonejuawnbae pue uoissnasip ‘buniam ‘Buipead buluies| ‘bupjuiyl [eon1d adinboe 01 djay 1M 31 pue Adeudll|
e|paw J19y3 aseaJtdoul 03 GT-TT pabe usJp|iyo Jo4 |el93ew |euollednpa ue S| 3au e uo plIop, X00q ay] :uonduisaq

uonedlqnd ‘aJinydolg :|euaew Jjo adAl

ueinje :ebenbueT

[4 T (91072) Ip12WI) 3jNnesed — 3dU e uo plIoMm
Jpd-e|joys™eliylea/ijeldaew /peojdn /Al s1aula3ulissolp//:sdny
BIAJRT 2JRS-19N :uonesiuebiQ
*(s3no-puey pue 32UJa3Ul UO S224N0SaJ [euonippe ‘saweb jo uondldsap ‘sayoeoldde |eoibojopoylaw
‘ueld uossa)) |elelRW |RDIHOjOPOYIDW pue ,|Jo0YdS L-IM, £-G pabe spiy Joj 12ula3ul uo ooq buipeay e si 11 :uoidinsag
uonedlgnd :|eajew jo adAl
ueinje :abenbueT
9 14 € [4 T (S102) ejoys eflijiep - |ooyds y-1Mm
N | @ou | 3w AN QKR
9 x w %o 0O Qos 09 vg uondiinsap jeriajew bujuied |
c o Q (=& © a2 Oy & T ) T
s=2| 22| 3 |83 38 29
=0 | & 55 3|3 53 8%
g2 | ~R=| g 23 @5 k=
o 3 % | @ o
= 8 2o | o o
g g 93 3| o passa.ippe spaau bujuied
o m. < 2

uoISSILIWo)
ueadoun3

* ¥ x
KX




E0r1

Jpd-eebbo|q-889,DD%0AI0SIIONN/T0/9T0Z/speojdn/Auaiuod-dm/bao ax4an mmm//:sdiy
BA :uonesiuebio

"PI914 YoM y3noA
9y} wouly sadipoead poob pue ‘aidoad BunoA ajedpied 03 moy ‘91| 3sod 60jq poob si jeym ‘H60jq e ysijgeiss 0} moy uo
2ouepinb |eaiuydal ‘buibbolq si 3eyp Hom yinoA ul buibbojq juswa|dwi 03 moy uo yoogapinb |edipoeldd y uondidsaq

uoneolqnd :jerajew jo adA
ysiuui4 :abenbuen

(v10T) eEb6bOIq 0A30SLIONN - BUlbbolg ST J40M YINOA

N

©

n

<

M

o

Lo

aI'winu@d|aMA :UOIIBWIOJUI 910W 10} 101BUIPJ0-0D 9] 1DBIU0D Bseald

"AjisiaAIUN YioouAe ‘(SSddva) seIpnis [e1os paljddy jo juswpedsq
2y3 ul (@¥AD) uswdojaAag pue ydleasay YinoA J0J 243ud) 3yl Aq pajeulplo-0d si 30afoid ay) :uonesiuebip

"S924N0S9.1/S224N0S |_UOKIPPE PUR JUIU0D BY3 Y3og
40 J3uaWwnoop jpd 3|gepeojumop paubisap-|lam e y3im Buoje swayl yoes 03 paje|at SO9pIA 10YS apn|dul [[IM S|eliaiew ay |

MI0M YInoA bBunesiunwwo) .

uonedpiied YinoA =

sooeds 9SJ9AIQ pue palsSau0) Ul YJOM UYINOA =

PIMOM [e3161Q BY3 Ul JJOM YINoA =

MJ0M YINOA |BUOISSDJ04d Ul S3ybry uewny pue sdiyig .

19Je S9|Npow dj3ewWway] 3yl *93Ssgam

9|qissadde Ajijenb ybiy e uo paisoy s221n0say |euoneonpg uadQ :9q ||im 393foad dT19MA 243 JO sINdinQ |eN323||9IuU]
Atewud ayy bBuipuny z uoidy Ay +snuisel3 paaldad sey jeyy (eljeJdisny pue puejal] ulayiloN ‘eiuois3 ‘puejuid
‘puejad]) s2113UN0D G ssoJoe diysiaulied dibajeays e st (d1omA) diysiaulieq buiuies]a MJom YinoA 2yl :uonduosag

9}ISgaM :|eiajew jo adAl
ysi|bug :abenbue
(Buiobuo ‘2102) (d12MA) diysiaulied bujuiea]d MI0M YINOA

uonen|end

pue uonPaRY ‘£

Kysyes ‘9
[ STVFEEYR)

lenbiqa s

uonesiunwuwo)

Aoeia3l| ejep pue

uonew.ojus ‘g

p
pue bujuueld ¢

Buiubisa

Kyaoos jo
uonesijeubiq "1

uondinsap jelidjew Bululed]

passalppe spaau buluied

uoISSIWWOo)
ueadoung

* ¥ x

x¥x

*yK

Xx¥




140

Jpd-eeniue|-0A30S11ONN/60/9T0Z/Speojdn/auaiuod-dm/bio axdan mmm//:sdiay
MIDA :uonesiuebiQ

'Sasnoy yinoA

J19Y3 3e saied ue| |edaASs play aAey pue bujweb ul padijeioads a1e oOym SI9XI0M YINoA USASS AQ USRI 0319 ‘9g p|nod
9493 S|9pow uoneloqe]|od JO puy 3eym ‘papasu st Juawdinbs jo puy 3eym 239 ‘bunnuswsjadwi ‘bunaxew ‘buiuueld
ul 9|doad BunoA ajedpijued 03 MOH *asnoy YinoA ay3 1e JuaAa ue| e asjuebio 03 moy uo apinb |ediyoedd v :uondliosag

uonedlgqnd :jeajew jo adAl

ysiuui4 :abenbue

L [4 (9102) Alied ueq e smodyl J40M YINOA
Jpd-ee|2d-88%2D%0A10SIHONN/T0/9T0Z/Speojdn/auaiuod-dm /610 axan mmm//:sdiy
IDA :uonesiuebip
‘siabeuew J40m YinoA
‘syuadxa ‘suaddom YyinoA :sanijedipiunw pue saysied ‘SQOHN WOl siojeloqe||jod 0z AjdeaN "yosaads ajey pue buiweb
AAISS2IXD JeqUI0D 03 MOy 0S|y *saniARde dnolb ul Buiweb pue yuom ynoA uado ul bujweb ajdwexs 10} ‘pajuasa.d
Burweb Jo swuoj pue syoadse juatayiq MHom YnoA ul buiweb juswsjdwi 03 moy uo 3oogapinb vy :uondinsag
uonedl|qnd :|eajew jo adAl
ysiuul4 :abenbuen
9 (4 (¥107) eejad oAjostionN - bulwen ST }I0M YINOA
N | @ou | 3w AN QKR
9 »w %o 02y BT 0o uondiLidsap jel1ajew bululed ]
£o | % |za mn.._.,we &
=2 | 255|335 53 g5
g2 | ~R=| g 23 @5 k=
o 3 % | @ o
= 8 2o | o o
g g 93 3| o passa.ippe spaau bujuied
o m. < 2

uoISSILIWo)
ueadoun3

* ¥ x
KX




SoT

pedyinoA/aprqeli-mmm//:sdiy
Auewlan Jo 21|qnday |elapad 9y3 JO IDIAISS UYINOA |eUOlRUIDIUT - gVY(] :uonesiuebip
sdwe)JlegyinoA uo ainydolg .

na jJedA wdojie|d uoneddnied ayl uo uoneddilied Yinoa [eubig 40 aping ¥ "YinoA J0) uedA .
uoledpided-a |NJSSa20NS 10) SAUIIPPIND =

:se yons ‘suonedijqnd |elaAas pasea|ad 10aloid ayl

‘sjewso) uonedpnded aujjuo bupueape ul djiay pue sadiAlas Adosiape ‘Juoddns apiaoad 03

sem 14edyinoA Jo wie bBuiydouelano syl "sawayds J1ayl buidojaaap ul dsulied e se way] sisisse pue suonesiueblo yuom
UyanoA pue sajioyine djignd Ag una saaieniul 3o11d 03 oddns sapinoad osje 30afold syl “pajusawndop Apuanbasqgns
pue ‘ojedijied 03 ajdoad bunoA Buibeinodoua ul SSSUDAIIDRLD J19Y] JO SWID] Ul paSA|eue ale 9Say] "[9A3] |[RuOiRUI]UI
pue |euoljeu ay3 3e 3sIxa jeyy uonediied-a spaemol saydeolddde sAlzeAOUUl AJI3uspl 03 paAlas Joafoad ay] :uondlosag

23S\ ‘uonedignd :jeuslew jo adAL
(ys11bu3z ul 9|gejieAe os|e ‘saulPpIinb 3yl Sk Yons ‘sjusawindop awos) uewdas :abenbueT

(r102)

€l ¢ T yeyos|jasan usjenbip 1ap ul bunbijiazaqpuabng - Aya100s |ebip ay3 ul uoneddiied YinoA - Jedyinox

eN | o lou| AvwilaNn or
< - = = . & 5 - o - - =
Sx| o ol gy lam jgo uondudsap jeajew bululed)
£ o5 ey &
s2| @153 2 8¢ 23 3%
og | SRy 283 852

o 3 % | @ o

2 8 %c | v | =

9 8 83| 3| o passalppe spaau bululedl

o o K =

5
uoISSIWWO)

ueadoung

* ¥ x

Xx¥

*yK




European
Commission

G. Where to find more training material?

Better Internet for Kids — Resource Gallery

Over the years, Safer Internet Centres have developed various educational resources
aimed at helping teachers, parents and carers, and children and young people, to
discover the online word safely. Now you can access all of these resources in just one
place via this resource gallery.

https://www.betterinternetforkids.eu/web/portal/resources/gallery

European Schoolnet - Resources

From its start in 1997, European Schoolnet has been involved and actively supported the
open educational resources (OER) movement in Europe. European Schoolnet is one of
the main players in Europe and beyond in learning resource exchange; in collaboration
with its network of schools and teachers, European Schoolnet has also contributed to the
development, testing and validation of new resources.

http://www.eun.org/teaching/resources

Partnership between the European Union and the Council of Europe in the youth
field - Training

http://pjp-eu.coe.int/en/web/youth-partnership/training

SALTO Toolbox for Training & Youth Work

Created to help you find and share useful training Tools, the Toolbox is an online
catalogue you can browse through freely or even contribute to!

https://www.salto-youth.net/tools/toolbox/

Teacher Academy
Professional development opportunities for teachers through online and on-site courses

https://www.schooleducationgateway.eu/en/pub/teacher_academy.htm
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H. Background documents

Relevant European Union policy documents

Council Resolution on a renewed framework for European cooperation in the youth field
(2010-2018), http://eur-lex.europa.eu/legal-
content/EN/TXT/?qid=1390996863108&uri=CELEX:32009G1219%2801%?29

European Union Work Plan for Youth 2016-2018, http://eur-lex.europa.eu/legal-
content/EN/TXT/PDF/?uri=CELEX:42015Y1215(01)&from=EN

Council conclusions on smart youth work (20 November 2017)
http://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX:52017XG1207(01)

EU Youth Report 2015, http://eur-lex.europa.eu/legal-
content/EN/TXT/PDF/?uri=CELEX:52015XG1215(01)&from=EN

Council Resolution on encouraging political participation of young people in democratic
life in Europe (2015/C 417/02), http://eur-lex.europa.eu/legal-
content/EN/ALL/?uri=CELEX:42015Y1215%2802%29

Paris Declaration on Promoting citizenship and the common values of freedom, tolerance
and non-discrimination through education (17 March 2015),
http://ec.europa.eu/education/news/2015/documents/citizenship-education-
declaration_en.pdf

Communication from the Commission — European Strategy for a Better Internet for
Children [COM(2012) 196 final http://eur-lex.europa.eu/legal-
content/EN/TXT/?uri=COM:2012:0196:FIN]

Communication from the Commission — A Digital Agenda for Europe [COM(2010) 245
final, http://eur-lex.europa.eu/legal-content/EN/TXT/?uri=celex:52010DC0245];
https://ec.europa.eu/digital-agenda/

Studies

European Commission, Study on the impact of internet and social media on youth
participation and youth work, Consortium led by Open Evidence (preliminary results, to
be published in 2018)

European Commission (2015), European Youth, Flash Eurobarometer 408, TNS Political &
Social, http://ec.europa.eu/public_opinion/flash/fl_408_en.pdf

European Commission (2015), The contribution of youth work to address the challenges
young people are facing, in particular the transition from education to employment.
Results of the expert group set up under the European Union Work Plan for Youth for
2014-2015, http://ec.europa.eu/youth/library/reports/contribution-youth-work_en.pdf

European Commission (2015), Quality Youth Work. A common framework for the further
development of youth work. Report from the expert group on Youth Work Quality
Systems in the EU Member States, http://ec.europa.eu/youth/library/reports/quality-
youth-work_en.pdf

European Commission (2014), Working with young people: the value of youth work in
the European Union, ICF GHK, https://publications.europa.eu/s/dIxI

European Commission (2013), Youth participation in democratic life, LSE,
http://ec.europa.eu/assets/eac/youth/policy/youth_strategy/documents/youth-
participation-study_en.pdf
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Eurostat (2015), Being young in Europe today (Chapter 7: Children and young people in
the digital world), http://ec.europa.eu/eurostat/en/web/products-statistical-books/-/KS-
05-14-031

Eurostat, Database 'Youth in the digital world (yth_isoc)',
http://ec.europa.eu/eurostat/web/youth/data/database

Mickoleit, Arthur (2014), Social Media Use by Governments: A Policy Primer to Discuss
Trends, Identify Policy Opportunities and Guide Decision Makers, OECD Working Papers
on Public Governance, No. 26, OECD Publishing,
http://dx.doi.org/10.1787/5jxrcmghmk0s-en

National Youth Council of Ireland (2016), Using ICT, digital and social media in youth
work. A review of research findings from Austria, Denmark, Finland, Northern Ireland and
the Republic of Ireland,
http://www.youth.ie/sites/youth.ie/files/International%20report%?20final.pdf
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